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"Since we cannot know what knowledge will be 

most needed in the future, it is senseless to try to 

teach it in advance. Instead, we should try to turn 

out people who love learning so much and learn 

so well that they will be able to learn whatever 

needs to be learned."  

John Holt 

 

1. INTOOL PROJECT 

The value of adult learning to employability and mobility is widely acknowledged across the 

EU, but at present adult participation in lifelong learning varies greatly and is unsatisfactory 

in many EU countries. 

To increase participation in adult learning, as wished by the Never Too Late to Learn 

Communication (2006) and the Action Plan on Adult Learning (2007) requires learner 

centred approaches and better tools for adult educators.  

INTOOL (It is Never TOO Late learning to learn) is a Multilateral project supported by 

European Commission in the Grundtvig Programme. 

2. THE TOOL BOX 

INTOOL objective is to develop a set of materials (Tool Box) that trainers and adult educators 

can use to improve their activities with adult learners.  

INTOOL Project intends to supply the stakeholders involved in Adult Education with proper 

tools and materials in order to answer the purpose of the above mentioned Action Plan "to 

develop an efficient adult learning system accessible to everyone. The main objectives relate 

to participation, the quality and efficiency of the system, recognition of the results of 

learning and the monitoring of this sector". 

The methods described in the tool box aim at helping adult learners: 

� to improve their skills for understanding and recalling  information, memorizing 

using acronyms and acrostics, drawing mind maps, marking and underlying texts, 

taking notes, repeating concepts aloud, critical reading  etc.; 

� to stay concentrated while engaged in learning activities; 

� to deal with the affective component of learning (dealing with failure, cooperating 

and solving disputes with peers, cooperating and solving disputes with 

trainers/educators, etc.) 

� to get support by adult education personnel and by significant others while in 

learning. 
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3. COMPETENCES 

 

Abilities related to own perspective 

� Ability to concentrate for extended periods and to reflect critically on the purposes 

and aims of learning; 

� Ability togain, process and assimilate new knowledge and skills as well as to seek 

and make use of guidance and support; 

� Self-management competences (being self-motivated, acting with confidence, 

managing and evaluating own learning, demonstrating flexibility, initiating ). 

 

Abilities related to the others 

� Ability to work collaboratively as part of the learning process; 

� Improvement of social skills and communication competences; 

� Interpersonal Competences (empathy, consensus building, negotiating, diplomacy, 

conflict management - resolving conflict, respecting others, being a team player); 

� Cultural awareness and expression. 

 

Abilities related to the way of thinking 

� Creative thinking, that is the ability to approach an issue or problem from different 

points of view leading to a deeper and more complete understanding of the 

situation and at the same time helping to identify  alternative ways to face it; 

� Analytic and reflective thinking (the processes of analyzing and making judgments 

about what has happened). 

 

Abilities related to practical/organizational aspects of learning 

� Organizational Competences (planning the work, organizing resources, dealing with 

crises and solve problems,  getting the job done, measuring progress, taking 

calculated risks). 
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In Brief 

 

 

Action Learning is an educational process whereby students work and learn 

together by tackling real issues and reflecting on their actions. Learners 

acquire knowledge through actual actions and practice rather than 

traditional teaching.

The learning process is activated only when there is the awareness of the 

learning experience, in order to identify and interiorize exactly what is 

learnt and build action plans useful to face new learning 

situations/experienc

Action L

action learning sets. It is considered as particularly suitable for adults as it 

enables each person to reflect on and review the action they have taken 

and the learning points a

Competences 

addressed 

• 
• 
• 

Time for method 

implementation 

Learning session.

Step by step 

implementation  

Action Learning is better achieved in small groups.

1. 

2. 
3. 

4. 

5. 

Aims and 

expected results  

From the individual point of view, the Action 

• 
• 
• 
• 

• 
• 
• 

From the group point of view, the Action Learn

• 
• 

• 

Theoretical base 

Professor Reginald Revans is the 

a talented group of scient

describehis/her

reflect on

method in the 1940s.

People had to be aware of their lack of relevant knowledge and be prepared 

to explore the area of their ignorance with suitable quest

help from other people in similar positions. 

Prof. Revans expresse

L(learning) = P (programmed knowledge) + Q (questioning insight)

P (programmed knowledge) = knowledge codified in formal fonts (books, 

 

“ACTION LEARNING” 

earning is an educational process whereby students work and learn 

together by tackling real issues and reflecting on their actions. Learners 

acquire knowledge through actual actions and practice rather than 

traditional teaching. 

The learning process is activated only when there is the awareness of the 

learning experience, in order to identify and interiorize exactly what is 

learnt and build action plans useful to face new learning 

situations/experiences. 

Action Learning is done in conjunction with others in small groups called 

action learning sets. It is considered as particularly suitable for adults as it 

enables each person to reflect on and review the action they have taken 

and the learning points arising. 

Cooperation; 

Communication skills;      

Social-emotional competences. 

Learning session. 

earning is better achieved in small groups. 

 If there are many students in a class, divide them into groups (6

learners).  

 Present the issue, topic, problem analysis. 

 Stimulate members to set questions, assumptions, sharing 

knowledge. 

 Make the groups testing out the result of previous phase through

action (action planning and implementation). 

 Gather feedback, draw conclusions and define learning  coming 

from the experience done and eventually integrate with other 

knowledge.  

From the individual point of view, the Action Learning: 

improves the learning competence; 

develops analysis ability; 

develops the ability to work in team; 

manages changing processes (modification of a behavioral 

tendency by experience); 

teaches how to work through projects; 

improves social and communication skills; 

Improves the problem solving competence. 

From the group point of view, the Action Learning: 

helps to increase the ability to face a change 

gives awareness of the whole group towards the learning 

processes; 

ameliorates the communication/listening among the group.

Professor Reginald Revans is the originator of Action Learning: working with 

a talented group of scientists, he noted the importance for each scientist 

ehis/her own ignorance, to share experiences, and communally 

on learning. He used these experiences to further develop the 

method in the 1940s. 

People had to be aware of their lack of relevant knowledge and be prepared 

to explore the area of their ignorance with suitable questions and 

help from other people in similar positions.  

Prof. Revans expressed the learning process by this formula: 

L(learning) = P (programmed knowledge) + Q (questioning insight)

P (programmed knowledge) = knowledge codified in formal fonts (books, 
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magazines, experts, etc.) 
Q (questioning insight) = ability to analyze, to make right questions, to 
create insight into what people see, hear or feel. 
Q uses: 
"closed" questions: who? - what? 
"objective" questions: how much or how many? 
"relative" questions: where? - when? 
"open questions”: why? how? 
Prof. Revans considered that making the right question is more important 
than giving the right answer. 

Implementation 

The Action Learning can be realized when: 

• The action can be done in real context (not simulation): the 
participants have to work referring to real and defined projects; 

• All the participants must be involved and must share their 
experience; 

• The attention has to be addressed mainly to the learning process, 
not only to the action or the past experience told. 

In fact the Action Learning recognize the importance of the action (learning 
by doing), but it considers that the Action alone is not enough in order to 
build a learning process.  
The learning process is activated only when there is the awareness of the 
learning experience, in order to identify and interiorize exactly what is 
learnt and build action plans useful to face new learning 
situations/experiences. 
The trainer plays an important role: he/she has to manage spaces and times 
in order that every student gives his/her contribution to the reflection that 
the whole group is called to engage. Action Learning is done in conjunction 
with others, in small groups called action learning sets. It is proposed as 
particularly suitable for adults. The reflections engaged should then guide 
future action and improve the learning performance. 
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- Dewey, J. (1938). Experience and education. New York: Kappa Delta Pi. 
- Marquardt, M. J. (1999). Action learning in action: Transforming 

problems and people for world-class organizational learning. Palo Alto: 
Davies-Black Publishing. 
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- http://www.unevoc.unesco.org/fileadmin/user_upload/pubs/ActionLea
rning.pdf 

- Revans, R. W. 1982. The origin and growth of action learning.Brickley, 
UK: Chartwell-Bratt.  

- Revans, R. W. 1998. ABC of action learning. London: Lemos and Crane. 
- Marquardt, M. J. 1999. Action learning in action. Palo Alto, CA:Davies-
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The Blob 

their feelings about learning relationships in a specific context. The visual 

appeal and simplicity of the tree means that it can be used in a variety 

situations in a fun and non threatening way.

This method is used after “big tasks” or at the end of the day, first 

individually and then with team support. 

positive feedback.

 

Competences 

addressed 

• 
• 
• 

Time for method 

implementation 

At least 30 minutes.

Step by step 

implementation 

1. 
2. 

3. 

Practical 

suggestions 

For long term trainings participants can keep their Blob tree and come back 

to it periodically so as to assess their learning process.

Materials needed 

to perform the 

method 

A4 paper print outs (blob tree) and markers.

Aims and 

expected results 

The Blob Tree allows

• 
• 

• 

Theoretical base 

The Blob Tree cam

East End of London about

promote

now used all over the world and appeals to all ages. Questions 

for guidance and for

Case study 

description / 

examples 

Find out more 

for method learning to learn. Use more creative part of brain, because 

sometimes it is hard to explain, but easier to show with pictures. Spend 

more time to clarify actions for future development, and use support from 

other group memb

References 

(Bibliography) 

- http://learningaway.weebly.com/blob

- http://www.schoolslinkingnetwork.org.uk/resource

resources/who

 

BLOB TREE (EVOLUTION TASK) 

The Blob Tree tool is designed to help people think about and articulate 

their feelings about learning relationships in a specific context. The visual 

appeal and simplicity of the tree means that it can be used in a variety 

situations in a fun and non threatening way. 

This method is used after “big tasks” or at the end of the day, first 

individually and then with team support. It is based on open sharing and 

positive feedback. 

Self evaluation;  

Communication skills; 

Cooperation. 

At least 30 minutes. 

 Give participants print outs (Blob Tree); 

 Answer the questions (personal evolution): 

• When I help somebody to learn, which Blob I related to? 

a mark on it) 

• When I teach something to other people,which Blob 

like to be? (make a mark on it) 

• Why did I choose this Blob? (please write the answer on

other side of list) 

• What can I say about my learning approaches according to 

these Blobs (please write the answer on the other side of list)

• What kind of action am I supposed to take when I am the Blob 

I chose in the second question? (please write the

the other side of list). 

 Share results in big group and debrief at the end. 

For long term trainings participants can keep their Blob tree and come back 

to it periodically so as to assess their learning process. 

A4 paper print outs (blob tree) and markers. 

The Blob Tree allows: 

Participants to see reality and future steps of self-learning. 

Important is that this evaluation is based on concrete and new 

experience that brings more realistic judgments.  

Make concrete and clear support system/settings for personal and 

interpersonal learning. 

The Blob Tree came out of the work by Pip Wilson with young people, 

East End of London about 20 years ago. The blob illustrations initiate

promoted discussion on feelings in a non-threatening way. This method is

used all over the world and appeals to all ages. Questions are supplied 

for guidance and for helping personal exploration. 

Find out more variations of Blob Trees. Create and develop new questions 

for method learning to learn. Use more creative part of brain, because 

sometimes it is hard to explain, but easier to show with pictures. Spend 

more time to clarify actions for future development, and use support from 

other group members. 

http://learningaway.weebly.com/blob-tree.html 

http://www.schoolslinkingnetwork.org.uk/resource-area/teaching

resources/who-am-i/blob-tree/ 
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- http://www.schoolslinkingnetwork.org.uk/wp- 

content/uploads/2011/07/Q1_Blob_Tree_170211.pdf 
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Cooperative Learning is a learning methodology in which students with 

different abilities and skills are grouped together in order to interact and 

benefit from the 

evaluating the others ideas, monitoring one another’s work, etc.

According to Johnson and Johnson there 5 elements which are essential for 

effective group learning:

• 
• 
• 
• 
• 

Competences 

addressed 

• 
• 
• 
• 

Time for method 

implementation 

3-5 minutes to form the groups

30 minutes (minimum) for the 

argumentation and explanation 

30 minutes (minimum) for presentation to the whole class room.

Total: 60 

Step by step 

implementation 

1. 
2. 

3. 
4. 

5. 

Practical 

suggestions 

It’s important to have enough space for group work, e.g. different rooms

other learning places and to have

the beginning.

Materials needed 

to perform the 

method 

A computer, Notebooks, pens, relative worksheet, timesheets for organizing 

tasks, a wiki for sharing the data with a 

helping each other, etc.

Aims and 

expected results 

Fro the individual point of view, the Cooperative Learning:

• 
• 
• 

• 

On the other hand, all group 

• 

• 
• 
• 

Theoretical base 

There are two major theoretica

learning: motivational and cognitive (Swortze

perspective,

dependent upon thei

likely to encourage each other to do whatever helps the group succeed. 

 

COOPERATIVE LEARNING 

Cooperative Learning is a learning methodology in which students with 

different abilities and skills are grouped together in order to interact and 

benefit from the knowledge of each others, asking mates for information, 

evaluating the others ideas, monitoring one another’s work, etc. 

According to Johnson and Johnson there 5 elements which are essential for 

effective group learning: 

positive interdependence,  

individual accountability,  

face-to-face interaction,  

social skills, 

processing. 

Social and civic competences; 

Sense of initiative and entrepreneurship; 

Cultural awareness and expression; 

Communication in the mother tongue.    

5 minutes to form the groups 

30 minutes (minimum) for the students in the groups to establish an open 

argumentation and explanation and share it. 

30 minutes (minimum) for presentation to the whole class room.

Total: 60 - 70 minutes. 

 Separate the students into groups. 

 Let the students establish an open debate. Time to explain the own 

knowledge and time to listen and comprehend the others’ peers.

 Collect the viewpoints and knowledge acquired in each gr

 Give time for the presentation to the whole classroom 

conclusions developed in the debate. 

 Promote reflection and self-analysis of the new learning.

It’s important to have enough space for group work, e.g. different rooms

other learning places and to have some time for introduction and steering in 

the beginning. 

A computer, Notebooks, pens, relative worksheet, timesheets for organizing 

tasks, a wiki for sharing the data with a forum space for sharing doubts and 

helping each other, etc. 

Fro the individual point of view, the Cooperative Learning: 

Allows students to work together to achieve common goals;

Circulates to give help and to monitor the activities and learning;

Allows students to make notes of what needs to be dealt after the 

group sessions have finished; 

Encourage members of groups to manage minor problems by 

themselves and reinforce collaborative behaviors. 

On the other hand, all group members:  

Feel proud and celebrate when a group member is recognized for 

achievement. 

Recognize that all group members share a common fate.

Gain from each other’s efforts. 

Know that one’s performance is mutually caused by oneself and 

one´s team members. 

There are two major theoretical perspectives associated with Cooperative 

earning: motivational and cognitive (Swortzel, 1997). Basing on the 

perspective, because students perceive that their success or failure is 

dependent upon their ability to work together as a group, students are 

likely to encourage each other to do whatever helps the group succeed. 
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They are also more likely to help each other with the task(s) at hand. 
Therefore, cooperative learning increases student motivation to do 
academic work (Johnson, Johnson, & Holubec, 1986). 
On the other side, the second theory is based on the principle that 
cooperative learning helps students to acquire critical thinking skills. As 
Cooperative Learning creates a situation in which students must explain and 
discuss various perspectives, a greater understanding of the material is 
obtained and theelaborative thinking is promoted because students give 
and receive explanations more often (Johnson, Johnson, & Holubec, 1986). 
The use of Cooperative Learning (CL) also helps students clarify concepts 
and ideas through discussion and debate. Because the level of discussion 
within the group is significantly greater than in discussions led by a 
trainer/teacher, students receive immediate feedback, thus advancing the 
level of discussion. It is through this process of interaction among students 
with differing viewpoints that cognitive growth is stimulated. Emphasis is 
placed on learning how to cooperate in order to find the best possible 
solution to a problem. According to the constructivist approach, when 
students formulate their own solutions in this manner, they are truly 
thinking critically (Davis, Mahler & Noddings, 1990). 

Implementation 

Cooperative Learning is a very successful teaching strategy, thanks to which 
small teams, each one with students of different level and with different 
abilities, use a variety of learning activities to improve their understanding 
of a concrete subject.  Each member of a team is responsible not only for 
learning but also for helping his/her teammates to learn, creating an 
atmosphere of achievement. 
Students work through the assignment until all group members successfully 
understand it and complete it. 
Cooperative (collaborative) Learning should always be a)engaging, 
b)exploratory, c)transforming, d)presentable and e)reflective. During the a) 
engagement stage, the teacher presents the students with a collaborative 
cooperative activity. The main goal of the activity at this point is to bring a 
sense of ownership to the learners. For example, a teacher may give the 
students magazines with sales literature such as brochures, advertisements 
and labels and having them analyzing the kind of strategies advertisers have 
used to make people buying their products. 
Collaborative cooperative learning example in the b)exploration stage would 
be: students start forming ideas, the teacher at this point decides how many 
information he is going to provide the students and how much will be left 
for students’ resourcefulness. Theteacher is encouraged to have students 
demonstrating their learning using the K-W-H-L-S strategy. K stands for 
know or for information the student already knows, W stands for want or 
for information the students want to learn, H stands for how or how will 
they learn the information and work with others to attain the goal, L stands 
for learned or what the students found out after evaluating the information. 
S is for share or how the student shared what they have learned from 
others. 
In the c)transformation  of knowledge stage students are required to 
organize, clarify, elaborate and synthesize the information. At this stage, 
participation from all the group members is necessary. For example 
students maytake turns categorizing the advertising information, looking for 
examples to support their opinions and discussing the implications of an 
advertising strategy on their own families purchasing behaviors. 
The d) presentation stage is when each group presentsits finding to the rest 
of the classmates. The audience is required to provide feedback, through 
critical peer discussion. 
The last stage is  e)reflection. Students are required to analyze what they 
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have learned, identify strengths and weaknesses in the learning process and 
offer ideas on how their learning can be improved. Reflection should be 
done individually and also in groups. Some of the questions the students 
can ask themselves when reflecting are: Did I contribute to the quality of my 
group's work? Which are the things that would help us to work better next 
time? Which are the things that were not useful to our group work? In 
which ways the group thinking could have been better? 

Case study 

description / 

examples 

Roundtable 

Roundtable structures can be used to brainstorm ideas and to generate a 
large number of responses to a single question or a group of questions. 

• Trainer/Teacher poses question. 

• Each group has one a piece of paper and a pen. 

• First student writes one response, and says it out loud. 

• First student passes the paper to the left, second student writes 
response, etc. 

• This procedure continues around group until time elapses. 

• Students may say "pass" at any time. 

• Group stops when time is called. 
The key here is the question or the problem the teacher asked the students 
to consider. It has to be one that has the potential for a number of different 
"right" answers. Also the question should be related to the course unit, 
even if it should be kept quite simple so every student can have some input.  
Once time is called, the teacher determines what the students should do 
with the lists (they may want to discuss the multitude of answers or 
solutions or they may want to share the lists with the entire class). 
Think Pair Share 

Think-Pair-Share allows for students to contemplate a posed question or 
problem silently. The student may write down thoughts or simply just 
brainstorm in his or her head. When prompted, the student pairs up with a 
peer and discusses his or her idea(s) and then listens to the ideas of his or 
her partner. Following pair dialogue, the teacher solicits responses from the 
whole group. 
Example:  
http://www.youtube.com/watch?v=AHxOI5zRel8 
http://www.youtube.com/watch?v=YGCyk_QaC0I 
http://www.youtube.com/watch?v=W72ZM8UD7IY 
Jigsaw 

Students are members of two groups: home group and expert group. In the 
heterogeneous home group, students are each assigned a different topic. 
Once a topic has been identified, students leave the home group and group 
with the other students with their assigned topic. In the new group, 
students learn the material together before returning to their home group. 
Once back in their home group, each student is accountable for teaching his 
or her assigned topic. 
Example: http://www.youtube.com/watch?v=6t-X82ShUmg 
Jigsaw II 
Jigsaw II is Robert Slavin's (1980) variation of Jigsaw in which members of 
the home group are assigned the same material, but focus on separate 
portions of the material. Each member must become an "expert" on his or 
her assigned portion and teach the other members of the home group 
Reverse Jigsaw 

This variation was created by Timothy Hedeen (2003). It differs from the 
original Jigsaw during the teaching portion of the activity. In the Reverse 
Jigsaw technique, students in the expert groups teach the whole class rather 
than return to their home groups to teach the content. 
Reciprocal Teaching 
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Brown & Paliscar (1982) developed reciprocal teaching. It is a cooperative 
technique that allows for student pairs to participate in a dialogue about 
text. Partners take turns reading and asking questions of each other, 
receiving immediate feedback. This model allows for students to use 
important metacognitive techniques such as clarifying, questioning, 
predicting, and summarizing. It embraces the idea that students can 
effectively learn from each other. 
The Williams 

Students collaborate to answer a big question that is the learning objective. 
Each group has differentiated questions that increase in cognitive ability to 
allow students to progress and meet the learning objective. 
STAD (or Student-Teams-Achievement Divisions) 

Students are placed in small groups. The class in its entirety is presented 
with a lesson and the students are subsequently tested. Individuals are 
graded on the team's performance. Although the tests are taken 
individually, students are encouraged to work together to improve the 
overall performance of the group 
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DESCRIBE YOUR LEARNING STYLE 

 

 

 

In Brief 

 

The Learning Style refers to the way a person prefers to learn and to study, 

to the actions or activities he/she does while learning. Each person learns

and study differently. The awareness of this and of own learning process

can be of help for

If the student is conscious of his/her learning style the learning process will 

be optimized and it will be consciousl

determines a change (learning=cognitive process which causes a change in 

the behavior)

It  is also very important that the trainer 

learning style

teaching process 

Generally people adopt the same behavior in the same situation and they 

perform actions automatically, without being aware of them, so that they 

become routine. This happens during 

The Learning Style

style contributes to engage a reflection on how each person learns and on 

which behavior he/she performs while learning and eventually which 

changes are needed t

The trainer should submit this exercise before starting a class. It is preferred 

to use it in small groups, in order to have a group discussion through which 

deepen the reflection.

Competences 

addressed 

• 
• 

Time for method 

implementation 

1 hour, before starting training on main topic

Step by step 

implementation 

1. 

2. 
3. 

4. 

Practical 

suggestions 

This exercise provides a great help in making learners aware of the ways 

they can ac

their own needs and 

overcome the difficulties they experience in the learning process. Although 

adult learners usually know t

this questionnaire can 

more about improving their already existing procedures simply by sharing 

and exchanging ideas related to each other’s learning styles.

Materials needed 

to perform the 

method 

Form with questions.

Aims and 

expected results 

The Learning Style exercise

• Help

conscious of their learning process. The reflection and the awareness 

on the cognitive processes activated while learning represents the 

first training to exercise the meta

contributes to develop the learning to learn competence.

• Make

 

DESCRIBE YOUR LEARNING STYLE – EXERCISE 

The Learning Style refers to the way a person prefers to learn and to study, 

to the actions or activities he/she does while learning. Each person learns

and study differently. The awareness of this and of own learning process

can be of help for developing the learning to learn competence. 

If the student is conscious of his/her learning style the learning process will 

be optimized and it will be consciously activated in any situation which 

determines a change (learning=cognitive process which causes a change in 

the behavior) 

It  is also very important that the trainer takes into consideration 

learning styleof his/her students while teaching, in order to 

teaching process and match it with the learning styles.  

Generally people adopt the same behavior in the same situation and they 

perform actions automatically, without being aware of them, so that they 

become routine. This happens during the learning process too.   

Learning Style exercise for developing the awareness of the learning 

style contributes to engage a reflection on how each person learns and on 

which behavior he/she performs while learning and eventually which 

changes are needed to improve the learning efficacy.  

The trainer should submit this exercise before starting a class. It is preferred 

to use it in small groups, in order to have a group discussion through which 

deepen the reflection. 

Social-emotional skills, 

Introspective abilities.  

1 hour, before starting training on main topic 

 Start the class with  the “Describe your Learning Style exercise”, 

before entering into the training topic. 

 Deliver the Exercise to the students and give 30 minutes to fill it up

 When everybody has finished the exercise, open a discussion and 

reflect all together in order to deepen the awareness of personal 

learning style.  

 Invite students to focus on preferred learning style and eventually 

decide which teaching methodology is more appropriate to keep 

attention and reach the goal: learning of the students.   

This exercise provides a great help in making learners aware of the ways 

they can acquire and integrate knowledge. It also helps them

their own needs and it can stand at the basis of planning strategies to 

overcome the difficulties they experience in the learning process. Although 

adult learners usually know their strengths and weaknesses while

this questionnaire can be also useful for them because they can find out 

more about improving their already existing procedures simply by sharing 

and exchanging ideas related to each other’s learning styles. 

Form with questions. 

The Learning Style exercise 

Helps individuals to recognize how they learn in order to make them 

conscious of their learning process. The reflection and the awareness 

on the cognitive processes activated while learning represents the 

first training to exercise the meta-cognitive thinking and in this way it 

contributes to develop the learning to learn competence. 

Makes students understanding the used learning style in order to 
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optimize it and eventually to chose new and more efficient behaviors 
while learning. 

• Improves the learning to learn competence. 

Theoretical base 

- Bandura A., Autoefficacia: teoria e applicazioni, Erikson, Trento, 2000  
- Kold D., Learning Style Inventory, an assessment method used to 
determine an individual's learning style. An individual may exhibit a 
preference for one of the four styles— Accommodating, Converging, 
Diverging and Assimilating—depending on their approach to learning via the 
experiential learning theory mode. 

References 

(Bibliography) 

- http://www.engr.ncsu.edu/learningstyles/ilsweb.html 
- http://www.learning-styles-online.com/overview/ 
- http://people.usd.edu/~bwjames/tut/learning-style/ 
- Kolb’s learning Theory: Kolb, D., Experiential learning: Experience as 

the source of learning and development, Englewood Cliffs, NJ: 
Prentice-Hall, 1984  

- Honey, P. And Mumford, A., The learning styles questionnaire, London: 
Peter Honey Publications, 2001 

- Mumford, A., How to manage your learning environment, London: 
Peter Honey Publications, 1997 

- Mackenzie, B. (2006) Learning Style Available from: 
http://www.brianmac.co.uk/learnstyle.htm 

- Leite, Walter L.; Svinicki, Marilla; and Shi, Yuying, Attempted Validation 
of the Scores of the VARK: Learning Styles Inventory With Multitrait–
Multimethod Confirmatory Factor Analysis Models, pg. 2. SAGE 
Publications, 2009. 

- Dunn, R, & Dunn, K., Teaching students through their individual 
learning styles: A practical approach. Reston, VA: Reston Publishing 
Company, 1978 

- Henry, J., (29 July 2007), "Professor pans 'learning style' teaching 
method", The Telegraph, Retrieved 29 August 2010. 

- Felder, R., "Learning styles", North Carolina State University, Retrieved 
01/11/12. 

- Holden, C., Learning with Style. Retrieved on February 24, 2010, from 
http://www.sciencemag.org/content/vol327/issue5962/r-samples.dtl  

- Sprenger, M., Differentiation through learning styles and memory, 
Thousand Oaks, CA: Corwin Press, 2003 

- http://www.learning-styles-online.com/overview/   
- What's YOUR Learning Style? – available at: 
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Form with questions 

1. Describe your usual method of studying 

Following the chronological order, describe each single activity which are part of your usualmethod of 

studying 

1. ………………………………………………………………………………………… 

2. ………………………………………………………………………………………… 

3. ………………………………………………………………………………………… 

4. ………………………………………………………………………………………… 

5. ………………………………………………………………………………………… 

6. ………………………………………………………………………………………… 

Please reflect on the utility and on the aim of each action. 

Then for each activity listed, answer to the following questions writing the comment on apiece of 

paper 

a) In which measure (%) this activity is part of an automatism/routine habit and in whichmeasure it is 

the consequence of a conscious choice? 

b) Which is the aim of this activity (knowing, understanding, memorizing, assessment, etc.) 

c) Are there more activities that you can perform in order to reach the same result? Which? 

d) Can you perform this activity in a better way? 

e) Are there inner factors (concentration, commitment,tiredness, etc) or external factors 

(environment, noises,etc.) that help you in performing this activity better?Which? 

f) How do you understand that you are doing theactivity well? 

g) Please score (1-10) the way you perform this activity 

 



 

 

 

 

In Brief 

 

"Dialogic Teaching" means using talk most effectively for carrying out 

teaching and learning. Dialogic T

trainers and students, not just teacher

Through dialogue, trainers

perspectives engage with their developing ideas and help them 

misunderstandings. 

Dialogic T

discussion for the purpose o

emphasize intellectual complexity

fosters students' recognition of their intellectual assumptions as well as the 

limits of their knowledge. Trainers

students unde

by rote. 

When students are given opportunities to contribute to classroom dialogue 

in extended and varied ways, they can explore the limits of their own 

understanding. At the same time they pr

as a tool for constructing knowledge.

Competences 

addressed 

• 
• 
• 
• 

Time for method 

implementation 

One learning session.

Step by step 

implementation 

1. 
2. 

3. 

Materials needed 

to perform the 

method 

Paper sheets, a strip of paper with ‘frames’ marked out like a comic strip, 

pencils, colour pencils, graph making software.

Aims and 

expected results 

The Dialogic Teaching allows trainers and students to

• 
• 
• 
• 

There are five key principles:  

• 

• 

• 

• 

 

DIALOGIC TEACHING 

"Dialogic Teaching" means using talk most effectively for carrying out 

eaching and learning. Dialogic Teaching involves ongoing talk between 

and students, not just teacher-presentation. 

rough dialogue, trainers can elicit students every day, common sense 

perspectives engage with their developing ideas and help them to 

misunderstandings.  

Dialogic Teaching is open-ended but structured. Teachers facilitate 

discussion for the purpose of learning. Dialogic Teaching methods 

emphasize intellectual complexity over simple answers. Dialogic T

fosters students' recognition of their intellectual assumptions as well as the 

its of their knowledge. Trainers facilitating structured dialogue help 

students understand the significance of facts rather than simply learn facts 

 

When students are given opportunities to contribute to classroom dialogue 

in extended and varied ways, they can explore the limits of their own 

understanding. At the same time they practice new ways of using language 

as a tool for constructing knowledge. 

Communication in the mother tongue 

Communication in a foreign language  

Social and civic competence 

Cultural awareness and expression  

One learning session. 

 Introduction of the topic/theme/lesson by the trainer. 

 Time for the students to gather their thoughts about the topic 

presented by the trainer. 

 Open discussion/argument of the topic by both the trainer and the 

students. The dialogue can have the following structures:

a. Whole class room 

b. Group work (led by trainer) 

c. Group work (led by students) 

d. One-to-one (trainer-student) 

e. One-to-one (student-student) 

Paper sheets, a strip of paper with ‘frames’ marked out like a comic strip, 

pencils, colour pencils, graph making software. 

The Dialogic Teaching allows trainers and students to 

explain ideas 

clarify the point and the purpose of activities 

'model' scientific ways of using language 

help students grasp new, scientific ways of describing phenomena.

There are five key principles:   

Collective: Teachers and students address learning tasks together, 

whether as a group or as a class; 

Reciprocal: Teachers and students listen to each other, share ideas 

and consider alternative viewpoints; 

Cumulative: Teachers and students build on their own and each 

others’ ideas and chain them into coherent lines of thinking and 

enquiry; 

Supportive: Students articulate their ideas freely, without fear of 

embarrassment over ‘wrong’ answers;  and they help each other to 

reach common understandings; 
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• Purposeful: Teachers plan and steer classroom talk with specific 
educational goals in view. 

Theoretical base 

Drawing mainly on the theoretical ideas of Bakhtin on the dialogic nature of 
language (Bakhtin, 1981, 1984; Voloshinov, 1986), a number of authors 
have stressed the educative potential of teacher-pupil interaction which 
enables students to play an active part in shaping the agenda of classroom 
discourse. Examples include: DIALOGIC INSTRUCTION, characterized by the 
teacher’s uptake of student ideas, authentic questions and the opportunity 
for students to modify the topic (Nystrand, 1997); DIALOGIC INQUIRY, which 
stresses the potential of collaborative group work and peer assistance to 
promote mutually responsive learning in the zone of proximal development 
(Wells, 1999); DIALOGIC TEACHING, which is collective, reciprocal, 
cumulative and supportive (Alexander, 2004); and DIALOGICAL PEDAGOGY, 
in which students are invited to retell stories in their own words, using 
paraphrase, speculation and counter-fictional utterances (Skidmore, 2000). 
These proposals share a common concern with the ritualistic nature of the 
predominant patterns of teacher-student interaction exposed by empirical 
observation studies, and an emphasis on the importance of maximizing 
active student participation in classroom talk as a mean of enhancing 
intersubjective understanding. 
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In Brief 

 

Based on the Experiential Learning Cycle, this 

trainees through the cycle of action

generalization/theorizing

practical and theoretical aspects of the intended objectives, but also to 

experience

Competences 

addressed 

• 
• 
• 
• 
• 

• 

Time for method 

implementation 

1 hour (in the classroom)

Step by step 

implementation 

1. 
2. 

3. 

4. 

5. 

6. 

7. 

Practical 

suggestions 

• Need more time in a big class (over 10 students): feedback on 

reflection from each participant 

requires extra

courses this methods has been used during classes on different 

subjects).

• The method requires an experienced trainer and good framework 

conditions.The trainer mu

he/she has to guide the students investigating their experiences and 

stimulating the reflection 

• 

• Trainees m

experiences (critical thinking). For example younger students are less 

willing to reflect on their activities, they tend simply to act!! On the 

contrary adults tend to become more observant and reflective

learning.

 

EXPERIENTIAL LEARNING 

 
Based on the Experiential Learning Cycle, this method explicitly leads 

trainees through the cycle of action-reflection and observation

generalization/theorizing-application, to enable them not only to grasp the 

practical and theoretical aspects of the intended objectives, but also to 

experience them in practice. 

Analytic thinking 

Initiative competence 

Immersion 

Active participation 

Critical thinking and reflective thinking (the processes of analyzing 

and making judgments about what has happened) 

Problem solving. 

1 hour (in the classroom) 

Trainer forms groups of 4 

Trainer gives each group a bunch of sticks (all participants are 

supposed to know how to play the Mikado game, if not, the rules 

of the game are presented by the trainer at the beginning)

Concrete experience: each group starts to play the Marocco game 

(participants need to collect the sticks one by one without moving 

the others) 

Reflective observation: participants reflect on what was working 

and what was not, what they have learned out of this experience 

and how they can make it work better, etc. 

Abstract conceptualization: participants reflect on “how should I do 

it to make it better” (a kind of action plan) 

Active experimentation: participants replay the game 

the previous experience enriched with reflections according to 

their own action plan 

Group/individual reflection: 

• Tell similar examples you have experienced in your learning 

process that started with concrete experience and finished 

with active experimentation and follow the process of the 

game. 

• What can you use this method for in your everyday life?

• In your opinion what kind of abilities are required to gain the 

knowledge from experiences in general? 

Need more time in a big class (over 10 students): feedback on 

reflection from each participant and consequent comments by all 

requires extra-time than what scheduled to teach a subject (in our 

courses this methods has been used during classes on different 

subjects). 

The method requires an experienced trainer and good framework 

conditions.The trainer must be very familiar with this method, because 

he/she has to guide the students investigating their experiences and 

stimulating the reflection -> 

Need wider and detailed range of questions in order to cover 

different kind of context of experience 

Trainees must be open and accept to reflect on their personal 

experiences (critical thinking). For example younger students are less 

willing to reflect on their activities, they tend simply to act!! On the 

contrary adults tend to become more observant and reflective

learning. 
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Aims and 

expected results 

The Experiential Learning 

• Makes the experiential learning cycle explicit; 

• Enables all learners regardless of their innate learning style 

(according to Kolb’s original model – diverger, assimilator, 

converger, accommodator) to gain from the training. 

Theoretical base 

The Experiential Learning is based on the work of David Kolb in works such 

as Experiential Learning: Experience as the Source of Learning and 

Development (1984) which in turn is based upon the works of Dewey, 

Piaget, Rogers and Jung. For a full introduction see:  
http://www.businessballs.com/kolblearningstyles.htm 

Implementation 

In the Experiential Learning, the cycle can be entered at any stage.  For 

example, a training session might begin with an experience (either real or 

simulated), from which the trainer asks questions designed to lead 

participants through the cycle – from observation/reflection, through 

generalizing to application and taking actions based on the experience.  

Similarly the cycle could begin at the theoretical point, where participants 

study the theory of something, think about how they might apply it to a real 

situation, then have the opportunity to test it out, and then reflect upon the 

experience. 

Outcomes 

Intentionality 

In Experiential Learning, 

experience doesn't just happen. 

Specific kinds of experience are 

caused (or at least encouraged) to 

happen as deliberate means to 

advance particular learning 

objectives. 

Engagement 

Experiential learning is active, not 

passive. It means really learning a 

theory, method, or procedure, 

not just learning about it. It 

means putting knowledge to the 

test, not simply holding it in one's memory bank. A critical extension, 

especially for Ryerson, is the notion that EL should frequently take students 

beyond the boundaries of their academic discipline, enabling them to 

actively explore the ways in which that discipline engages with and acts 

upon the external world. 

Iteration 

Experiential Learning is most effective when there are opportunities to 

apply what has already been learned. Many kinds of experiential learning 

achieve their potential value most effectively in the context of a series of 

related opportunities or, at the very least, a reasonably sustained period of 

engagement. This is precisely what learning from experience is about. 

Integration 

"One-off" learning experiences can add wonderful value and variety to a 

student's education, but a principle of EL is that potential is wasted in 

varying degrees if these experiences occur in complete isolation from one 

other and from the larger academic context. To be fully effective 

Experiential Learning has to be integrated to a student's education, not an 

occasional add-on. 

Reflection 

One of the most popular but dissatisfying definitions of EL is "learning by 

doing". Doing surely has to be accompanied by thinking if it is to contribute 

towards deeper understanding and inform subsequent action. Moreover, 

the thinking component has to be integrated into the learning experience, 
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not simply left to chance 

Case study 

description / 

examples 

One example, as mentioned above.  Participants participate in some 
relevant experience for the training in question (eg in teacher training, this 
experience might be actually teaching a class).  Then the trainer leads the 
group through certain sets of questions broadly as follows (these would be 
developed into a series of more specific questions depending on the 
experience in question: “What happened?”; “What other observations do I 
have?”; “What possible explanations might there be for this?”; “Which of 
these explanations is likely to be the real one?”; “What generalizations can 
we draw from this?”; “How will I act in the future as a result of this 
experience?” 
Examples 

Experiential Learning focuses on the learning process of individuals.  
An example of Experiential Learning is going to the zoo and learning through 
observation and interaction with the zoo environment, as opposed to 
reading about animals from a book. Thus, one makes discoveries and 
experiments with knowledge firsthand, instead of hearing or reading about 
others' experiences. Further, in business school, internship and job-
shadowing opportunities in a student’s field of interest are elevated as 
examples of valuable Experiential Learning which contribute significantly to 
the student’s overall understanding of the real-time environment. 
 Another example of Experiential Learning is learning how to ride a bike, a 
process which can illustrate the widely known four-step experiential 
learning model (ELM) as proposed by Kolb and outlined in Figure 1 below. 
Following this example, in the ‘concrete experience’ stage, the learner 
physically experiences the bike in the ‘here-and-now.’ This experience forms 
‘the basis for observation and reflection’ and he / she has the opportunity 
to consider what is working or failing (reflective observation), and think 
about ways to improve on the next attempt made at riding it (abstract 
conceptualization). Every new attempt to ride is informed by a cyclical 
pattern of previous experience, thought and reflection (active 
experimentation). 
Figure 1 – David Kolb’s Experiential Learning Model (ELM) 

 
→ Concrete 

Experience ↓ 
 

Active 

Experimentation 
 

Reflective 

Observation 

 
↑ Abstract 

Conceptualization ← 
 

 
Experiential Learning can exist without a trainer and relates solely to the 
meaning making process of the individual's direct experience. However, 
though the gaining of knowledge is an inherent process that occurs 
naturally, for a genuine learning experience to occur, there must exist 
certain elements. According to David A. Kolb, knowledge is continuously 
gained through both personal and environmental experiences. He states 
that in order to gain genuine knowledge from an experience, certain 
abilities are required: 

• the learner must be willing to be actively involved in the 
experience; 
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• the learner must be able to reflect on the experience; 

• the learner must possess and use analytical skills to conceptualize 
the experience; and  

• the learner must possess decision making and problem solving 
skills in order to use the new ideas gained from the experience. 
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In Brief 

 

The Exploitation of Informal Learning Outcomes consists in exploiting 

students’ knowledge previously acquired informally and let it becoming an 

essential part of the lesson.

By asking questions and brainstorming the

information learners know regarding the subject of the lesson. 

It will be visualized, clustered, discussed and supplemented by additional 

info and leads to a learning process.

Competences 

addressed 

• Ability to access, 

skills

• Effective management of  learning

• Ability to persevere with learning

• Ability to reflect critically on the purposes and aims of learning

• Ability to dedicate time to learning autonomously and with self

discipline

• Ability to work collaboratively as part of the learning process, 

• Ability to draw the benefits from a heterogeneous group

• ability to share what the

Step by step 

implementation 

1. 

2. 

3. 

4. 

5. 
 

Keep the Flip

Show them: 

- “Look, how much you already know!”

- ”Look, how much you know in common”.

Encourage the learners permanently to add relevant information if coming 

up in their mind.

In that way learners experience that their knowledge complements 

mutually and how helpful it 

At the end of the lesson you may respond to the issue that the learners 

didn’t get provided knowledge but developed knowledge themselves. 

(Trainer 

teaching).

Practical 

suggestions 

You can also use different tools (e.g. for creativity) to re

knowledge. Especially useful for students with learning difficulties.

Materials needed 

to perform the 

method 

Flip-Cart/ Pin

Clue to fix the paper 

Flip-Chart, Pin

Aims and 

expected results 

The  Exploitation of Informal Learning Outcomes helps to develop.

• The c

further learning processes.

(Learners will realize that they do have knowledge as a basement for 

further learning)

• The c

sensitive for informal learning)

 

EXPLOITATION OF 

INFORMAL LEARNING OUTCOMES 

  
Exploitation of Informal Learning Outcomes consists in exploiting 

students’ knowledge previously acquired informally and let it becoming an 

essential part of the lesson. 

By asking questions and brainstorming the teacher finds out the available 

information learners know regarding the subject of the lesson.  

It will be visualized, clustered, discussed and supplemented by additional 

info and leads to a learning process. 

bility to access, gain, process and assimilate new knowledge and 

skills 

ffective management of  learning 

bility to persevere with learning 

bility to reflect critically on the purposes and aims of learning

bility to dedicate time to learning autonomously and with self

scipline 

bility to work collaboratively as part of the learning process, 

bility to draw the benefits from a heterogeneous group 

bility to share what the students have learnt 

Prepare the lesson thinking about a topic regarding

learners would have the most informal acquired knowledge yet.

Find questions you could ask them in order to re-cover hidden 

knowledge. 

Ask the questions during the lesson and involve the learners into a 

brainstorming. 

Visualize the answers (Flip Chart, Pin board), discuss, cluster, 

supplement to them. 

Use this as a leading point for further exercises. 

Keep the Flip-Chart/ Pin-board papers visible during the whole lesson.

Show them:  

“Look, how much you already know!” 

”Look, how much you know in common”. 

Encourage the learners permanently to add relevant information if coming 

up in their mind. 

hat way learners experience that their knowledge complements 

mutually and how helpful it to exploit the knowledge of other people.

At the end of the lesson you may respond to the issue that the learners 

didn’t get provided knowledge but developed knowledge themselves. 

 takes the role of moderator. So this shows a variation of dialogue 

teaching). 

You can also use different tools (e.g. for creativity) to re-cover hidden 

knowledge. Especially useful for students with learning difficulties.

Cart/ Pin-board with paper, Space to fix the papers (e.g. blank 

Clue to fix the paper  

Chart, Pin-board for brainstorming 

The  Exploitation of Informal Learning Outcomes helps to develop.

The competence to make existing knowledge available and usable for 

further learning processes. 

(Learners will realize that they do have knowledge as a basement for 

further learning) 

The competence to learn informally and intentionally (They get more 

sensitive for informal learning) 
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Exploitation of Informal Learning Outcomes consists in exploiting 

students’ knowledge previously acquired informally and let it becoming an 

teacher finds out the available 

It will be visualized, clustered, discussed and supplemented by additional 

gain, process and assimilate new knowledge and 

bility to reflect critically on the purposes and aims of learning 

bility to dedicate time to learning autonomously and with self-

bility to work collaboratively as part of the learning process,  

about a topic regarding that the 

learners would have the most informal acquired knowledge yet. 

cover hidden 

sk the questions during the lesson and involve the learners into a 

alize the answers (Flip Chart, Pin board), discuss, cluster, 

board papers visible during the whole lesson. 

Encourage the learners permanently to add relevant information if coming 

hat way learners experience that their knowledge complements 

eople. 

At the end of the lesson you may respond to the issue that the learners 

didn’t get provided knowledge but developed knowledge themselves.  

takes the role of moderator. So this shows a variation of dialogue 

cover hidden 

knowledge. Especially useful for students with learning difficulties. 

board with paper, Space to fix the papers (e.g. blank wall) 

The  Exploitation of Informal Learning Outcomes helps to develop. 

ompetence to make existing knowledge available and usable for 

(Learners will realize that they do have knowledge as a basement for 

intentionally (They get more 
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• The competence to consider learning as a manageable process 
(instead of a “big strange issue” as many learners think) and one step 
can lead to the next. 

• Competence to multiply knowledge by sharing (putting knowledge of 
several people together is more than addition but multiplication.) 

Theoretical base 

Informal Learning is:  
1. Learning that derives from activities external to a structured learning 
context.  
2. Unstructured learning within a structured learning environment. 
Informal Learning is a crucial part of Lifelong learning, in fact people learn 
through their whole live. 
People learn by watching films, hearing music, visiting museums but also 
communicating with other people, experiencing the environment etc. 
Therefore they acquire lot of knowledge even if they are not aware of it.  
Uncovering this people get the meaning of holistic learning. 
Further: 
Brain processes in a most effective way by involving new facts and 
competences to be acquired into existing networks of knowledge. 
A positive learning experience produces dopamine and in doing so it a 
source for further learning. 

Case study 

description / 

examples 

You may use this for language learning, e.g. English. Many learners know 
slogans, phrases, jokes, pop songs etc. 
Through brainstorming, the learners will learn from each other. The trainer 
may ask them to compare the words/ sentences and analyze them in terms 
of grammar reasons etc. 
The trainer and the learners as well will be surprised how much knowledge 
is –even if hidden – available in the group. 
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FORMATIVE ASSESSMENT:  SELF ASSESSMENT, PEER 

 

In Brief 

 

The three types of F

and diaries, 

emphasis on: the acquired knowledge (what I learned), feelings (how I felt 

during this learning procedure)

knowledge (how I proceeded to the different stages of learning) and

acquisition of social skills (mainly when students work in groups to carry out 

a project).

Competences 

addressed 

• 

• 

• 

• 

Time for method 

implementation 

• 

• 

• 

Step by step 

implementation 

1. 

2. 

3. 

Practical 

suggestions 

(Functional) Illiterates can also use a diary for self

tools like pictures or symbols to safe and to document their learning 

experiences.

Learning is ‘still and shoreless’ without awareness. Critical reflection on how 

one learns is essential in structuring what 

self-devel

responsible for their own learning process and that a constructive (creative 

and imaginative) approach is required in order to make best use of what 

they know. Working up correct self evaluation

further study, learners are greatly helped by forms of peer assessment. In 

the safe environment of a community in which learning is a shared interest, 

the participants become active learners and the process of learning 

enjoyable. C

empathy with which they treat each other are indispensable in encouraging 

learners and facilitate their process of learning.

In the long run, self

provides the necessary control over the acquired things. Keeping a diary in 

 

FORMATIVE ASSESSMENT:  SELF ASSESSMENT, PEER 

ASSESSMENT AND DIARIES 

 
The three types of Formative Assessment: self assessment, peer assessment 

and diaries, students to reflect on their learning experience with an 

emphasis on: the acquired knowledge (what I learned), feelings (how I felt 

during this learning procedure), the procedure of the acquisition of 

knowledge (how I proceeded to the different stages of learning) and

acquisition of social skills (mainly when students work in groups to carry out 

a project). 

Ability to concentrate for extended periods and to reflect critically 

on the purposes and aims of learning; 

Awareness of one’s learning process and needs, identifying 

available opportunities and overcoming obstacles in order to learn 

successfully; 

Motivation and self confidence to pursue and succeed at learning 

throughout one’s life; 

Ability to handle obstacles and change. 

Self-assessment requires at least 1 hour to be implemented in the 

classroom. 

Peer Assessment requires at least 1 hour to be implemented in the 

classroom. 

The time needed for diaries is self-organized by the students.

The trainer has to decide how, when and why apply formative 

assessment tools and develop the questions to be asked to the 

students before hand. Of course, the questions given to the 

students are always adapted to be compatible with their age

type of work. Questions can be also co decided with students and 

set before the beginning of their work (mainly projects). 

Encouraging students to formulate assessment questions is a 

‘critical thinking’ lesson in itself, as the norm is the teacher to 

and the students to answer.  

At the beginning of the project the trainer has to explain to the 

students that formative assessment tools will be used and explain 

them what is their main benefit out of this.  

Students are asked to answer certain questions at the end of the 

project (self & peer assessment) or to keep a diary every day that 

will be discussed either in the group or individually with the trainer.

(Functional) Illiterates can also use a diary for self-assessment. They ca

tools like pictures or symbols to safe and to document their learning 

experiences. 

Learning is ‘still and shoreless’ without awareness. Critical reflection on how 

one learns is essential in structuring what she/he learn and it is a must in 

development as well. Learners should understand that they are also 

responsible for their own learning process and that a constructive (creative 

and imaginative) approach is required in order to make best use of what 

they know. Working up correct self evaluation and thus confidence for 

further study, learners are greatly helped by forms of peer assessment. In 

the safe environment of a community in which learning is a shared interest, 

the participants become active learners and the process of learning 

enjoyable. Common reflection on different aspects of their work and the 

empathy with which they treat each other are indispensable in encouraging 

learners and facilitate their process of learning. 

In the long run, self-study can take place only if awareness is present

provides the necessary control over the acquired things. Keeping a diary in 
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FORMATIVE ASSESSMENT:  SELF ASSESSMENT, PEER 

t, peer assessment 

reflect on their learning experience with an 

emphasis on: the acquired knowledge (what I learned), feelings (how I felt 

the procedure of the acquisition of 

knowledge (how I proceeded to the different stages of learning) and the 

acquisition of social skills (mainly when students work in groups to carry out 

Ability to concentrate for extended periods and to reflect critically 

process and needs, identifying 

available opportunities and overcoming obstacles in order to learn 

otivation and self confidence to pursue and succeed at learning 

assessment requires at least 1 hour to be implemented in the 

Peer Assessment requires at least 1 hour to be implemented in the 

organized by the students. 

The trainer has to decide how, when and why apply formative 

assessment tools and develop the questions to be asked to the 

students before hand. Of course, the questions given to the 

students are always adapted to be compatible with their age and 

type of work. Questions can be also co decided with students and 

set before the beginning of their work (mainly projects). 

Encouraging students to formulate assessment questions is a 

‘critical thinking’ lesson in itself, as the norm is the teacher to ask 

At the beginning of the project the trainer has to explain to the 

students that formative assessment tools will be used and explain 

s at the end of the 

project (self & peer assessment) or to keep a diary every day that 

will be discussed either in the group or individually with the trainer. 

assessment. They can use 

tools like pictures or symbols to safe and to document their learning 

Learning is ‘still and shoreless’ without awareness. Critical reflection on how 

learn and it is a must in 

opment as well. Learners should understand that they are also 

responsible for their own learning process and that a constructive (creative 

and imaginative) approach is required in order to make best use of what 

and thus confidence for 

further study, learners are greatly helped by forms of peer assessment. In 

the safe environment of a community in which learning is a shared interest, 

the participants become active learners and the process of learning 

ommon reflection on different aspects of their work and the 

empathy with which they treat each other are indispensable in encouraging 

study can take place only if awareness is present as it 

provides the necessary control over the acquired things. Keeping a diary in 
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which they reflect on the questions and difficulties coming up in their 
learning process is an excellent way of reaching maximum awareness and 
thus taking full responsibility for their activity. 
 

Materials needed 

to perform the 

method 

Diaries can be proper diaries or notebooks turned into diaries.  
For the rest of the forms of formative assessment described here, no special 
material is needed. 

Aims and 

expected results 

Formative Assessment must be an indispensable pedagogical approach of 
teaching. Through self-assessment and peer assessment students: 

• develop critical thinking, because they are encouraged to reflect on 
their work and decide upon the steps to be taken for their 
betterment, 

• are assigned the responsibility of their own learning progress as 
they are the ones who decide what they have learned and how and 
what more is left to be learned and how, 

• become active learners who enjoy learning, as positive feelings are 
significant parameters, which must always be taken into account in 
the learning procedure, 

• should feel creative and imaginative to learn following their own 
interests, abilities and inclinations 

• are supported to cultivate empathy and social skills.  
thus: 

• classes are transformed into learning communities, in which all 
students are set free to learn by trying and making mistakes, since 
they do not face the perspective of intimidating criticism. 

Theoretical base 

The theoretical backbone of the forms of Formative Assessment described 
here is not based on special studies or readings. It is based on the claim that 
assessment should be one more pedagogical approach that promotes the 
holistic development of the students, as declared in the Greek National 
Curriculum (APS & DEPPS, FEK 303Β/13-03-2003 FEK 304Β/13-03-2003).  It is 
also the essence of leading pedagogues like Dewey, Freire, Vygotsky, 
Bruner, Maslow, and Paul (Foundation of Critical Thinking).   

Case study 

description / 

examples 

The Self Assessment and Peer Assessment forms of Formative Assessment 
described below have been applied in different learners groups since 2005. 
The examples cited are particular examples of group or individual projects 
assessment, whereas diaries have been used to assess all kinds of everyday 
learning experiences.  
Self assessment and peer assessment in group projects 

Group assessment 
After completing a project (scientific research, game, etc) the group of 
students are called to present their work in class and assess it answering to 
the following questions:  

• What procedures did you follow to select the theme you 
presented?  

• What were your aim and objectives?  

• How did you collect your information and how did you proceed to 
the composition of your final product?  

• Did you meet any difficulties? What?  

• What kind of knowledge did you acquire through this learning 
procedure?  

• How did you work as a group?  

• What was the individual contribution of each one of you to this 
collective work?  

• What were your feelings during the production of this work?  

• Would you do anything differently, if you were to do this work 
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from the beginning? What?  

• How do you evaluate your work as a group (fairly good, good, very 
good, excellent) and why?  

• How do you evaluate the presentation of your work as a group 
(fairly good, good, very good, excellent) and why? 

• Do you have any more comments to make?  
Peer assessment  
After the group has completed their presentation and self assessment, the 
rest of the class is called to assess the work of their classmates by answering 
the following questions:  

• What did you learn from the presentation of your classmates’ 
project?   

• What were your feelings during this presentation?  

• How do you evaluate this work (fairly good, good, very good, 
excellent) and why?  

• How do you evaluate the presentation of this work (fairly good, 
good, very good, excellent) and why?  

• Have you got any more comments to make?  

• Have you got any suggestions about how your classmates’ could 
improve their work?  

Self assessment and peer assessment in individual projects 

In this procedure, all the aforementioned questions can be made except for 
the ones which are related to working in a group.    
Diaries 

Students write in their diaries about their everyday learning experience 
focusing on the same topics (acquired knowledge, feelings, and difficulties, 
what has to be learned yet). It is a very well organized and safe recording of 
the student’s educational experience, as it is done every day and there is no 
way that a day will be missing. It is a very easy to use tool for self-reflection. 
It can be also easily used by the teacher who wants to evaluate his/her 
students’ progress and design or redesign his/her lesson plans, taking in 
consideration the feedback of all students.  
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In Brief 

 

Forum T

situations/problems (in families, at school, in varied fields of education, in 

local communities, etc.) and possible solutions by acting the problematic 

situation they feel and face. F

stimulate people’s  participation through discussion, interactive role

and shared experiences.

Participants get involved and share ideas, whilst using the creative side of 

their brain to help learn what works 

for everyone's ideas, they can also learn teamwork, and discover how 

working together inspires a positive atmosphere. It is a very powerful tool 

for learning and changing 

10) but also for bigger groups (up to 100 people) at a time.

Competences 

addressed 

• 
• 
• 
• 
• 
• 

Time for method 

implementation 

3 hours (in the classroom)

Step by step 

implementation 

1. 
2. 
3. 

4. 

5. 

6. 
7. 

8. 

9. 

10. 

11. 

12. 

13. 

 

FORUM THEATRE 

 
Forum Theatre is a way through which adults explore their problematic 

situations/problems (in families, at school, in varied fields of education, in 

local communities, etc.) and possible solutions by acting the problematic 

tion they feel and face. Forum Theatre scenarios are designed to 

stimulate people’s  participation through discussion, interactive role

and shared experiences. 

Participants get involved and share ideas, whilst using the creative side of 

their brain to help learn what works and produce solutions. By giving space 

for everyone's ideas, they can also learn teamwork, and discover how 

working together inspires a positive atmosphere. It is a very powerful tool 

for learning and changing behaviors, it can be used not only for smaller

10) but also for bigger groups (up to 100 people) at a time. 

Problem solving; 

Critical thinking; 

Creative thinking; 

Social skills and communication competences 

Meta-cognitive skills; 

Self-efficacy and engagement.    

3 hours (in the classroom) 

 Trainer explains the forum theatre as a learning tool; 

 Participants brainstorm problems they face and rank them;

 Trainer takes the most important concrete problem for the play 

(based on previous brainstorming, ranking) e.g. aggressive 

teenager; 

 The participant who provided the problem (e.g. aggressive 

teenager) itself should be the main character of the play;

 He/she answers the question: who were involved in the problem? 

What happened really? Why do you think it happened? When it did 

happen?  

 Trainer divides the rest of participants into players and audience;

 Trainer divides the roles of the secondary characters among the 

rest of players (in this case the roles are: family member

friends, schoolmates, etc.) 

 Trainer gives a starting sentence for the play (e.g. Mother: “My 

dear boy the school director called me again that you slapped one 

of your colleagues.”) 

 The whole situation is played once till the bell is rang by the traine

after which only one closing sentence is admitted; 

 Trainer explains the audience what they can do during the second 

play of the same situation (somebody can either say STOP at any 

time during the play if he/she has an idea how to change the 

behavior of the main character or suggest modifications as far as 

the rest of the characters are concerned) 

 Players replay the situation till somebody from the audience says 

STOP; 

 A new player comes in and replace the main character and brings 

new outcomes to the situation; 

 Group reflections: 

• Each character of the play should tell his/her experience 

comparing the first and the last performance 

• Which were the concrete factors that have changed the 

behavior of the main character? When did this change 
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heatre is a way through which adults explore their problematic 

situations/problems (in families, at school, in varied fields of education, in 

local communities, etc.) and possible solutions by acting the problematic 

heatre scenarios are designed to 

stimulate people’s  participation through discussion, interactive role-playing 

Participants get involved and share ideas, whilst using the creative side of 

and produce solutions. By giving space 

for everyone's ideas, they can also learn teamwork, and discover how 

working together inspires a positive atmosphere. It is a very powerful tool 

, it can be used not only for smaller (8-

Participants brainstorm problems they face and rank them; 

Trainer takes the most important concrete problem for the play 

(based on previous brainstorming, ranking) e.g. aggressive 

The participant who provided the problem (e.g. aggressive 

teenager) itself should be the main character of the play; 

He/she answers the question: who were involved in the problem? 

ppened really? Why do you think it happened? When it did 

Trainer divides the rest of participants into players and audience; 

Trainer divides the roles of the secondary characters among the 

rest of players (in this case the roles are: family members or 

Trainer gives a starting sentence for the play (e.g. Mother: “My 

dear boy the school director called me again that you slapped one 

The whole situation is played once till the bell is rang by the trainer 

Trainer explains the audience what they can do during the second 

play of the same situation (somebody can either say STOP at any 

time during the play if he/she has an idea how to change the 

he main character or suggest modifications as far as 

Players replay the situation till somebody from the audience says 

A new player comes in and replace the main character and brings 

Each character of the play should tell his/her experience 

Which were the concrete factors that have changed the 

behavior of the main character? When did this change 
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happen?  

• Which were the determining issues that made the change 
happen? 

• What participants have learned out of this tool? 

• In what kind of real life situations can this tool be used? 
 
Other version: trainer creates characters in a given situation (Ex: adults 
talking about pros and cons of adult education) Students find arguments for 
their character (Ex: 35 years old mother of two, who needs to participate in 
an adult education course). They improvise short dialogs. At the end all 
arguments are discussed. 
 

Practical 

suggestions 

• The method needs a differentiated and compulsory introduction and 
steering. It requires mostly more time than expected. Working under 
time pressure should be avoided.  

• The method requires a warming up phase and other practices at the 
beginning. After that, it can work really well. 
 

• Forum theatre is a very powerful tool engaging sometimes very 
personal stories; therefore it is advisable to use it with a group of people 
when there is a good level of trust acquired! 
 

• The advantages of role plays are well-known in very different fields of 
work and study. Creating a safe environment through transforming 
a  real issue into a fictitious one and putting it ‘on stage’, the Forum 
Theatre brings even more benefits by making it possible for the ‘actors’ 
to experience a  slice of reality, participate in and contribute to the 
solution of a problem via creative thinking and much interaction. 
Moreover, by allowing the participants to look at the problem from 
various angles and to observe it from a certain distance, it can help in 
changing problematic behavior and ultimately, ways of thinking. Once 
the framework is given, the participants are fully engaged and they act 
with great responsibility to solve the issue efficiently. In the course of 
the activity, they experience how their ideas work, they can make 
changes for the better and keeping this responsible attitude all 
throughout the ‘game’, they eventually can come up with a viable 
solution. It is the method that teaches a lot about conduct and attitudes 
in general, results in constructive ideas, deepens the understanding of 
others and last but not least, adds to self-knowledge as well. Providing 
the actors with a cathartic experience they also reflect on with the help 
of well-chosen questions, it can lead to the overall comprehension of 

the problem and start ‘healing’ at the roots.   

Materials needed 

to perform the 

method 

Regular classroom equipment is sufficient. Chairs and tables are 
recommended. It is more important to concentrate on the situation or the 
problem rather than the tools. 
For example: the objects available in the classroom can represent the 
objects to be illustrated in the scene. 

Aims and 

expected results 

The Forum Theatre scenarios: 

• Stimulates adults participation through discussion, interactive role-
playing and shared experiences in order to identify possible 
solutions to their problematic situation. 

• Improves creativity , participation to the problem solving that the 
community is interested in,  development of critical thinking,  
behavioral change in problematic situations,  improvement of 
social skills and communication competences, development of 
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meta-cognitive skills. 

• Increased self-efficacy and engagement. 

• Besides, Forum Theatre as a tool for learning has many benefits: 
o Turns a problem into a solution 
o Provides a means to test tools and techniques in a safe 

environment 
o Gives an opportunity to try out various approaches to a 

single issue 
o Interacts at a level that suits you 
o Allows for group consensus to determine what works for 

them 
o Empowers individual creative thinking 
o Facilitates behavioral change 
o Challenges working frameworks to assess their validity 

 

Theoretical base 

Forum Theatre is a participatory theatre form, one of the elements of 
“Theatre of the Oppressed.” It was developed in Latin America by Augusto 
Boal as a way of working with theatre to tackle the most important 
problems experienced by ordinary people.  Originally the technique was 
elaborated  by Boal as a political tool for change (part of the THEATRE OF 
THE OPPRESSED), but has been widely adapted for use in educational 
contexts. 
The method is called Forum Theatre because participants play, they 
reconstruct a certain problematic situation. During the process several 
serious and practical solutions can be found to the problem in case. Because 
the participants play, it is easier for them to discuss delicate or sensitive 
situations. The method brings several positive results. It gives a clear 
solution, builds up cooperation among the group members, improves 
relationship, gives output to emotions, and builds self-confidence through 
practicing new behavior in problematic situations.  
It has been seized on, developed and adapted all over the world. Currently 
practitioners are applying it internationally in Health Promotion, Theatre for 
Development, Community action and development, work in prisons, work in 
health, Theatre in Education (TIE) and schools work, Drugs and HIV 
awareness, in consultative projects and in many other areas. It has 
developed into various strands – though they are often intertwined – 
Legislative Theatre (policy-making), the Rainbow of Desire (therapeutic) and 
Forum Theatre (educational). Education in this context is used in the way 
that Paolo Freire used the term – education as liberation (Freire, 1972). 
Forum Theatre explicitly draws on theories about the theatre and 
education. It also draws on theories about policy-making and management 
of change too. 
Boal clarifies that this practice is not intended to show the correct path, but 
rather to discover all possible paths which may be further examined. The 
theatre itself is not revolutionary, instead a rehearsal of revolution. The 
spectators learn much more from the enactment even if done in a fictional 
manner, since it stimulates the practice of the art in reality. When 
encountered in reality with a similar situation they've rehearsed in theatre, 
Forum Theatre evokes a desire in people to be proactive since they feel 
much more prepared and confident in resolving the conflict. The practice of 
this form creates an uneasy sense of incompleteness that seeks fulfillment 
through real action. (Wardrip-Fruin, 346).  
It is used to engage participants and open up debate in a non-threatening 
way. Participants have the opportunity to observe and redirect a scene 
(illustrating a certain problem) that is designed to resonate for them on 
specific issues. 
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Through Forum Theatre it is easy to raise awareness of choice and 
responsibility because cause and effect can be explored in the safety of a 
fiction. 

Implementation 

The cycle can be entered at any stage.  So for example, a training session 
might begin with an experience (either real or simulated), from which the 
trainer asks questions designed to make students reflecting on specific 
issues. 
A play or scene, usually indicating some kind of oppression, is shown twice. 
During the replay, any member of the audience ('spect-actor') is allowed to 
shout 'Stop!', step forward and take the place of one of the oppressed 
characters, showing how they could change the situation to enable a 
different outcome. Several alternatives may be explored by different spect-
actors. The other “actors” remain in character, improvising their responses. 
A facilitator (Joker) is necessary to enable communication between the 
players and the audience. 
The strategy breaks through the barrier between performers and audience, 
putting them on an equal footing. It enables participants to try out courses 
of action which could be applicable to their everyday lives. 

Case study 

description / 

examples 

Example 1: training for teachers/trainers 

The method of Forum Theatre can be used also by professionals/trainers 
who want to analyze their problems in a playful way.  
For example: How to deal with bad behavior of the learners?  
Introduction 
Choosing the problem for the play. The choice of the situation is very 
important. You must deal with a very concrete situation, limited in time and 
place. 
Clarification Group 
The one who provided the problem/case has to clarify the situation by 
answering the following questions: 

• who was involved in the problem 

• what happened  

• why you think it happened 

• where it happened 

• when it happened 
More questions can be asked but you must avoid questions about opinions, 
interpretations and solutions. 
Preparation of the role play 
Divide roles and tasks among the players. Remember that the main 
character is always the person who provides the problem. The problem 
owner can act as the main character himself or it can be done by another 
person. 
Group Play 
The group plays once the whole real situation. 
Intervention 
Next, the scene is played again but this time the audience has to intervene 
by saying ‘stop’ if somebody from the audience has an idea on how to 
change the behavior of the main character. The intervener acts as the main 
character and chooses at which point to start. The intervener does not 
explain his ideas but acts them out. The leader controls the whole process, 
takes care of the timing and gives everyone the opportunity to act out their 
ideas. Nobody makes any comments on the ideas or solutions acted out. 
The play stops and one of the players will be replaced by a new one. The 
game is ‘rewound’ and starts again. Several people can replace players. The 
purpose of new players is to intervene in the situations aiming at coming to 
new outcomes or results. 
NOTE: The leader is the intermediate between the audience and players. 
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Reflection1 
The one who provided the case tells the group what he/she did, how he/she 
acted in the event or what he/she wanted to do to solve the problem. 
Reflection2 
Discussion about the various possible solutions and the solutions chosen by 
the case-study provider. Investigate the strengths, weaknesses in the 
proposed solutions. 
Evaluation Group 
The trainer asks the problem/issue provider what his/her feelings and 
emotions where during the process. List what you have learned individually. 
NOTE: Augusto Boal recommends not talking after the play. He claims that it 
is not a good idea to reflect together as people can do that on their own. It 
is suggested to find out for yourself what works the best. 
(source: http://prosolva.org/spip/spip.php?article30 ) 
Example 2: Training for managers 

The „actors” (players) present a short scene playing a relevant training 
issue, for example "Managing Poor Performance". One actor plays the role 
of an employee, the other of a manager who is trying to address a 
performance issue.  
The scene is re-played, and after a few minutes the action is stopped and 
the actor playing the manager turns to the audience and asks for 
suggestions of how he/she might approach the situation differently. 
Suggestions from the audience are taken back into the scene and played out 
- stopping and starting the scene - to illustrate the benefits and pitfalls of 
the various approaches. 
The scene continues exploring alternatives and concludes when a model of 
best solution has been identified and illustrated.  
Example 3 : Behavioral change 

1. Ideally sit the group in a circle around a 'working space'. 
2. Introduce the situation to be illustrated. It should involve a small 

number of players (e.g. how a family handles the son being sacked: 
mum, dad, son and older sister).The situation will need some kind of 
tension (e.g. the sacking is for lateness and the father is very proud of 
his own punctuality). 

3. Decide where the action is taking place (around the family tea 
table),when (the present) and what the opening line is to be (e.g.Dad to 
son: "What are you looking so miserable about?"). 

4. Invite students to volunteer to take on the roles. The volunteers 
organize the furniture (in this case a desk as the tea table and a few 
chairs) and play the scene spontaneously for three or four minutes. 

5. Once the scene is well underway, members of the audience are free to 
intervene by raising a hand. They do this in order to suggest 
modifications. For example, someone might ask the dad to be tougher, 
or the son to cry or the mother to use this as an opportunity to say how 
she has always hated being hurried along by her husband. Specific lines 
can be suggested. In addition, audience members can ask to take over 
one of the roles, or to join the original player to form a 'composite 
character’. Likewise, players can Stop the Action and ask for advice 
from the audience, or can ask for someone to take over if they have 
had enough. 

6. All this enables the drama to be molded.It allows the group to 
understand the effect of different attitudes, languages and behaviors. 

Applications 

History: to examine the human issues in various moments of history  
Business Studies: a manager has to handle a health and safety issue in the 
workplace - explore different styles. 
Forum Theatre could be conducted in a Modern Foreign Language at A 
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Level. 
 Personal and Social Education: as a way of handling the human issues 
around abortion, drugs, marriage, friendship, environment, health, 
employment etc. 
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In Brief 

 

The Frog challenge is a p

Challenge by choice.The activity is based on the idea that people and teams 

can learn better

zone). It gives

overcome obstacles. The 

reactions when

learn something difficult or complicated.

Find out breakthrough and take solving methods for the future 

development.

Competences 

addressed 

• 
• 
• 
• 
• 

Time for method 

implementation 

One learning hour: 45 

Step by step 

implementation 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

 

Materials needed 

to perform the 

method 

A4 paper or 

 

FROG CHALLENGE 

 
The Frog challenge is a problem solving activity for small and big 

Challenge by choice.The activity is based on the idea that people and teams 

can learn better about themselves inchallenging situation (out of comfort 

zone). It gives the opportunity to analyze and find out how they react and 

overcome obstacles. The most important focus is on finding similar 

reactions when people are in challenging situations and when they have to 

learn something difficult or complicated. 

Find out breakthrough and take solving methods for the future 

development. 

Problem solving; 

Cooperation; 

Communication skills; 

Team building; 

Coordination/management skills. 

One learning hour: 45 – 60 min. 

 Divide participants in 2 groups (A and B), minimum 3 and 3 

in each group; 

 Ask them to stand in 2 lines with small distances between each 

other 

 Ask everybody to stand on a sheet of paper and put 1 extra paper 

between groups; 

 The task for the teams’ members is to change their positions 

(group A has to stand in the places of group B opposite). Both 

groups can move only forward; it is allowed to “jump” over one of 

the opposite group members – only if there is a free place just 

after; it is not allowed to jump over 2 team members. Limitation: it 

is not allowed to step out from paper. 

 Give the time for strategy  - maximum 20 min, and for realization 

maximum - 10 min; 

 Observe groups – how do they try to solve a problem; how do they 

collect and accept ideas, and is there cooperation between groups;

 After completing the task you have to give individual time for 

reflection; 

• How did you personally try to find solutions? How did you deal 

in moments when your team wanted to give up one solution 

and try another one?  

• Sharing in small groups personal experiences and feelings

• Reflection in small group: how did you try to find solutions? 

How did you explore solutions? What can you learn from this 

task? 

• Sharing in big team (A+B) about their learning points

• Ask: do you think you can use the same solutions or 

experience in new different learning situation or dealing with 

new problems?Which are the good points that you

and/or improve? 

• If you want, you can also give your own observations and 

discovered learning points. 

A4 paper or tape, or natural square on the ground. 
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roblem solving activity for small and big teams. 

Challenge by choice.The activity is based on the idea that people and teams 

inchallenging situation (out of comfort 

o analyze and find out how they react and 

ost important focus is on finding similar 

and when they have to 

Find out breakthrough and take solving methods for the future 

Divide participants in 2 groups (A and B), minimum 3 and 3 people 

Ask them to stand in 2 lines with small distances between each 

Ask everybody to stand on a sheet of paper and put 1 extra paper 

is to change their positions 

n the places of group B opposite). Both 

groups can move only forward; it is allowed to “jump” over one of 

only if there is a free place just 

after; it is not allowed to jump over 2 team members. Limitation: it 

maximum 20 min, and for realization 

how do they try to solve a problem; how do they 

collect and accept ideas, and is there cooperation between groups; 

he task you have to give individual time for 

? How did you deal 

team wanted to give up one solution 

and feelings; 

Reflection in small group: how did you try to find solutions? 

How did you explore solutions? What can you learn from this 

Sharing in big team (A+B) about their learning points 

the same solutions or 

dealing with 

that you can repeat 

If you want, you can also give your own observations and 
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Aims and 

expected results 

The Frog Challenge allows students: 

• Exploring individual and team learning points: how to learn in small 
and big teams; 

• Recognizing which kind of strategy people are used to take when 
meeting challenging obstacles; 

• Generating ideas on how to overcome and identify personal and 
team breakthroughs. 

Theoretical base 

Experiential Learning circle  (David Kolb) 

The cycle comprises four different stages of learning from experience and 
can be entered at any point but all stages must be followed in sequence for 
successful learning to take place. The Learning Cycle suggests that it is not 
sufficient to have an experience in order to learn. It is necessary to reflect 
on the experience to make generalizations and formulate concepts which 
can then be applied to new situations. This learning must then be tested out 
in new situations. The learner must make the link between the theory and 
action by planning, acting out, reflecting and relating it back to the theory. 

References 

(Bibliography) 

- www.nols.edu 
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In Brief 

 

The Johari Window is a v

makes focus on personal learning approach and habits

task – for esample,

squares with answers (in pairs), personal evaluation, presentation/summary 

and suggestions for further development.

Competences 

addressed 

• 
• 
• 

Time for method 

implementation 

At least 30 minutes.

Step by step 

implementation 

1. Draw 4 squares and explain it. Starting from left 

1 = part of ourselves that we see and others see

2 = aspects that others see but we are not aware of

3 = the most mysterious room where the unconscious/subconscious 

part of us is seen by neither others nor ourselves.

4 = our private 

2. Give participants the task 

(example in Materials). 7min.

3. Ask questions:

• 
• 
• 

4. Task in pairs (interviewing each others) 

fill in the empty squares with answers. (Suggest using experience from 

last task or another)

1 = What do You know and others k

style/approaches 

2 = What You don’t know and others know/observe about your 

learning style/approaches 

3 = What You don’t know and others don’t about your learning 

style/approaches  

4 = What do You know but others don’t about your

style/approaches 

5. Personal time to formulate summary in 3 sentences 

• 
• 
• 

6. Presentation and sharing with group.

7. Trainer’s su

 

Another use for the Johari Window is

Trainer divides students in pairs or small groups. Each group has to 

characterize a person from the story based on following aspects:

− 
− 
− 
− 

 

Practical 

suggestions 

Johari W

meaningful

method rooted in social psychology that belongs to the context of group 

JOHARI WINDOW 

 
The Johari Window is a visual presentation and an explanation of theory. 

focus on personal learning approach and habits through a

for esample, in 7 minutes learn some parts of a popular song, fill in 

squares with answers (in pairs), personal evaluation, presentation/summary 

suggestions for further development. 

Self development; 

Communication skills; 

Interpersonal skills. 

At least 30 minutes. 

Draw 4 squares and explain it. Starting from left (up) corner clockwise:

= part of ourselves that we see and others see 

= aspects that others see but we are not aware of 

= the most mysterious room where the unconscious/subconscious 

part of us is seen by neither others nor ourselves. 

= our private space, which we know but keep from others

Give participants the task - to learn lyrics of some popular song. 

(example in Materials). 7min. 

Ask questions: 

 How did they like it and also have they completed the task; 

 Do they recognize what kind of learning approaches they use;

 Are they happy with results and process 

Task in pairs (interviewing each others) – to draw Johari Window and 

fill in the empty squares with answers. (Suggest using experience from 

last task or another) 

1 = What do You know and others know about your learning 

style/approaches  

2 = What You don’t know and others know/observe about your 

learning style/approaches  

3 = What You don’t know and others don’t about your learning 

style/approaches   

4 = What do You know but others don’t about your

style/approaches  

Personal time to formulate summary in 3 sentences  

 In which way I learned the best     

 What am I supposed to keep and provide in my learning process 

 What new will I do next time 

Presentation and sharing with group. 

Trainer’s summary.  

Another use for the Johari Window is to characterize a character in a story. 

Trainer divides students in pairs or small groups. Each group has to 

characterize a person from the story based on following aspects: 

Facts about the character 

How other people see him 

Only the things he knows 

One word or sentence, that really captures him/her 

Window in its classical format was judged as less feasible and 

meaningful tool for learning contexts. This is attributed to the fact that it is a 

method rooted in social psychology that belongs to the context of group 
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explanation of theory. It 

through a short intro 

in 7 minutes learn some parts of a popular song, fill in 

squares with answers (in pairs), personal evaluation, presentation/summary 

(up) corner clockwise: 

= the most mysterious room where the unconscious/subconscious 

space, which we know but keep from others 

to learn lyrics of some popular song. 

How did they like it and also have they completed the task;  

approaches they use; 

to draw Johari Window and 

fill in the empty squares with answers. (Suggest using experience from 

now about your learning 

2 = What You don’t know and others know/observe about your 

3 = What You don’t know and others don’t about your learning 

4 = What do You know but others don’t about your learning 

What am I supposed to keep and provide in my learning process  

to characterize a character in a story. 

Trainer divides students in pairs or small groups. Each group has to 

 

indow in its classical format was judged as less feasible and 

for learning contexts. This is attributed to the fact that it is a 

method rooted in social psychology that belongs to the context of group 
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dynamic analysis. The matrix that lies at the heart of the method however 
can be adapted and modified in order to apply it e.g. for the purpose of 
reflexion in educational contexts. 
 

Materials needed 

to perform the 

method 

White board or paper.  
Print outs with lyrics: 
 
Mister postman look and see 
If  there's a letter in your bag for me 
I’ve  been waiting such a long time 
Since I heard from that girl of mine 
There must be some word today 
From my girlfriend so far away 
Please mister postman look and see 
If  there's a letter, a letter for me 
I’ve  been standing here waiting mister postman 
So patiently 
For just a card or just a letter 
Saying she's returning home to me 
Please Mr. Postman, look and see 
If  there's a letter, oh yeh for me, 
I've been waiting, a long long time 
Since I've heard from that girlfriend of mine. 
So many days you passed me by 
See the tear standing in my eye 
You didn't stop to make me feel better 
By leaving me a card or a letter 

Aims and 

expected results 

The Johari Window allows participants to. 

• Have an overview on personal learning approach.  

• Recognize tools and methods for effective personal learning more 
clearly.  

• Get feedback and new ideas from peers. 

Theoretical base 

The Johari Window is a technique created by Joseph Luft and Harry Ingham 
in 1955 in the United States, used to help people better understanding their 
mental instability. It is used primarily in self-help groups and corporate 
settings as a heuristic exercise.  An essential part of improving interpersonal 
skills is the need to understand oneself and others better. The Johari 
Window model is a simple and useful tool for illustrating and improving self-
awareness, and mutual understanding between individuals. 

Case study 

description / 

examples 

It’s possible to use Johari Window squares for any kind of use, for example, 
for teamwork, social marketing and etc. Most important is to make focus on 
topic. Give the possibility to tell and get feedback from others. The method 
will work better if you offer more challenging intro task. 
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In Brief 

 

Jugling for Recognition is 

they learn in groups; what works for them best 

search for support and advice from others; does group support influence 

personal learning process and how?

It is a tool that can be use in s

two ways

questions and the focus on the way of learning.   

Competences 

addressed 

• 
• 
• 

Time for method 

implementation 

At least 20 minutes.

Step by step 

implementation 

1. Give each person 2 objects (later  you can try with 3);

2. The task is to throw 

and without losing them). 

the

from person who is standing on the left side.

3. After 3 minutes gather people and ask questions about their 

experience till now.

4. Ask people to share advices for improving the performance

5. Make un

they throw objects only to each other. After some time ask people to 

share in pairs and find out how they can improve their cooperation 

and performance. Another trial.

6. After 7 minutes ask pairs t

learned from each other and how it helped to improve the results.

7. Make small groups of 4 or 6, or more people in a group. Ask them to 

form a circle and do the same throwing activity (the same rules). After 

some minu

performance. (i.e. like how many times, or how high). Give some more 

time for trial.

8. Make debriefing and you can ask teams  the following questions:

• 

• 

9. You can also give individual time for reflec

between

Practical 

suggestions 

The activity, similarly to 

to the ways 

experience, the activity offers a realistic approach to recognizing 

learning style, attitudes

benefits 

reflecting on their experiences, learners can detect the differences lying in 

the various ways of learning, 

them – with or without asking for support or advice 

Sharing their experiences regarding the effect of the others’ influence, the 

changes triggered by peers’ help leads to deepening their knowledge of 

themselves and discovering ways 

Materials needed 

to perform the 

method 

Tennis balls and/or different objects (soft and unbreakable)

 

JUGLING FOR RECOGNITION 

 
Jugling for Recognition is  a task that makes people think deeply on

they learn in groups; what works for them best – to learn individually or 

search for support and advice from others; does group support influence 

personal learning process and how? 

It is a tool that can be use in small group activity where people can 

two ways-individual and/or group. Most important are the guiding 

questions and the focus on the way of learning.    

Team building; 

Communication skills; 

Cooperation. 

At least 20 minutes. 

Give each person 2 objects (later  you can try with 3); 

The task is to throw the objects from hand to hand (as high as possible 

and without losing them). Each person has to throw his/ her objects 

the person who is standing on the right side and catch the objects 

from person who is standing on the left side. 

After 3 minutes gather people and ask questions about their 

experience till now. 

Ask people to share advices for improving the performance

Make units of 2 people. Now the task is similar, the only change is 

they throw objects only to each other. After some time ask people to 

share in pairs and find out how they can improve their cooperation 

and performance. Another trial. 

After 7 minutes ask pairs to come together and share what they have 

learned from each other and how it helped to improve the results.

Make small groups of 4 or 6, or more people in a group. Ask them to 

form a circle and do the same throwing activity (the same rules). After 

some minutes you can ask group to set up a goal for their 

performance. (i.e. like how many times, or how high). Give some more 

time for trial. 

Make debriefing and you can ask teams  the following questions:

 What did you learn and how is learning changed during all 

processes? 

 How did you set up goals and how did you support each other’s 

learning? 

You can also give individual time for reflection (i.e. what was different 

between learning in a group, or in couple or individual?). 

The activity, similarly to the Learning Styles, helps raising awareness related 

to the ways a person can learn best. Providing learners with an empirical 

experience, the activity offers a realistic approach to recognizing 

learning style, attitudes to learning individually, in pairs or in a team, the 

benefits that a person can gain from all these ways of learning. Through 

reflecting on their experiences, learners can detect the differences lying in 

the various ways of learning, understanding the way that works best for 

with or without asking for support or advice to a peer or a group. 

Sharing their experiences regarding the effect of the others’ influence, the 

changes triggered by peers’ help leads to deepening their knowledge of 

elves and discovering ways of cooperation. 

Tennis balls and/or different objects (soft and unbreakable) 
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deeply on how 

to learn individually or 

search for support and advice from others; does group support influence 

e people can learn in 

and/or group. Most important are the guiding 

from hand to hand (as high as possible 

/ her objects to 

person who is standing on the right side and catch the objects 

After 3 minutes gather people and ask questions about their 

Ask people to share advices for improving the performance 

its of 2 people. Now the task is similar, the only change is 

they throw objects only to each other. After some time ask people to 

share in pairs and find out how they can improve their cooperation 

o come together and share what they have 

learned from each other and how it helped to improve the results. 

Make small groups of 4 or 6, or more people in a group. Ask them to 

form a circle and do the same throwing activity (the same rules). After 

tes you can ask group to set up a goal for their 

performance. (i.e. like how many times, or how high). Give some more 

Make debriefing and you can ask teams  the following questions: 

learning changed during all 

How did you set up goals and how did you support each other’s 

tion (i.e. what was different 

awareness related 

can learn best. Providing learners with an empirical 

experience, the activity offers a realistic approach to recognizing personal 

to learning individually, in pairs or in a team, the 

gain from all these ways of learning. Through 

reflecting on their experiences, learners can detect the differences lying in 

the way that works best for 

a peer or a group. 

Sharing their experiences regarding the effect of the others’ influence, the 

changes triggered by peers’ help leads to deepening their knowledge of 
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Aims and 

expected results 

The Jugling for Recognition helps people to: 

• Recognize personal learning style;  

• Find out which learning approach works best for each person; 

• Discover how “things” change or stay when people learn like a 
team; 

• Learn something new. 

Theoretical base 

Experiential Learning cycle (David Kolb)  

The cycle comprises four different stages of learning from experience and 
can be entered at any point but all stages must be followed in sequence for 
successful learning to take place. The Learning Cycle suggests that it is not 
sufficient to have an experience in order to learn. It is necessary to reflect 
on the experience to make generalizations and formulate concepts which 
can then be applied to new situations. This learning must then be tested out 
in new situations. The learner must make the link between the theory and 
action by planning, acting out, reflecting and relating it back to the theory. 

References 

(Bibliography) 
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In Brief 

 

Mind Mapping is a simple technique for drawing information in diagrams, 

instead of writing it in sentences

diagrams always take the same basic format of a tree, with a single starting 

point in the 

the map is created

to which associated ideas, words and concepts are added

radiate from a central node, and lesser categories are sub

larger branches. Categories can represent words, ideas, t

items related to a central key word or idea. 

of words or short sentences connected by lines. The lines that connect the 

words are part of the meaning. Mind M

any training to

as a different more visual way to collect the outcomes of different working 

groups discussions.

notes" during a lecture or meeting, for example, 

pictures when more time is available.

Competences 

addressed 

• 
• 

• 

• 

Time for method 

implementation 

Mind Map is a very flexible tool and it can be adapted to any time 

framework. In any case it is advisable for a more

use less than 1 hour.  

Step by step 

implementation 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

Practical 

suggestions 

Mind Map is v

students. Everybody has used it at least once in school!

It could be useful that the trainer

 

MIND MAP 

 
apping is a simple technique for drawing information in diagrams, 

instead of writing it in sentences,used to visually outline information

diagrams always take the same basic format of a tree, with a single starting 

point in the centre that branches out, and divides again and again. 

the map is createdaround a single word or text, placed in the centre

to which associated ideas, words and concepts are added.Major categories 

radiate from a central node, and lesser categories are sub-branches of 

larger branches. Categories can represent words, ideas, tasks, or other 

items related to a central key word or idea. In this way, the tree is made up 

of words or short sentences connected by lines. The lines that connect the 

are part of the meaning. Mind Map can be the introductory step for 

any training topic or can be used for the whole session. It can also be used 

as a different more visual way to collect the outcomes of different working 

groups discussions.Mind Maps can be drawn by hand, either as "rough 

notes" during a lecture or meeting, for example, or as higher quality 

pictures when more time is available. 

Planning skills; Problem solving; Self organizing. 

Ability to organize one’s own learning including through effective 

management of time and information, both individually and in 

groups  

Ability of gaining, processing and assimilating new knowledge and 

skills as well as seeking and making use of guidance. 

Ability that ensures motivation and self confidence to pursue and 

succeed at learning throughout one’s life 

Mind Map is a very flexible tool and it can be adapted to any time 

framework. In any case it is advisable for a more efficient application not to 

use less than 1 hour.   

Write the title of the subject you're exploring in the centre of the 

page, and draw a circle around it (e.g Key competences).

As you come across major subdivisions or subheadings of the topic 

(or important facts that relate to the subject) draw lines out from 

this circle. Use images, symbols, codes, and dimensions throughout 

your Mind Map (e.g L2L, mathematical etc).  

As you "burrow" into the subject and uncover another level of 

information (further subheadings, or individual facts) belonging to 

the subheadings, draw these as lines linked to the subheading 

lines. 

The lines should be connected, starting from the central image. The 

central lines are thicker, organic and thinner as they radiate out 

from the centre. 

Then, for individual facts or ideas, draw lines out from the 

appropriate heading line and label them.  

As you come across new information, link it in to the Mind Map 

appropriately. 

A complete Mind Map may have main topic lines radiating in all 

directions from the center. Sub-topics and facts will branch off 

these, like branches and twigs from the trunk of a tree. You don't 

need to worry about the structure you produce, as this will evolve 

of its own accord.  

Once the Mind Map is completed summarize the key points and 

asks participants if they would like to add more information.

Mind Map is very popular and easy to use with almost every category of 

nts. Everybody has used it at least once in school! 

ould be useful that the trainer gives a few tips, for example: 
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apping is a simple technique for drawing information in diagrams, 

used to visually outline information. The 

diagrams always take the same basic format of a tree, with a single starting 

that branches out, and divides again and again. Generally 

a single word or text, placed in the centre, as said, 

Major categories 

branches of 

asks, or other 

he tree is made up 

of words or short sentences connected by lines. The lines that connect the 

ap can be the introductory step for 

t can also be used 

as a different more visual way to collect the outcomes of different working 

aps can be drawn by hand, either as "rough 

or as higher quality 

Ability to organize one’s own learning including through effective 

management of time and information, both individually and in 

Ability of gaining, processing and assimilating new knowledge and 

Ability that ensures motivation and self confidence to pursue and 

Mind Map is a very flexible tool and it can be adapted to any time 

efficient application not to 

Write the title of the subject you're exploring in the centre of the 

page, and draw a circle around it (e.g Key competences). 

As you come across major subdivisions or subheadings of the topic 

(or important facts that relate to the subject) draw lines out from 

and dimensions throughout 

row" into the subject and uncover another level of 

information (further subheadings, or individual facts) belonging to 

the subheadings, draw these as lines linked to the subheading 

The lines should be connected, starting from the central image. The 

central lines are thicker, organic and thinner as they radiate out 

Then, for individual facts or ideas, draw lines out from the 

As you come across new information, link it in to the Mind Map 

A complete Mind Map may have main topic lines radiating in all 

topics and facts will branch off 

these, like branches and twigs from the trunk of a tree. You don't 

is will evolve 

e the key points and 

asks participants if they would like to add more information. 

ery popular and easy to use with almost every category of 
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o Use different COLORS, font (upper or lower case letters), 
graphics to underline key words or important concepts. They 
make your map more creative and fun, the students will have 
more interest in working on it and in reading. Both these 
activities contribute to memorize the issue studied. 

o Use an IMAGE or PICTURE for your central idea:  an image is 
worth a thousand words and helps you use your Imagination. 
A central image is more interesting, keeps you focused, helps 
you concentrate, and gives your Brain more of a buzz! 

o Make your branches CURVED rather than straight-lined. 
Straight lines are boring to your Brain 

o Use ONE KEY WORD PER LINE. Single key words give your Mind 
Map more power and flexibility 

o Use IMAGES throughout. Each image, like the central image, is 
also worth a thousand words. So if you have only 10 images in 
your Mind Map, it’s already the equal of 10,000 words of 
notes. 

 

Materials needed 

to perform the 

method 

A piece of paper (flip chart preferably) or blackboard if writing by hand or 
relevant web tools if the action is online 

Aims and 

expected results 

Mind Maps can be used: 

• To generate, visualize, structure, and classify ideas,  

• As an aid to studying and organizing information, solving problems, 
making decisions, and writing, 

• In many applications in personal, family, educational, and business 
situations, including note taking, brainstorming (wherein ideas are 
inserted into the map irradiatingfrom the centre node, without the 
implicit prioritization that comes from hierarchy or sequential 
arrangements, and wherein grouping and organizing is reserved for 
later stages), summarizing, as a mnemonic technique, or to sort out 
a complicated idea, 

• As a way to collaborate in colour pen creativity sessions. 

• To study and memorize information. 
Expected outcomes are related to the following:  

• Problem solving 

• Outline/framework design 

• Structure/relationship representations 

• Anonymous collaboration 

• Marriage of words and visuals 

• Individual expression of creativity 

• Condensing material into a concise and memorable format 

• Team building or synergy creating activity 

• Enhancing work morale 

Theoretical base 

Diagrams that visually map information using branching and radial maps 
trace back centuries. These pictorial methods record knowledge and model 
systems, and a long history in learning, brainstorming, memory, visual 
thinking, and problem solving by educators, engineers, psychologists, and 
others. Some of the earliest examples of such graphical records were 
developed by Porphyry of Tyros, a noted thinker of the 3rd century, as he 
graphically visualized the concept categories of Aristotle. Philosopher 
Ramon Llull (1235–1315) also used such techniques. 
The semantic network was developed in the late 1950s as a theory to 
understand human learning and developed further by Allan M. Collins and 
M. Ross Quillian during the early 1960s. The term "mind map" was first 



 

popularized by British popular psychology author and television personality 

Tony Buzan when BBC TV ran a series hosted by Buzan called Use Your 

Head. In this show, and companion book series, Buzan enthusiastically 

promoted his conception of 

colourful, radiant, tree

Case study 

description / 

examples 

See picture below
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popularized by British popular psychology author and television personality 

Tony Buzan when BBC TV ran a series hosted by Buzan called Use Your 

Head. In this show, and companion book series, Buzan enthusiastically 

promoted his conception of radial tree, diagramming key words in a 

colourful, radiant, tree-like structure. 

See picture below 
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In Brief 

 

Learning needs time. The learning success depends on appropriate methods 

and strategies of learning and on the types of learners. Different types of 

learners exist and everybody has his/her strong points. 

The use of 

stays in the background while learners with di

competenc

The aim is to fulfill different learning de

and strengthen as many competenc

every participant and to take each way of learning into consideration. 

The competences of each participant are 

content and social aspects and 

Competences 

addressed 

• 

• 
• 
• 
• 
• 

• 
• 
• 
• 
• 
• 

Step by step 

implementation 

1. 
2. 
3. 

Practical 

suggestions 

The Mix of 

some different methods. Do not overload a learning session with too many 

methods.

Materials needed 

to perform the 

method 

If the trainer decides to work with theM

necessary e.g. paper in different  sizes and colors, pens of different kinds 

and colors, a camera, computer, pictures a lot of space to 

and to move around

Aims and 

expected results 

The Mix of Methods allows 

• 
• 
• 

Theoretical base Different types of learners exist and everybody has his/her strong points.

Case study 

description / 

examples 

Examples for method mix:

1. To Create a press team 

The use of ice

a pleasin

helping groups of people to get to know each other better. One exercise is 

the press team. A press team is formed at

team has

photos and make interviews during the course to get an impression of the 

processes, the atmosphere and the learning processes within the group. The 

results of the press team can also serve as a memory of the common 

MIX OF METHODS 

  
Learning needs time. The learning success depends on appropriate methods 

and strategies of learning and on the types of learners. Different types of 

learners exist and everybody has his/her strong points.  

The use of a Mix of Methods simply means that the trainer as a moderator 

stays in the background while learners with different knowledge and 

competences learn from each other.  

The aim is to fulfill different learning demands, to receive new competenc

nd strengthen as many competences as possible to reach and include 

every participant and to take each way of learning into consideration. 

The competences of each participant are used and strengthened

content and social aspects and creating new competencies. 

Ability to access, gain, process and assimilate new knowledge and 

skills 

Effective management of  learning 

Ability to persevere with learning 

Ability to concentrate for extended periods  

Ability to reflect critically on the purposes and aims of learning

Ability to dedicate time to learning autonomously and with self

discipline 

Ability to work collaboratively as part of the learning process, 

Ability to draw the benefits from a heterogeneous group

Ability to share what they have learnt 

Ability to organize own learning,  

Ability evaluate own work 

Ability  to seek advice, information and support when appropriate.

 The teacher stays in the background.  

 The competences of each participant are token up and used. 

 The participants strengthen their competencies in terms of content 

and social aspects and gain new competencies. 

Mix of Methods does not mean a lot of methods it implies the use of

some different methods. Do not overload a learning session with too many 

methods. 

the trainer decides to work with theMix of Methods a lot of material is 

necessary e.g. paper in different  sizes and colors, pens of different kinds 

and colors, a camera, computer, pictures a lot of space to divide the group 

and to move around 

The Mix of Methods allows to: 

Fulfill different learning demands 

Strengthen as many competences as possible 

Reach every participant and take each way of learning into 

consideration 

Different types of learners exist and everybody has his/her strong points.

Examples for method mix: 

1. To Create a press team  

The use of ice-breaker is helpful to create a relaxed and familiar climate and 

a pleasing learning environment. Ice breakers are exercises and games for 

helping groups of people to get to know each other better. One exercise is 

the press team. A press team is formed at the beginning of a course. The 

team has the task to document the processes of the course: it should take 

photos and make interviews during the course to get an impression of the 

processes, the atmosphere and the learning processes within the group. The 

results of the press team can also serve as a memory of the common 
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Learning needs time. The learning success depends on appropriate methods 

and strategies of learning and on the types of learners. Different types of 

as a moderator 

fferent knowledge and 

mands, to receive new competences 

ach and include 

every participant and to take each way of learning into consideration.  

ed in terms of 

access, gain, process and assimilate new knowledge and 

bility to reflect critically on the purposes and aims of learning 

dicate time to learning autonomously and with self-

bility to work collaboratively as part of the learning process,  

bility to draw the benefits from a heterogeneous group 

bility  to seek advice, information and support when appropriate. 

es of each participant are token up and used.  

competencies in terms of content 

it implies the use of 

some different methods. Do not overload a learning session with too many 

ethods a lot of material is 

necessary e.g. paper in different  sizes and colors, pens of different kinds 

divide the group 

each every participant and take each way of learning into 

Different types of learners exist and everybody has his/her strong points. 

breaker is helpful to create a relaxed and familiar climate and 

g learning environment. Ice breakers are exercises and games for 

helping groups of people to get to know each other better. One exercise is 

the beginning of a course. The 

should take 

photos and make interviews during the course to get an impression of the 

processes, the atmosphere and the learning processes within the group. The 

results of the press team can also serve as a memory of the common 
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learning. 
2. To do some group work or workshops in a cooperative  

Group work can be used to achieve a range of learning goals, because a 
well-designed and well conducted group work leads to greater 
understanding of the thought issues, especially if the issue is very complex 
for a single learner. The intentions of group work are manifold. Group work 
should enable each learner to take an active role in the problem-solving 
process to promote group based problem-solving abilities. Referring to this, 
group work can be of support to create an open, correct and objective way 
of dealing with conflicts or tensions within the group itself. Each learner 
should practice, strengthen and apply his/her knowledge and skills. Group 
interactions are used to discover and analyze new knowledge, facts, 
principles and structures. Learners can present new subject matter within 
the group work and stimulate and improve their oral expression and 
interaction and communicative skills. Group work enables participants to 
move from a passive-receptive attitude to an active and productive 
participation in group activities. 
3. To include moving games and role plays 

Role-playing is a method where social conflicts and group interest decision 
making are simulated. The subject, conflict, situations and roles are pre-set 
and the outcome is left open. During the role play learners have to take 
decisions based on real or hypothetical model situations, defined by a set of 
rules that govern their fictitious reality. This strategy is especially valid for 
social learning centered not only on knowledge acquirement but also on the 
development of skills and attitudes that can enable learners to make the 
step from theory to practice through real life application of the simulated 
situations. The intentions of role-playing are to visualize and to consider the 
wider implications of decision-making and to promote decision making 
abilities. Furthermore learners should be able to represent a group and feel 
encouraged to discuss presented subjects and to select the most important 
points and information. Learner should learn to interpret roles and to 
reflect their own and those of group members. 



  

 

 

In Brief 

 

Mnemonic systems are techniques or strategies consciously designed to 

improve memory

already stored in long

Some of the most widely known mnemonics are in the form of lists and in 

auditory form, such as short poems, acron

Mnemonics can also be for other types of information and in visual or 

kinesthetic forms.

Competences 

addressed 

• 
• 
• 

Time for method 

implementation 

The time 

A variation may be to leave the students time to think

mnemonic techniques within the class room time.

Step by step 

implementation 

1. 

2. 
3. 

Materials needed 

to perform the 

method 

Pieces of paper and a pen

Aims and 

expected results 

Mnemonics techniques.

• 

• 

Academic studies

In an experiment, persons of different ages, who have applied M

techniques to learn

that applied contextual learning and free

Mnemonics vary in 

children to 

groups of people who struggled with or had weak long term memory like 

the elderly community. 

Studies have suggested that the sh

hold only a limited number of items; grouping items into larger chunks such 

as in a M

total amount of information in short

the creation of long

Theoretical base 

If we look at nowadays’ theory of memory we will find out that the general 

conception is that new information builds on prior existing information. 

Therefore, making new connections is crucial to 

useful long

Likewise, teaching directs the making of memory. As an instructor, we can 

select different forms of memory and use this resource to teach directing 

students to the creation of those memories. For instance,

any topic, if we use visual recall

essential to match the assessment with the types of memory used in 

instruction and in practice. 

Mnemonic techniques are strategies extremely useful for either organiz

or encoding new or complex information. The use of these techniques can 

improve the learning and recalling of information through an imaginary 

eliciting process in order to make it more memorable.

The imaginary eliciting process consists of establishin

MNEMONICS 

  
Mnemonic systems are techniques or strategies consciously designed to 

improve memory, helping those who apply them to employ information 

dy stored in long-term memory making memorization an easier task.

Some of the most widely known mnemonics are in the form of lists and in 

auditory form, such as short poems, acronyms, or memorable ph

nemonics can also be for other types of information and in visual or 

kinesthetic forms. 

Ability to manage and organize information 

Ability to access, gain, process and assimilate new knowledge

Ability to concentrate for long period 

The time needed by the trainer to explain the specific mnemonic technique. 

A variation may be to leave the students time to thinkabout their own

mnemonic techniques within the class room time. 

 Come up with the Mnemonic device or technique (before the class 

is started) 

 Explain it to the classroom. 

 Leave time for arising questions or doubts to clarify 

Pieces of paper and a pen 

Mnemonics techniques. 

Helps students in their attempts to relate new concepts to 

concepts they already know. 

Provides tools for students so that they can remember new, 

complex, and/or abstract material 

Academic studies on the use of Mnemonics have shown their effectiveness. 

In an experiment, persons of different ages, who have applied M

techniques to learn a novel vocabulary, outperformed the control groups 

that applied contextual learning and free-learning styles. 

Mnemonics vary in effectiveness for several groups, ranging from young 

children to the elderly. Mnemonics are considered to be more effective for 

groups of people who struggled with or had weak long term memory like 

the elderly community.  

Studies have suggested that the short-term memory of adult humans can 

hold only a limited number of items; grouping items into larger chunks such 

Mnemonic might be part of what permits the brain to hold a larger 

total amount of information in short-term memory, which in turn can ai

the creation of long-term memories 

If we look at nowadays’ theory of memory we will find out that the general 

conception is that new information builds on prior existing information. 

Therefore, making new connections is crucial to improving and building up 

useful long-term memory. 

Likewise, teaching directs the making of memory. As an instructor, we can 

select different forms of memory and use this resource to teach directing 

students to the creation of those memories. For instance, when teaching 

any topic, if we use visual recall, we should assess it, and 

essential to match the assessment with the types of memory used in 

instruction and in practice.  

Mnemonic techniques are strategies extremely useful for either organiz

or encoding new or complex information. The use of these techniques can 

improve the learning and recalling of information through an imaginary 

eliciting process in order to make it more memorable. 

The imaginary eliciting process consists of establishing cognitive cuing 
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Mnemonic systems are techniques or strategies consciously designed to 

employ information 

memorization an easier task. 

Some of the most widely known mnemonics are in the form of lists and in 

yms, or memorable phrases, but 

nemonics can also be for other types of information and in visual or 

bility to access, gain, process and assimilate new knowledge 

the trainer to explain the specific mnemonic technique.  

about their own 

nemonic device or technique (before the class 

students in their attempts to relate new concepts to 

tools for students so that they can remember new, 

their effectiveness. 

In an experiment, persons of different ages, who have applied Mnemonic 

control groups 

ranging from young 

to be more effective for 

groups of people who struggled with or had weak long term memory like 

term memory of adult humans can 

hold only a limited number of items; grouping items into larger chunks such 

nemonic might be part of what permits the brain to hold a larger 

term memory, which in turn can aid 

If we look at nowadays’ theory of memory we will find out that the general 

conception is that new information builds on prior existing information. 

improving and building up 

Likewise, teaching directs the making of memory. As an instructor, we can 

select different forms of memory and use this resource to teach directing 

when teaching 

and it is simply 

essential to match the assessment with the types of memory used in 

Mnemonic techniques are strategies extremely useful for either organizing 

or encoding new or complex information. The use of these techniques can 

improve the learning and recalling of information through an imaginary 

g cognitive cuing 
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structures (typically composed of either visual images or of words) that 
work making linkages in our brain so that the information needed for the 
learning process is more accessible. The essence of learning with Mnemonic 
techniques is to associate the information to be remembered with one or 
more cognitive cuing structures. These cuing structures are used later to 
facilitate recall by the learner through a self-cuing process. 
An example of self-cuing technique is the use of acronyms, in the sense that 
they aid recalling by using the first letters of the words to be memorized as 
cues in retrieving the information. They integrate the information so that 
the cue to the item is contained in the mnemonic.  
Mnemonic devices are effective teaching tools because they provide 
assistance in both learning how to learn and in grasping new concepts 
In conclusion, Mnemonics are effective because they transform non-
meaningful information into concrete, meaningful connections and they 
provide students with a technique for taking a mental snapshot of the 
information to be learned. 

Case study 

description / 

examples 

METHOD OF LOCI 

• Tell each student to tell randomly up to 30 words and make all a 
set list with these 30 random words. 

• Ask them to recall a very familiar route they do every day and they 
know by hand.  

• Ask them to spot 30 elements in that route that they would easily 
remember. 

• Ask them to assign each of the 30 random words to one element in 
their familiar route. 

• Ask them to do the route mentally retelling what they do and each 
item with each random word from the first list. 

During the mental walk, people remember lists of words by mentally 
walking a familiar route and associating these objects with specific 
landmarks on their route. An example of this would be to remember your 
grocery shopping list in a mental walk from your bedroom to kitchen in your 
house. Let's say the first item on your list was bread; then mentally you can 
place a loaf of bread on your bed. As you continue mentally walking you can 
place the next item, assume it is eggs, on your dresser. The mental walk 
continues like this as you place consecutive items along a familiar route that 
you walk. So when you are at the grocery store, you can then think about 
this walk and “see” what you placed at each location. In your head you will 
remember bread being on your bed, and eggs being on the dresser. This can 
continue for as many items as you want to place on your path as long as the 
route continues. The more dramatic the images, the more vivid the 
memory. For instance: instead of "bread," try to visualize a baker rising 
through an elevator pod in your bed, serving fresh bread; instead of "eggs," 
imagine a golden hen dropping rainbow eggs on the dresser.[original 
research?] However, a single route is difficult to use for different lists of 
items for memory. 
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In Brief 

 

Open Space Technology is a method used to enable all kinds of people, in 

any kind of organization, to create inspired meetings and events. Open 

Space, used as an intentional leadership practice, can create inspired 

organizations, where ordinary people work

results with regularity.

Competences 

addressed 

• 
• 

• 

• 

• 

Time for method 

implementation 

Open Space Technology (OST) requires at least 3 to 4 hours to be 

implemented. There is no upper limit for the implementation time as OST 

can be carried out 

Step by step 

implementation 

1. 

2. 

The four principles

• 

• 

clock."

• 

• 

The Law of the Two feet 

The Law of Two Feet, or in some cases, The Law of Personal Mobility simply 

says that you, and only you, know where you can learn and contribute the 

most to the work that must take

two feet to go where you need to go and do what you need to do. If at any 

time, you find that you are not learning or contributing, you have the right 

and the responsibility to move, find another breakout session,

table, take a walk in the sunshine, make a phone call 

time. 

 

3. 

 

OPEN SPACE TECHNOLOGY 

 
Open Space Technology is a method used to enable all kinds of people, in 

any kind of organization, to create inspired meetings and events. Open 

pace, used as an intentional leadership practice, can create inspired 

organizations, where ordinary people work together to create extraordinary 

results with regularity. 

Communication; Problem solving; Productivity. 

Ability to organize one’s own learning including through effective 

management of time and information, both individually and in 

groups 

Awareness of one’s learning process and needs, identifying 

available opportunities and overcoming obstacles in order to learn 

successfully 

Ability of gaining, processing and assimilating new knowledge and 

skills as well as seeking and making use of guidance. 

Ability to handle obstacles and change 

Open Space Technology (OST) requires at least 3 to 4 hours to be 

implemented. There is no upper limit for the implementation time as OST 

carried out  for several days depending on the topic.   

 Identify together with the participants the main topic of Open 

Space.  

 Give an introduction about how Open Space works. Instead of 

common guidelines Open Space is based on four principles and one 

law. 

The four principles are:  

 Whoever comes is the right person.  

It reminds participants that they don't need leaders, trainers, 

coordinators and 100 people to get something done; 

people who care.  

 Whenever it starts is the right time  

It reminds participants that"spirit and creativity do not run on the 

clock." 

 Whatever happens is the only thing that could have 

Once something has happened, it's done—and no amount of 

fretting, complaining or otherwise rehashing can change that. 

Move on. 

 When it's over, it's over 

It reminds participants that we never know how long it will take to 

resolve an issue, once raised, but that whenever the issue or work 

or conversation is finished, move on to the next thing. Don't keep 

rehashing just because there's 30 minutes left in the session. Do 

the work, not the time. 

The Law of the Two feet  

The Law of Two Feet, or in some cases, The Law of Personal Mobility simply 

says that you, and only you, know where you can learn and contribute the 

most to the work that must take place today. It demands that you use your 

two feet to go where you need to go and do what you need to do. If at any 

time, you find that you are not learning or contributing, you have the right 

and the responsibility to move, find another breakout session, visit the food 

table, take a walk in the sunshine, make a phone call -- but DO NOT waste 

 Create a chart in which participants will have the chance to choose 

time and space most suitable for them to organize their discussion.
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Open Space Technology is a method used to enable all kinds of people, in 

any kind of organization, to create inspired meetings and events. Open 

pace, used as an intentional leadership practice, can create inspired 

together to create extraordinary 

Ability to organize one’s own learning including through effective 

management of time and information, both individually and in 

Awareness of one’s learning process and needs, identifying 

available opportunities and overcoming obstacles in order to learn 

Ability of gaining, processing and assimilating new knowledge and 

Open Space Technology (OST) requires at least 3 to 4 hours to be 

implemented. There is no upper limit for the implementation time as OST 

cipants the main topic of Open 

pace works. Instead of 

common guidelines Open Space is based on four principles and one 

don't need leaders, trainers, 

coordinators and 100 people to get something done; they need 

participants that"spirit and creativity do not run on the 

and no amount of 

fretting, complaining or otherwise rehashing can change that. 

reminds participants that we never know how long it will take to 

resolve an issue, once raised, but that whenever the issue or work 

or conversation is finished, move on to the next thing. Don't keep 

tes left in the session. Do 

The Law of Two Feet, or in some cases, The Law of Personal Mobility simply 

says that you, and only you, know where you can learn and contribute the 

place today. It demands that you use your 

two feet to go where you need to go and do what you need to do. If at any 

time, you find that you are not learning or contributing, you have the right 

visit the food 

but DO NOT waste 

Create a chart in which participants will have the chance to choose 

time and space most suitable for them to organize their discussion. 
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4. Once participants have posted their topics and chose the 
“discussion” that they want to follow the open space starts.  

5. Each “workshop” has a facilitator usually the person who had 
proposed it and a reporter who keeps notes and gives feedback to 
plenary when the Open space is over.  

6. Feedback session can be moderated using, if possible, a mind map 
model that can be developed online or in paper.  

Where 
When/Who/ 

What 

When/Who/ 

What 

When/Who/ 

What 

Plenary 
10:30 … James,  

Learning by doing 

14:00 … Maria, 

 Peer learning 
……. 

Meeting 

room 
………. 

13.30 … David,  

Communities of 

Learning 

………. 

 

 

Practical 

suggestions 

It might take some time before the group realises what is the process and 
stand up to propose their own topics. So it is very important that the trainer 
keeps calm and waits for the group to start. The trainer doesn’t need to 
stress but trust the group, when they will be ready they will start!!! 

Materials needed 

to perform the 

method 

Flip chart, paper and pencils 
 

Aims and 

expected results 

The basic aim of Open Space is that all participants are engaged into the 
process by any possible way. Specific objectives remind that:  

• Every issue of concern to anybody is laid upon the table.  

• All issues are discussed to the extent that anybody cared to do 
that.  

• A full written record of all discussions is in the hands of all 
participants.  

• All issues are ranked in priority order.  

• Critical "focal issues" are isolated and Next Step actions identified 
for their resolution. 

 

Theoretical base 

Open Space Technology, as a definable approach to organizing meetings has 
been in existence for many years due to the work of Harrison Owen, who 
wrote the book Open Space Technology: A User’s Guide. The idea behind 
the book is that in the beginning there was a white paper, presented at a 
traditional conference, and then a not-so-traditional conference that grew 
into a worldwide community and practice. 

Case study 

description / 

examples 

Approximately forty-five (45) participants representing Native American 

and Canadian Aboriginal Sports Organizations from across North America 

attended an Open Space session in Ottawa in January 2001. The purpose of 

the Open Space was to chart the future of the North American Indigenous 

Games (NAIG) Movement and to come together to address issues that were 

important to the success of the Games. Although the diversity of 

representatives at NAIG contributed to its strength, the organization was 
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often tasked with the challenge of accommodating differences between 

First Nations and between Countries. The OS dialogue process helped 

participants overcome those challenges. In the words of one participant: 

"There has been a ‘healthy airing of different perspectives here. This is the 

beginning of something very major for us. For the first time in a long time 

we are all thinking together. It’s healthy to recognize differences, and it is 

good to see us addressing common issues and concerns.” 
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leadership.blogspot.com/2011/09/more-on-learning-cycles-and-
styles.html - oogleto:http://3.bp.blogspot.com/-
1jjy_aBz3DM/TnNwaB2BBjI/AAAAAAAAES0/89bwKJ32bR8/s1600/
wheel_team_learning.gif 



  

 

In Brief 

 

Peer learning is an educational practice in which students interact

other students to attain educational goals.

It promotes 

process of sharing knowledge, emotions and experiences within a group of 

peer (equal status), which also promotes further positive effec

esteem, self

Researches demonstrate that the most efficient cognitive acquisition  is 

when a student explain something to another student, thus giving 

particular relevance to cooperative learning among peers.

Competences 

addressed 

• 
• 
• 

Time for method 

implementation 

Peer Education is not just a simple exercise, it’s a method of 

teaching/learning which a trainer can decide to use in a training session. 

The trainer will act as facilitator.

Step by step 

implementation 

Peer education means learning in group.

1. 

2. 

3. 

Materials needed 

to perform the 

method 

Considering that the methodology is based on the open discussion among 

the students, it doesn’t r

learning setting.

Aims and 

expected results 

The Peer Education represents a “democratic tool of learning” aimed at

 

• 

• 

• 
• 
• 

Theoretical base 

• 
• 

• 

• 

• 

PEER EDUCATION 

 
Peer learning is an educational practice in which students interact

other students to attain educational goals. 

It promotes a collaborative way of learning, activating a spontaneous 

process of sharing knowledge, emotions and experiences within a group of 

peer (equal status), which also promotes further positive effects, like self

esteem, self-efficacy, social skills.  

Researches demonstrate that the most efficient cognitive acquisition  is 

when a student explain something to another student, thus giving 

particular relevance to cooperative learning among peers. 

Cooperation; 

Communication skills; 

Social-emotional competences.  

Peer Education is not just a simple exercise, it’s a method of 

teaching/learning which a trainer can decide to use in a training session. 

trainer will act as facilitator. 

Peer education means learning in group. 

 If there are many students in a class, divide them into groups (6

descents). 

 Assign the task, the topic on which they have to practice the peer 

learning and eventually material prepared by the teacher that may 

be useful in order to reach the learning aim. 

 After collecting the work done by the groups, assess the 

achievement/learning acquired through tests or other forms of 

evaluation, also including verbal feedback.  

Considering that the methodology is based on the open discussion among 

the students, it doesn’t require particular material, apart from a nice 

learning setting. 

The Peer Education represents a “democratic tool of learning” aimed at

Promoting a conscious, responsible and active role of students of 

any age in their learning process, therefore characterized by 

equality, mutual control, symmetry, instead of concentrating only 

on the role of the teacher. 

Strengthening the self-efficiency of participants, therefore 

representing an important condition to guarantee the success of 

the learning process. 

Transferring knowledge;  

Creating awareness of the personal training process;  

Developing and creating awareness of social skill as well as key 

competences such as Communication, Learning to learn, Social 

and civic competences, Sense of initiative and entrepreneurship, 

Cultural awareness and expression. 

D. Anzieu, Dinamica dei piccoli gruppi, Borla, Roma 1990

G. Boda, Life skill e Peer Education. Strategie per l'efficacia 

personale e collettiva, La Nuova Italia, Milano 2001 

E. Cicognani e B. Zani, La percezione del rischio AIDS negli 

adolescenti, in Bollettino di psicologia applicata, n. 211, 1994

D. Goleman, Lavorare con intelligenza emotiva, Rizzoli, Milano 

2000 

Linee guida per la Peer education fra giovani coetanei mirata alla 

prevenzione dell'AIDS, a cura di - Gary R. Svenson, Commissione 
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teorico-pratico di empowered Peer Education, Erickson, Trento 
2002 

• Autoefficacia. Teoria e applicazioni, a cura di A. Bandura, Erickson, 
Trento C.R. Rogers, Libertà nell'apprendimento, Giunti Barbera, 
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In Brief 

 

The Place of 

It implies the c

learning objectives.

learning processes and the learning to 

learning place is knowledge and learner cent

that first, the place of learning is connected with the objectives and the 

content of learning itself on one hand and it considers the previous 

knowledge, the skills and characteristics of the learners on the other hand. 

Second it allows the creation of authentic situations, real problems, 

authentic tasks. Authentic and meaningful problems support learning 

processes in different ways. First of all the

learners 

Competences 

addressed 

• Ability to access, gain, process and assimilate new knowledge and 

skills

• Effective management of  learning

• Ability to organize own learning, 

• Ability evaluate own work

• Ability  to seek advice, information and support when appropriate. 

• Curiosity to look for opportunities to learn

• Ability to exploit informal learning

Step by step 

implementation 

1. 
2. 
3. 

Furthermore learning and interacting in a 

has different knowledge and skills

supported but the development of social skills like cooperation skill, 

communication skill and self

The educator/trainer

feedback and sufficient possibilities for reflection.

Practical 

suggestions 

This is more

effective and useful. 

Materials needed 

to perform the 

method 

Variety of learning places

Aims and 

expected results 

The Place of Learning fosters:

• Better learning effects/learning results 

• Positive attitude regarding learning processes

• Motivation and confidence to pursue and succeed at learning 

• Strength

• Ability to manage obstacles and changes

• Desire to apply prior learning and life experiences 

• Curiosity to look for opportunities to learn and apply learning in a 

variety of life contexts

Theoretical base 

The value of Placing 

theory of holistic learning. As Pestalozzi explained learning processes should 

effect “head, heart and hand”. It is a crucial part of 

an approach of reform pedagogic. The choic

further makes use of E.g. Feng Shui potential, and last  but not least this 

 

PLACE OF LEARNING 

lace of Learning is connected with the objectives/content of learning. 

It implies the creation of a special kind of atmosphere referring to the 

learning objectives. The Learning Place and its organization can support 

learning processes and the learning to learn competence a lot. A supportive 

learning place is knowledge and learner centered organized. That means 

that first, the place of learning is connected with the objectives and the 

content of learning itself on one hand and it considers the previous 

ledge, the skills and characteristics of the learners on the other hand. 

Second it allows the creation of authentic situations, real problems, 

authentic tasks. Authentic and meaningful problems support learning 

processes in different ways. First of all they boost the motivation of the 

 

bility to access, gain, process and assimilate new knowledge and 

skills 

ffective management of  learning 

bility to organize own learning,  

bility evaluate own work 

bility  to seek advice, information and support when appropriate. 

uriosity to look for opportunities to learn 

bility to exploit informal learning 
 Choose a learning place  

 Arrange the learning place basing on the learning objectives

 Try to arise reflection on  

o how and where to get the required information and knowledge

o how to assimilate knowledge 

o how to use previous and the new knowledge to solve the given 

problem 

Furthermore learning and interacting in a social community where everyone 

has different knowledge and skills, not just the knowledge acquisition is 

supported but the development of social skills like cooperation skill, 

communication skill and self-monitoring are fostered too.  

The educator/trainer as a coach and adviser has to offer constructive 

feedback and sufficient possibilities for reflection. 

This is more an approach than a method, but as approach it can be very 

effective and useful.  

Variety of learning places 

The Place of Learning fosters: 

Better learning effects/learning results  

Positive attitude regarding learning processes 

Motivation and confidence to pursue and succeed at learning 

Strength of the learning process itself  

Ability to manage obstacles and changes 

esire to apply prior learning and life experiences  

Curiosity to look for opportunities to learn and apply learning in a 

variety of life contexts 

The value of Placing Learning processes out of the classroom is based on the 

theory of holistic learning. As Pestalozzi explained learning processes should 

effect “head, heart and hand”. It is a crucial part of conception 

an approach of reform pedagogic. The choice of different learning places 

further makes use of E.g. Feng Shui potential, and last  but not least this 
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content of learning. 

reation of a special kind of atmosphere referring to the 

lace and its organization can support 

learn competence a lot. A supportive 

red organized. That means 

that first, the place of learning is connected with the objectives and the 

content of learning itself on one hand and it considers the previous 

ledge, the skills and characteristics of the learners on the other hand. 

Second it allows the creation of authentic situations, real problems, 

authentic tasks. Authentic and meaningful problems support learning 

y boost the motivation of the 

bility to access, gain, process and assimilate new knowledge and 

bility  to seek advice, information and support when appropriate.  

the learning objectives 

how and where to get the required information and knowledge 

how to use previous and the new knowledge to solve the given 

social community where everyone 

not just the knowledge acquisition is 

supported but the development of social skills like cooperation skill, 

as a coach and adviser has to offer constructive 

method, but as approach it can be very 

Motivation and confidence to pursue and succeed at learning  

Curiosity to look for opportunities to learn and apply learning in a 

earning processes out of the classroom is based on the 

theory of holistic learning. As Pestalozzi explained learning processes should 

 learning  as 

e of different learning places 

further makes use of E.g. Feng Shui potential, and last  but not least this 
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method covers aspects of suggestopedia : realizing learning processes in a 

rather “playing” way. 

Case study 

description / 

examples 

An example for a supporting Learning Place is on-the-job learning. The 

workplace is a learning place with potential:use-oriented knowledge is 

gained and social skills are developed. The workplace as learning place can 

be supported by different methods of teach and learn. One method is 

project based learning. Another method is role play. The essence is that the 

solving of simulated real problems offers learners the possibility to learn 

hands-on and gain experiences without being afraid of making mistakes and 

without any consequences if they make mistakes. 

References 

(Bibliography) 

- About holistic learning: 

http://www.jwelford.demon.co.uk/brainwaremap/holist.html 



  

 

 

In Brief 

 

The Press Team

Participants interview each other to summarize the acquired knowledge. 

They do 

each other by a camera. This will force them to be short and concrete. 

Repeating by reporting will support to k

Competences 

addressed 

• 

• 
• 
• 
• 

• 
• 

Time for method 

implementation 

One learn

Step by step 

implementation 

1. 

2. 

3. 
4. 

5. 

6. 
7. 

8. 

9. 

10. 

Practical 

suggestions 

The Press T

learners and to the topic.

Materials needed 

to perform the 

method 

Press cards: drawings or print

circling within the group)

Camera (evtl. you can check whether learners would use their private 

mobile phones)

PC, beamer to present the films.

Aims and 

expected results 

The Press Team helps learners to:

• 

• 

PRESS TEAM 

  
Press Team exercise is suited for groups up to 20 learners. 

Participants interview each other to summarize the acquired knowledge. 

They do that as a role play pretending Press Team situation and recording 

each other by a camera. This will force them to be short and concrete. 

Repeating by reporting will support to keep the knowledge available.

Ability to access, gain, process and assimilate new knowledge and 

skills 

Effective management of  learning 

Ability to concentrate for extended periods  

Ability to reflect critically on the purposes and aims of learning

Ability to dedicate time to learning autonomously and with self

discipline 

Ability to work collaboratively as part of the learning process, 

Ability to draw the benefits from a heterogeneous group.

One learning session. 

 Think about suitable topics for interviews. It could be chapters of a 

subject, topics of a course, periods (day/ week) of a course.

 Choose the participants who get the task to do an interview or

the whole group in teams of 2-3 persons. Each team is responsible 

to produce an interview about one unit. They can decide the unit 

themselves. You may encourage them that they even could choose 

a unit where they have rather poor knowledge yet.  

 Choose as maximum one press team per day.  

 Provide them “Press-cards” to make the task visible (which you 

have prepared in advance). The press team members will be proud 

on that. 

 Provide a camera (Often Learners may use their own mobile 

phones). 

 Encourage them to prepare the interview: 

 They may read self prepared written texts and repeat it if they feel 

uncomfortable with the interview. 

 You may decide whether you show the interview to the whole 

group or only to evaluate with the internal team (press team).

 If learners agree you may use the interviews for documentation 

purposes as well. (But this is not a condition to meet the “Learning

to-learn” target). 

 Have in mind: The target is NOT a good interview but the 

experience of the learner that it helped him/ her to

knowledge available. 

The Press Team method should fit into the learning session, to the group of 

learners and to the topic. 

ress cards: drawings or print out from internet, print out, (2

circling within the group); 

amera (evtl. you can check whether learners would use their private 

mobile phones); 

PC, beamer to present the films. 

The Press Team helps learners to: 

Strengthen the ability to concentrate the learning on important 

issues 

Support the ability to express ourselves in order to exploit learning 

results 
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Participants interview each other to summarize the acquired knowledge. 

eam situation and recording 

each other by a camera. This will force them to be short and concrete. 

eep the knowledge available. 

bility to access, gain, process and assimilate new knowledge and 

aims of learning 

bility to dedicate time to learning autonomously and with self-

bility to work collaboratively as part of the learning process,  

bility to draw the benefits from a heterogeneous group. 

Think about suitable topics for interviews. It could be chapters of a 

subject, topics of a course, periods (day/ week) of a course. 

the task to do an interview or split 

3 persons. Each team is responsible 

to produce an interview about one unit. They can decide the unit 

ould choose 

cards” to make the task visible (which you 

have prepared in advance). The press team members will be proud 

Provide a camera (Often Learners may use their own mobile 

They may read self prepared written texts and repeat it if they feel 

You may decide whether you show the interview to the whole 

group or only to evaluate with the internal team (press team). 

earners agree you may use the interviews for documentation 

purposes as well. (But this is not a condition to meet the “Learning-

Have in mind: The target is NOT a good interview but the 

experience of the learner that it helped him/ her to keep the 

eam method should fit into the learning session, to the group of 

from internet, print out, (2-3 cards, 

amera (evtl. you can check whether learners would use their private 

the ability to concentrate the learning on important 

Support the ability to express ourselves in order to exploit learning 
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• Make the learners experiencing that repeating, summarizing and 

explaining the learned issue to keep the knowledge available. 

Theoretical base 

The Learning covers both direct attention and peripheral perception. 

The declarative brain doesn’t save automatically facts and data. 

Brain processes the flood of information without any interruption. 

Facts and ideas have to be reduced to their core while learning, e.g. 

sentences to groups of words, melodies to notes. 

As a condition for learning in a suited way brain needs a connection,  a 

synthesis or a whole picture in order to process the single information to a 

whole unit. 

In order to keep facts and data in mind brain needs exercises, use and 

repetition. 

Case study 

description / 

examples 

A One-week-workshop for learners should get positive learning experience 

in order of motivation for further learning in sense of LIFELONG LEARNING. 

The subject was language learning by informal learning. 

Every day a changing team of 2-3 participants worked as a Press Team 

interviewing each other about the main topics of the day: What did they 

do? What did they experience? That way they could measure the learning 

success.  

Some of them did the interview as a “free speech”, some prepared it 

written and read it. 

Both got value. They experienced that the interviews helped them to keep 

the learned issues available. 

References 

(Bibliography) 

get an impression: 

http://www.youtube.com/watch?v=UViItFKZE2Q&feature=plcp 



 

 

In Brief 

 

Problem

learning elements, objectives, and outcomes that act to reciprocally 

enhance the benefits of the teaching and learning process for adult 

learners.  

PBL is an approach that challenges students to lea

a real problem. It is student

focus on teaching to a focus on learning. The process is aimed at using the 

power of authentic problem solving to engage students and enhance their 

learning 

Competences 

addressed 

• 

• 

• 

• 

• 

• 

Time for method 

implementation 

2 hours (in the classroom)

Step by step 

implementation 

1. 

2. 
3. 

4. 
5. 

6. 
7. 

8. 

9. 

10. 

11. 
12. 
13. 

14. 

 

Materials needed 

to perform the 

method 

Specific to the problem provided, but in general flipchart, markers, papers 

and pencils.

Aims and The Problem

 

PROBLEM BASED LEARNING (PBL) 

 
Problem-Based Learning (PBL) and adult education share many of the same 

learning elements, objectives, and outcomes that act to reciprocally 

enhance the benefits of the teaching and learning process for adult 

learners.   

PBL is an approach that challenges students to learn through engagement in 

a real problem. It is student-centered, makes a fundamental shift

focus on teaching to a focus on learning. The process is aimed at using the 

power of authentic problem solving to engage students and enhance their 

learning and motivation. 

 Problem solving;   

 Communication; 

 Interpersonal competences 

 Analytical thinking 

 Strategic thinking 

 Organizational competences. 

2 hours (in the classroom) 

 Participants brainstorm problems they face (evaluating the reality 

they live in determining the existence of the problems by this)

 Participants group and prioritize the problems 

 Trainer creates 3 groups according to the 3 most important 

problems 

 Participants join one of the group based on their own wishes

 Each group creates a problem statements (sentence) putting 

the middle of a flipchart paper 

 Each group works with one problem 

 Each group generates problem-routes to understand the problem 

using the following questions: Why does this problem exist? What 

do we know already about this problem?  

 Groups identify the information they do not know and which is 

needed for solving the problems 

 Possibility of Internet accesses should be offered to each group (15 

min) to do desk research  

 Groups generate possible solutions putting the problem in a 

sentence as already being solved in the middle of another flipchart 

(asking questions like: what we need to do to reach it?) 

 Groups present their solutions 

 Each group draws an action plan (for solving the problem)

 Groups share their action plans with the wider group and other 

group members express their opinions and add new values

 Group reflection questions: 

• In what extent do you think PBL can contribute to realistic 

action plans? 

• How did you try to find solutions? How successfully did you 

explore the solutions? 

• How each member of the group contributed to the problem 

solving and to the realistic action plan?  

Specific to the problem provided, but in general flipchart, markers, papers 

and pencils. 

The Problem-Based Learning allows to. 
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learning elements, objectives, and outcomes that act to reciprocally 

enhance the benefits of the teaching and learning process for adult 
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centered, makes a fundamental shift--from a 

focus on teaching to a focus on learning. The process is aimed at using the 

power of authentic problem solving to engage students and enhance their 

Participants brainstorm problems they face (evaluating the reality 

they live in determining the existence of the problems by this) 

3 groups according to the 3 most important 

based on their own wishes 

Each group creates a problem statements (sentence) putting it in 

routes to understand the problem 

using the following questions: Why does this problem exist? What 

Groups identify the information they do not know and which is 

to each group (15 

Groups generate possible solutions putting the problem in a 

sentence as already being solved in the middle of another flipchart 

 

Each group draws an action plan (for solving the problem) 

Groups share their action plans with the wider group and other 

group members express their opinions and add new values 

In what extent do you think PBL can contribute to realistic 

How did you try to find solutions? How successfully did you 

How each member of the group contributed to the problem 

Specific to the problem provided, but in general flipchart, markers, papers 



expected results • 
• 
• 
• 
• 
• 

Theoretical base 

Although the concept behind P

many generations, it was not until 1968 that 

formally founded and implemented as an instructional method at the 

Faculty of Health Sciences of McMaster University, located in Hamilton, 

Ontario, Canada (Savery, 2006). 

While initially used to familiarize medical students with real

applications of scientific knowledge, 

greatly over the last few decades not only in higher education but also in 

professional programs, community colleges, and vocational trade schools 

(Spence, 2001). 

In adult education, l

and must use their prior skills, knowledge, and experiences to construct, 

design, and develop solutions to problems typically encountered in real

world scenarios (Savery, 2006). 

PBL characteristics in

 

Implementation 

How does PBL work?

Problems are usually given to a team of students; students then become 

responsible for defining the problem, finding out what they do know 

already and recognizing what additional information they need 

problem. All this is done under the guidance of a facilitator and within a 

given framework:

o 
o 
o 

o 
o 
o 
o 
o 

Tips  

There are several characteristics t

Problem

instructional adult settings. 

o 

Determine whether a problem exists; 

Create an exact statement of the problem; 

Identify information needed to understand the problem;

Identify resources to be used to gather information; 

Generate possible solutions; 

Analyze the solutions and present it, orally and/or in writing.

Although the concept behind Problem-Based Learning has been used over 

many generations, it was not until 1968 that Problem-Based Learning was 

formally founded and implemented as an instructional method at the 

Faculty of Health Sciences of McMaster University, located in Hamilton, 

Ontario, Canada (Savery, 2006).  

While initially used to familiarize medical students with real

lications of scientific knowledge, Problem-Based Learning has expanded 

greatly over the last few decades not only in higher education but also in 

professional programs, community colleges, and vocational trade schools 

(Spence, 2001).  

In adult education, learners take on an active role in the learning process 

and must use their prior skills, knowledge, and experiences to construct, 

design, and develop solutions to problems typically encountered in real

world scenarios (Savery, 2006).  

PBL characteristics in Adult Education 

 

How does PBL work? 

Problems are usually given to a team of students; students then become 

responsible for defining the problem, finding out what they do know 

already and recognizing what additional information they need to solve the 

problem. All this is done under the guidance of a facilitator and within a 

given framework: 

Explore the problem. 

Try to solve the problem with what you currently know.

Identify what you do not know, and therefore what you need 

to know. 

Draw up a research plan. 

Self-study and prepare. 

Share the new knowledge in the group. 

Apply the knowledge to solve the problem 

Reflect on the problem-solving process. 

There are several characteristics that have become fundamental to 

roblem-Based Learning as it has expanded into a great number of 

instructional adult settings.  

 The focus should be on the learners and these learners must be 
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responsible for their own learning.  

o The problem introduced to the learners should be relevant to real-

world applications and lacking in formal structure in order to 

promote critical thinking and allow learners to establish their own 

restrictions on possible solutions (Srinivasan et al., 2007).  

o Learners should not be limited in the type of resources or 

information that they are able to utilize to create solutions. This 

allows learners to approach problems from a multitude of 

perspectives and subject areas.  

o Learners should collaborate, cross-reference, propose, debate, and 

exchange ideas with other learners in small groups or teams to 

enhance their own understanding of the complexities involved in 

the problem.  

o The importance of incorporating a thorough debriefing session in 

order to bring direction and closure to the problem is a crucial 

component to Problem-Based Learning in adult education (Savery, 

2006).  

Role of Adult educators in PBL  

In Problem-Based Learning, the instructor acts as a facilitator and provides 

guidance and direction for learners. The responsibility of the instructor is to 

assist learners in developing their own problem-solving strategies that 

provide the learner with a continuously growing skill set that has 

applications to solving real-world problems. Consequently, adult learners 

will become more and more confident and motivated in solving problems 

that they encounter in their own lives.  

Benefits of PBL in AE 

Adult education focuses on helping learners to become more efficient and 

effective in performing tasks, solving conflicts, and evaluating decisions in 

their lives as opposed to other forms of education that focus on preparing 

one for life (Smith, 1999). Problem-Based Learning caters for adult 

education by enhancing analytical and critical skills of learners and actively 

engaging the minds of adults by solving real-world problems that learners 

may face on a day to day basis.  

When compared to more traditional instructional methods, Problem-Based 

Learning has been shown to have an increased rate of retention of content 

for learners and provides learning benefits over a longer period of time 

(Miflin, 2004). Furthermore, adult learners directly benefit from Problem-

Based Learning as it helps to develop an expansive knowledge base, 

problem-solving skills, collaboration, motivation, and lifelong learning 

(Hmelo-Silver & Barrows, 2004).  

Challenges of PBL implementation 

Although there are many positive learning benefits from implementing 

Problem-Based Learning, there are also many challenges that an adult 

educator must address in order to ensure its success in an adult learning 

environment. Primarily, learners and instructors may experience difficulty 

when adjusting to Problem-Based Learning, especially if the majority of their 

learning experiences have been through more traditional educational 

approaches. While instructors should reduce the number of formal lectures 

and discussions, learners must develop self-directed learning skills and 

adjust their state of mind away from focusing solely on finding one “right” 

answer (Mills, 2006).  

Instructors may be required to increase the time allotted as well as the 

resources required in order to ensure that successful Problem-Based 

Learning can take place. Learners must be provided with sufficient time to 

perform analysis of concepts, ideas, theories, and principles while 

instructors must design and prepare course material well in advance. 

Additionally, the instructor must prepare for orienting learners towards 
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Problem-Based Learning, choosing a problem, and forming small learning 

teams (Peterson, 2004). Another prominent challenge is the external 

pressures from institutional or departmental policies with regards to 

curriculum content and learning objectives that may act as a deterrent to 

implementing Problem-Based Learning. Finally, instructors must establish 

transparent assessment techniques that focus on the process of problem-

solving and may choose to incorporate a combination of individual, peer, 

and group assessments.  

 

Case study 

description / 

examples 

Examples of application of PBL: 

Art History: Learners weigh competing evidence to determine whether

 a museum acquisitionisrealEnvironmental Science:  

Learners develop a preservation plan for a local forest. 

Example of a Problem-Based Learning Activity 

The following Problem-Based Learning activity is used by a Fortune 100 

company to train its employees in process improvements, problem-solving, 

communicating with managers, and taking responsibility for moving the 

company forward. 

A classroom-based simulation is set up which is reflective of a 

manufacturing site where paper “starships” are made. In the room, there 

are five task tables, each of which represents a department within the 

company. The departments are as follows: 1) assembly one 2) assembly two 

3) quality control 4)cutters 5)painters. There are a collection of problems 

that are purposely designed for the game. 

To start with, the facilitator who is the supervisor is incompetent and her 

directives are vague; moreover, she communicates in a manner which 

demoralizes employees. Consequently, the processes and rules she 

mandates do not empower employees and result in limited productivity. 

She also does not provide any training for her staff. In addition, there are 

problems with the materials: there is an overall shortage of supplies 

necessary, along with defective scissors and painting tools. All materials also 

need to be accounted for via a paper trail. 

Learners are given 30 minutes to produce “starships.” Production is 

expectedly low and the “starships” produced cannot pass quality control. 

Learners are then asked to discuss what went wrong and document their 

points in a problem-solving tool, the “Fishbone Diagram,” where they 

categorize problem areas – policy, equipment, tools, resources, people – 

and list their respective causes. Using a multi-voting system, they prioritize 

the problems. Then they address the top five giving one to each 

“department” to solve. They brainstorm and come up with action plans. 

Following this simulation, learners are asked to identify a problem in their 

own department and come up with an action plan to solve it which they 

give to their supervisors. Lessons learned from this simulation are valuable 

in addressing the company’s real business issues. 

It enables them to apply their knowledge to solve matters that are directly 

related to their jobs, while discovering needed facts and information 

through inquiry. It is one of a number of practical activities that directly 

reflects the theoretical principles and assumptions found in adult learning 

theory. 
Source:http://suite101.com/article/adult-learning-theory-and-problem-based-training-

activities-a265240 
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In Brief 

 

Project Based Learning is a built upon “Authentic Learning Activities” which 

engage interest 

question or solve a problem and generally reflect the types of learning and 

work people do in the everyday world outside the training room.

Competences 

addressed 

• 
• 
• 
• 
• 
• 
• 

Time for method 

implementation 

3 hours (in the classroom)

Step by step 

implementation 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

Materials needed 

to perform the 

method 

Project specific

 

Aims and 

expected results 

Project-B

experiences including  student's ability to:

• 
• 
• 
• 
• 

 

PROJECT BASED LEARNING 

 
Project Based Learning is a built upon “Authentic Learning Activities” which 

engage interest and motivation. These activities are designed to answer a 

question or solve a problem and generally reflect the types of learning and 

work people do in the everyday world outside the training room.

Problem solving;  

Teambuilding;  

Cooperation;  

Communication;  

Creative thinking;  

Project management;  

Taking responsibility. 

3 hours (in the classroom) 

 Participants brainstorm the major challenges they face in everyday 

life, group and score them; 

 Trainer creates groups for the first 4 challenges on the list to work 

with; 

 Each group thinks of a name of a project (related to the challenge) 

and makes a brief description of the project to be implemented 

(flipcharts are used) then present it to the other groups;

 Groups change flipcharts and develop their response to the project 

they get and the ways how to present these solutions to the wider 

group; 

 Groups present their final version of the projects to the wider 

group; 

 Each project is evaluated by the original initiator group, the 

evaluation should contain 2 aspects: evaluating both versions of 

the project (own work and the other groups’ work); 

 Big group reflection: 

• Why do you think this method is efficient? 

• What was the most challenging part of this project for you?

• What are three things you did during this project to help your 

classmates? 

• What is something that was hard for you at the start of the 

project, but is easy now? 

• In what area do you feel you made your biggest 

improvements? 

• What in our class has made the biggest impact on your 

learning during this project? Why? 

• If you could turn back time and do this project again, what 

would you do differently? 

• What makes a presentation efficient? 

ject specific 

Based Learning activities covers a large range of learning 

experiences including  student's ability to: 

build consensus and work in a group; 

share their life experiences with others;  

utilize language and literacy skills to communicate with others; 

develop their skills in the area of technology;  

recognize and develop their own creativity;  
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earning activities covers a large range of learning 

utilize language and literacy skills to communicate with others;  
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• value personal strengths and individualism;  

• take ownership of their work;  

• experience completion; and visualize and actualize an end product. 

 

Theoretical base 

Rogers A:  “What is the difference?  a new critique of adult learning and 

teaching” (2003) provides a theoretical guide to some of the benefits of 

Project Based Learning.  Broadly the area of interest is in the acquisition of 

learning through activity and engagement in a task. What Rogers calls 

Acquisition Learning. “This is seen as going on all the time. It is 'concrete, 

immediate and confined to a specific activity; it is not concerned with 

general principles' (Rogers 2003: 18). Examples include much of the learning 

involved in parenting or with running a home. Some have referred to this 

kind of learning as unconscious or implicit. Rogers (2003: 21), however, 

suggests that it might be better to speak of it as having a consciousness of 

the task. In other words, whilst the learner may not be conscious of 

learning, they are usually aware of the specific task in hand.”  
(Source http://www.infed.org/biblio/b-learn.htm) 

 

Implementation 

Trainees are assigned a project to work on which they collaborate on to 

come up with a successful solution.  The key for the trainer is to design 

projects which ensure that the trainees are challenged and forced to do 

certain tasks in order to complete and present their solutions  

Case study 

description / 

examples 

Participants working together are assigned a project.  Collaborating they 

work together to develop their response to the assigned project, as well as 

the way they will present this solution to the wider group.  Afterwards, the 

process may be examined and – if necessary – the learning drawn out from 

them and made more explicit. 

Examples from the Field 

At the Arlington Education and Employment Program (REEP) in Virginia, a 

team of teachers designed and implemented several projects for their 

students, ranging from literacy level to advanced pre-TOEFL. They 

developed a framework for projects including learning strategies and 

affective behaviors that have a positive effect on progress and language 

learning. These behaviors include risk taking; using technological, human, 

and material resources; and organizing materials (Van Duzer, 1994). The 

project followed the four purposes for literacy identified by the Equipped 

For the Future initiative of the National Institute for Literacy--to access 

information, voice ideas and opinions, act independently, and continue 

learning throughout life (Stein, 1995). The two projects described below, 

developed by REEP staff, illustrate the range and complexity of project 

work. 

In one project, parents in a family literacy program and their elementary 

school children created a coloring and activity book of community 

information for families living in their neighborhood in Arlington, Virginia. 

All of the parents and children took part in brainstorming sessions. They 

selected information, text, and graphics topics for each page of the book 

and contributed to the creation of the pages. Parents in the intermediate 

level class managed the production of the book and researched the topics 

selected (e.g., immunization, school). The adult literacy class located 

addresses and phone numbers of local agencies that provide needed 

services and illustrated a shopping guide of local stores they liked. They also 

designed a page of emergency telephone numbers. The children worked on 

drawings and activity pages for children. When the book was completed, 

the families presented it to the principal of the local elementary school. 

Some of the families participated in a "Meet the Authors" day at the local 

library. 
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Parents and children alike kept their work in portfolios and completed 

assessment questionnaires. They shared their evaluations with each other 

and explained why they evaluated themselves the way they did. The 

teachers evaluated the parents on language skills, team participation, and 

successful completion of tasks. 

In another project, learners in an advanced intensive ESL class worked in 

pairs to present a thirty-minute lesson to other classes in the program. They 

worked collaboratively to determine the needs of their audience, interview 

teachers, choose topics, conduct research, prepare lessons, practice, offer 

evaluations to other teams during the rehearsal phase, present their 

lessons, and evaluate the effort. Topics ranged from ways to get rid of 

cockroaches to how the local government works. 

Before the lesson planning began, learners identified lesson objectives and 

evaluation criteria. They shared ideas on what makes a presentation 

successful, considering both language and presentation skills. The 

evaluation criteria used for feedback on rehearsals as well as for final 

evaluations include the following: Introduces self and the topic clearly, 

respectfully, and completely. Includes interactive activities in the lesson. 

Speaks in a way that is easy to understand. Is responsive to the audience. 

Shows evidence of preparation and practice. Shows knowledge of the topic. 

In addition, the teachers and learners in the classes receiving the 

presentations wrote evaluations of the lessons. The presenters also wrote 

an evaluation essay reflecting on their own work and the value of the 

project itself. 
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In Brief 

 

Running Dictation provides t

via small pieces of paper fixed outside of the classroom in a way that 

learners have to discover them by searching.

The papers contain each 2

The learners group is split in teams of 2 people. One searches the info, reads 

it, goes back to the other and reports it. Than they change the role.

Finally the group collects all info by brainstorming.

Competences 

addressed 

• 

• 
• 

• 
• 
• 

Time for method 

implementation 

One learning session.

Step by step 

implementation 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

Practical 

suggestions 

Approximately 8 short information for about 30 minutes working time. One 

information is one sentence.

Materials needed 

to perform the 

method 

Time for preparation: ½ hour, some A4 papers, 

The possibility to place the papers somewhere out of the classroom (Check 

and ask before)

Clue 

Flip-Chart

 

Aims and 

expected results 

The Running Dictation 

• The 

experience that moving support learning processes

• The 

• The competence to understand different learning styles, because they 

experience that some of the 

statistical info while others rater remind i

help

RUNNING DICTATION 

  
Running Dictation provides theoretic input information regarding a subject 

via small pieces of paper fixed outside of the classroom in a way that 

learners have to discover them by searching. 

The papers contain each 2-3-short sentences/ shortcuts. 

The learners group is split in teams of 2 people. One searches the info, reads 

it, goes back to the other and reports it. Than they change the role.

Finally the group collects all info by brainstorming. 

Ability to access, gain, process and assimilate new knowledge and 

skills 

Effective management of  learning 

Ability to dedicate time to learning autonomously and with self

discipline 

Ability to work collaboratively as part of the learning process, 

Ability to share what they learn 

Ability to organize own learning 

One learning session. 

 Think in preparation of the lesson which part could suit to this 

approach. 

 Split the information that you would like to provide into 8

topics. Write down for each topic 2-3 short sentences/ shortcuts on 

pieces of paper. This may contain statistical or other theoretical 

information. Place the papers outside of the classroom (e.g. on the 

wall or on the floor). 

 During the lesson start the exercise by splitting the group in teams 

of 2 people and provide them the task: 

 One of the team member has to go out discovering the pieces with 

the info, read it, keep it in mind, come back into the classroom and 

report to the other what he/ she has red. The other learner

notes of it. 

 Than the change their roles: The other learner has to find the 

information…and so on till all the information is kept. 

 The teams work parallel. When they are ready the teacher asks 

them to share the info via brainstorming.  

 That way the learners have to deal with the information three 

times: discovering, reporting, brainstorming. 

Approximately 8 short information for about 30 minutes working time. One 

information is one sentence. 

Time for preparation: ½ hour, some A4 papers,  

The possibility to place the papers somewhere out of the classroom (Check 

and ask before) 

Chart, Pin-board for brainstorming 

The Running Dictation develops: 

The competence to organize learning processes because learners 

experience that moving support learning processes 

The competence to train their brain 

The competence to understand different learning styles, because they 

experience that some of the learners’ group keep in mind rather 

statistical info while others rater remind impressions. This experience 

helps the learner to realize his/ her own learning style and 
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to manage learning processes in a better way. 

• The competence to share knowledge with other people as a learning 

source (co-operative learning). 

Theoretical base 

• Moving as accompanying purpose. 

• Holistic learning as a crucial approach of andragogical learning. 

• Different learning channels get sensitized: by walking, reading, 

speaking, hearing. 

• Learning by “Teaching”: knowledge will be strengthened by sharing it 

with the team partner. 

Case study 

description / 

examples 

Usually you start a subject by providing some general information, e.g. 

about a definition, common understanding etc. This is especially 

recommended if you work in a practical workshop. 

You may start a cooking workshop with providing information about 

statistics and advantages of healthy food. 

That way learners get introduced into the subject and easier follow the later 

practical exercises of cooking. 

They will be surprised that they will remember a lot of the theoretic input. 
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In Brief 

 

Six Thinking Hats is a good technique for looking at the effects of a decision 

from a number of different points of view. This forces people to move 

outside their habitual thinking style, and helps them to 

view of a situation.

Competences 

addressed 

• 

• 

• 

Time for method 

implementation 

“Six thinking hats” method requires at least 1 to 2 hours to be implemented. 

Step by step 

implementation 

1. Once the topic is presented to the participants the trainer explains 

the basic 

how to separate thinking into six clear functions and roles. Each 

thinking role is identified with a coloured symbolic "thinking hat." By 

mentally wearing and switching "hats," team members can 

focus or redirect thoughts, the conversation, or the meeting.

2. The exercise can be implemented  in two different ways: 

1.1. 

1.2. 

 

SIX THINKING HATS 

 
Six Thinking Hats is a good technique for looking at the effects of a decision 

from a number of different points of view. This forces people to move 

outside their habitual thinking style, and helps them to get a more rounded 

view of a situation. 

Creative thinking, that is the ability to approach an issue or 

problem from different points of view leading to a deeper and 

more complete understanding of the situation and at the same 

time helping to identify alternative ways to face it 

Awareness of one’s learning process and needs, identifying 

available opportunities and overcoming obstacles in order to learn 

successfully 

Ability that ensures motivation and self confidence to pursue and 

succeed at learning throughout one’s life. 

“Six thinking hats” method requires at least 1 to 2 hours to be implemented. 

Once the topic is presented to the participants the trainer explains 

the basic idea of the Six thinking Hats. Trainer and trainees can learn 

how to separate thinking into six clear functions and roles. Each 

thinking role is identified with a coloured symbolic "thinking hat." By 

mentally wearing and switching "hats," team members can 

focus or redirect thoughts, the conversation, or the meeting.

The exercise can be implemented  in two different ways:  

 Participants are divided in six groups and each group has to discuss 

for a certain time on the topic from the point of view of the

(e.g white: they discuss only the facts they know about the topic, 

green: they try to find innovative ways to approach the topic etc). 

Once this step is completed each group presents in plenary the 

main points of their discussion. The trainer keeps notes on a flip 

chart (a mind map can be a suitable way to present the discussion 

outcomes) and summarizes the findings. 

 The discussion is done in plenary and the issue is approached step 

by step from the perspective of a different colour. In this case it

better to start with the WHITE hat as this allows all the background 

information to be presented and documented. Once the problem 

or topic is fully defined then the RED hat is used to ask participants 

how they feel about the problem or situation. Participants’ feelings 

are documented. The general tendency for some participants

this stage, is to present the negative aspects of the problem or 

situation; however in this process it is better to encourage the use 

of the YELLOW hat to capture the positive aspects of the problem 

or situation from all participants. Sometimes we

identify the positive elements of a problem or issue. This step is 
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information to be presented and documented. Once the problem 

or topic is fully defined then the RED hat is used to ask participants 

cipants’ feelings 

are documented. The general tendency for some participants, at 

this stage, is to present the negative aspects of the problem or 

situation; however in this process it is better to encourage the use 

aspects of the problem 

or situation from all participants. Sometimes we can 

positive elements of a problem or issue. This step is 



 

then followed by the BLACK hat, when everyone considers the 

negative aspects of the problem or situation. The BLACK hat is then 

followed by the GREEN hat where everyone is encouraged to use 

creative thinking to overcome the negative issues but also develop 

new alternatives to solving the problems or resolving the situation. 

We can use the RED hat again to gauge the feelings of participants 

after considering the problem or issue. Generally, most 

participants who were previously concerned about the problem or 

situation now feel more positive after having gone through the 

process of using the different hats. Finally, it 

appropriate to use the BLUE hat as this allows participants to 

develop conclusions or to evaluate and summarise the solutions to 

move forward on the issue or problem. The BLUE hat also provides 

process control to ensure the right technique or approach was 

used by participants.  

 

The White Hat calls for information known or 

needed. "The facts, just the facts."  

 

The Yellow Hat symbolizes brightness and 

optimism. Under this hat you explore the 

positives and probe for value and benefit. 

 

The Black Hat is judgment - the devil's advocate 

or why something may not work. Spot the 

difficulties and dangers; where things might go 

wrong. Probably the most powerful and useful of 

the Hats but a problem if overused. 

 

The Red Hat signifies feelings, hunches and 

intuition. When using this hat you can express 

emotions and feelings and share fears, likes, 

dislikes, loves, and hates. 

 

The Green Hat focuses on creativity; the 

possibilities, alternatives, and new ideas. It's an 

opportunity to express new concepts and new 

perceptions. 

 

The Blue Hat is used to manage the thinking 

process. It's the control mechanism that ensures 

the Six Thinking Hats® guidelines are observed.
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Practical 

suggestions 

o A variation can be that a whole group can be a hat. That variation is 

appropriate if the learners have learning difficulties and are 

overstrained by being a hat on their own. 

o The Six Thinking Hat can also be used for evaluation of a learning 

session or a topic. 

o There are various methods when it comes about distinguishing and 

differentiating. The Six Thinking Hats stands out of them as through 

its well-thought and highly visual way offers a really impressive and 

greatly enjoyable method for problem solving or alternative 

thinking in general. Once learnt, the symbols work well with 

students and help them consider different aspects of a problem 

clearly, without mixing thoughts and ideas. It also gives everyone 

the opportunity to brainstorm and balance, to give flow of 

constructive ideas. Another advantage is that although it may look 

time-consuming, it can actually save a lot of time once the rules are 

well known to all students. We should also mention the 

seriousness, moreover, solemnity with which they act when 

applying the method due to the ritual changing of the hats of 

different colours - their job of switching on and off one way of 

thinking is considerably easier with this visual help - and while in 

the process, they never tend to step out of it. Designed originally 

for company managers, this method also offers lots of benefits to 

learners, both in terms of language and constructive problem 

solving.    

Materials needed 

to perform the 

method 

Six hats with different colours either on a picture or real ones. 

Aims and 

expected results 

The Six Thinking Hat allows to: 

• Look at problems, decisions, and opportunities systematically 

• Use Parallel Thinking™ as a group or team to generate more, better 

ideas and solutions 

• Make meetings much shorter and more productive 

• Reduce conflict among team members or meeting participants 

• Stimulate innovation by generating more and better ideas quickly 

• Create dynamic, results oriented meetings that make people want 

to participate 

• Go beyond the obvious to discover effective alternate solutions 

• Spot opportunities where others see only problems 

• Think clearly and objectively 

• View problems from new and unusual angles 

• Make thorough evaluations 

• See all sides of a situation 

• Keep egos and "turf protection" in check 

• Achieve significant and meaningful results 

Theoretical base This tool was created by Edward de Bono in his book '6 Thinking Hats'. 

Case study 

description / 

examples 

Learners of a class on intercultural understanding are discussing the current 

law on immigration. As part of their discussion they decide to use the 6 

Thinking Hats technique. 

Looking at the issue with theWhite Hat, they analyse the data they have. 

They examine the numbers of immigrants, according to the statistics, the 

social and economic impact of immigration in their country, the flows and 

reasons of immigration. With Red Hatthinking, they share their feelings on 

immigration in general and share some personal experiences. When they 

think with the Black Hat, they worry that there is no solution on this issue as 
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wars and financial crisis will lead more and more people to immigrate but at 

the same time the so called developed countries do not have the resources 

to fulfil the rising needs. With the Yellow Hat, however, they think that 

more and more people are aware about the reasons that lead people to 

immigrate and they commit themselves through various actions to fight 

against the factors leading people to migrate and at the same time to 

support immigrants in their hosting communities.  

With the Green Hatthinking they consider what other solutions could be 

activated in order to face the issue.  

TheBlue Hathas been used by the trainer to move between the different 

thinking styles. He or she may have needed to keep members of the team 

focused on the hat they “wear” at that moment and not switching thinking 

styles, or from criticizing other peoples' points. 

References 

(Bibliography) 

- http://www.debonogroup.com/six_thinking_hats.php 

- http://www.mindtools.com/pages/article/newTED_07.htm 

- http://www.youtube.com/watch?v=cjVxSk1MqO4 

- http://www.youtube.com/watch?v=Rwu1YlveU_4 http://bpr-

leadership.blogspot.com/2011/09/more-on-learning-cycles-and-

styles.html - oogleto:http://3.bp.blogspot.com/-

1jjy_aBz3DM/TnNwaB2BBjI/AAAAAAAAES0/89bwKJ32bR8/s1600/

wheel_team_learning.gif 



 

 

In Brief 

 

In the Study Circle learners share their knowledge (which can also be

implemented through researches at home) and competences through 

discussion and activities chosen and done together.

It’s a sort of peer learning during which each participant can learn from 

what the others have to say (sharing knowledge) and experience an

improve other main key competences, such as problem solving, 

communication, listening, initiative, in addition to learning to learn.

The trainer acts as facilitator contributing to focus on the main issue and 

encouraging the development and the correct u

Competences 

addressed 

• 
• 
• 
• 
• 

Time for method 

implementation 

The balance between the groups stages depend on the size of

the topics or tasks but might typically involve:

• 
• 
• 
• 

Step by step 

implementation 

The trainer can decide to use the Study Circle interchanging it with frontal 

lessons or other methods.

1. 

2. 

3. 

4. 

5. 

Materials needed 

to perform the 

method 

Considering that the methodology is based on the open discussion among 

the students, it doesn’t require particular material, apa

learning setting. PCs for desk research may be suggested.

Aims and 

expected results 

The Study 

• 

• 

 

STUDY CIRCLE 
 

In the Study Circle learners share their knowledge (which can also be

implemented through researches at home) and competences through 

discussion and activities chosen and done together. 

It’s a sort of peer learning during which each participant can learn from 

what the others have to say (sharing knowledge) and experience an

improve other main key competences, such as problem solving, 

communication, listening, initiative, in addition to learning to learn.

The trainer acts as facilitator contributing to focus on the main issue and 

encouraging the development and the correct use f the key competences.

Social-emotional skills; 

Communication/listening skills; 

Initiative; 

Learning to learn competence; 

Problem Solving. 

The balance between the groups stages depend on the size of group and on 

the topics or tasks but might typically involve: 

5 minutes: working individually 

10 minutes: sharing and discussing in pairs 

20 minutes: comparing and debating in fours or more 

15 minutes: pooling and gaining an overview in a plenary.

The trainer can decide to use the Study Circle interchanging it with frontal 

lessons or other methods. 

 First step is to have the proper classroom context: learners and 

trainer should be positioned in circle, everybody has the same 

“position” (a person with a doctorate has no more status than a 

person with a high school diploma. Value is placed not on having 

mastered someone else’s ideas, but on generating and 

communicating ideas of one’s own)  and the atmosphere should be 

relaxing and familiar. 

 Second step is to assign a  task to the learners (for example if the 

training subject is art, the task could be “knowledge/information 

on Michelangelo”): the trainer will invite learners to share their 

present knowledge about that topic and then to decide how to get 

more info. The trainer will act as facilitator during this decision 

making phase.  

 Third step is to put together info in order to build the common and 

shared knowledge on the topic. Only at this point the trainer, if 

expert of the subject, can add info and knowledge.  

 Fourth step for the trainer is to evaluate the learning achievement 

(through test or other means).  

 Final step for the trainer is to underline the competences that each 

learner displayed, promoting the reflection on the acquisition of 

new knowledge and of life skills used (including learning to learn).

Considering that the methodology is based on the open discussion among 

the students, it doesn’t require particular material, apart from a nice 

learning setting. PCs for desk research may be suggested. 

The Study Circle: 

Gives to everybody the possibilities to participate on an equal base 

to a training experience, during which the trainees are able to 

express and experience themselves as problem-solvers, in order to 

promote the auto-training through sharing experiences, knowledge 

and competences. 

Lets participants to express opinions on a local problem, to 
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socialize with other people and share results. 

• Promotes the acquisition of knowledge as well as of key 

competences, such as communication, initiative, problem solving, 

and social abilities, basing on the problem-solving and problem-

setting methodologies 

• Answers to a need of training coming from the bottom, i.e. 

expressed by citizens (bottom-up demand), on many fields and 

matters, giving training opportunities as well as possibilities of 

social inclusion and integration at any age. It helps forming groups 

interested in improving their knowledge and competences and in 

finding solution to problems of the local community, compensating 

what the formal education system is not able to offer. 

Theoretical base 

The Tuscany Region has encouraged the widespread of Study Circle basing 

on the following documents and experiences: 

• IV Conference on Adult Education – Florence, European 

Commission 1996 

• V Conference on Adult Education – Amburg,, European 

Commission 1997 

• European Council Lisboa 2000 

• The Swedish experience 

• The United states experience:- Ron Hustedde (Extension Sociology 

Department 

• University of Kentucky) and Topsfield Foundation Inc. (TFI) and the 

Study Cyrcles 

• Resources 

• Project ECIC, Manual Circle Manual. The Improvement Circle - 

Brattagard e 

• Karlsson, 1999 

• ESTEEM – European Study Circle based on new Environmental 

Methodology – subprogram SOCRATES (program Grundtvig 1) 

• Tuscany Region: Piano di Indirizzo Integrato Regional law 32/2002 

Case study 

description / 

examples 

PROGETTO C.R.E.S.C.O. – Linguistic competences to strengthen 

competences and improve occupational possibilities among the adult 

population - (Florence) Year 2011 

Project partners: Idee in Rete; Giunti O.S.– Organizzazioni Speciali 

Supporter: Biblioteca delle Oblate. 

The project counted 12 editions, each of 30 training hours aimed at the 

acquisition of key competences as far as language and communication, also 

referring to new technologies present on the labor market: 

• 5 courses on computer literacy and internet 

• 1 course on communication skills 

• 5 course on basic English 

• 1 course of Italian as a second language (for immigrants) 

Example – Table of contents of the “Basic English course” 

• Give simple information 

• Understand a phone call 

• Comprehend simple grammar rules 

• Knowledge of pronunciation rules 

• Acquire a vocabulary of everyday life 

• Comprehend simple texts 
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In Brief 

 

Cognitive S

describe the way individuals perceive, think and remember information. 

As a matter of fact, each individual perceives the environment around 

through the 5 senses, but generally a sense is 

think and remember information using his/her preferred sensory channel 

(cognitive style). The three primary sensory learning models are: Visual 

(eyes), auditory (ears), and kinesthetic (touch or hands

Investigating the C

their learning efficacy.

Competences 

addressed 

• 
• 
• 

Time for method 

implementation 

1 hours, before starting training on main topic . The trainer should 

his/her 

entering into the training topic.

Step by step 

implementation 

1. 

2. 

3. 

4. 

Practical 

suggestions 

This method is very helpful for teacher to understand students better and 

thus improve future learning approaches. 

Materials needed 

to perform the 

method 

Attached exercise form

Aims and 

expected results 

The Cognitive Style exercise helps to:

• 

• 
• 

• 

Theoretical base 

The theoretical base of the proposed exercise is the Neuro

programming (NLP), which is an approach to communication, personal 

developme

stated connection between the neurological processes ("neuro"), language 

("linguistic"), and behavioral patterns that have been learned through 

experience ("programming") and can be organize

in life. Through NLP 

Grinder –

facilitate learning and personal development. It is becoming increasingly 

familiar in formal education, professional development, and informal 

learning. A recent book called `NLP for Teachers’ (Churches & Terry 2007) 

has received a very favorable review from the distinguished Canadian 

scholar,Michael Fullan. NLP is also a popular ap

THE COGNITIVE STYLE EXERCISE 
 

Cognitive Style or "thinking style" is a term used in cognitive psychology to 

describe the way individuals perceive, think and remember information. 

As a matter of fact, each individual perceives the environment around 

through the 5 senses, but generally a sense is prevalent: a person perceive, 

think and remember information using his/her preferred sensory channel 

(cognitive style). The three primary sensory learning models are: Visual 

(eyes), auditory (ears), and kinesthetic (touch or hands-on).  

Investigating the Cognitive Style of students may help a trainer to improve 

their learning efficacy. 

Communicational skills, 

Social-emotional skills, 

Introspective abilities.  

1 hours, before starting training on main topic . The trainer should 

 class with the “Describe your Cognitive STyle exercise”, before 

entering into the training topic. 

 Start the class with the “Describe your cognitive style exercise”, 

before entering into the training topic. 

 Deliver the Exercise to the students and give them 30 minutes to 

fill it up 

 When everybody has finished the exercise,  is to open a discussion 

and reflect all together in order to deepen the awareness of 

personal Cognitive Style. 

 Final step is to invite students to focus on preferred cognitive style 

and eventually decide which teaching methodology is more 

appropriate to keep attention and reach the goal: learn

students.  

This method is very helpful for teacher to understand students better and 

thus improve future learning approaches.  

Attached exercise form 

Cognitive Style exercise helps to: 

Develop the awareness on the perceptive channels used while 

interacting in the environment around us; 

Identify the learner’s preferred perceptive channel; 

Enhance the reflection on the possible strategies to use 

improving the learning process; 

Influence and ameliorate the learning to learn competence.

The theoretical base of the proposed exercise is the Neuro

programming (NLP), which is an approach to communication, personal 

development, and psychotherapy created in the 1970s. The title refers to a 

stated connection between the neurological processes ("neuro"), language 

("linguistic"), and behavioral patterns that have been learned through 

experience ("programming") and can be organized to achieve specific goals 

in life. Through NLP - developed in the 1970’s by Richard Bandler and John 

– it is possible to enhance the effectiveness of communication and 

facilitate learning and personal development. It is becoming increasingly 

liar in formal education, professional development, and informal 

learning. A recent book called `NLP for Teachers’ (Churches & Terry 2007) 

has received a very favorable review from the distinguished Canadian 

scholar,Michael Fullan. NLP is also a popular approach to coaching. The title, 
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`Neuro-Linguistic Programming’, refers to the view that a person is a whole 

mindbody system, and that there are assumed to be systematic, patterned 

connections between neurological processes (`neuro’), language 

(`linguistic') and learned behavioral strategies (`programming’) (Dilts, 

Bandler, & DeLozier 1980 p.2).  

NLP modeling therefore aims to identify what is distinctive about the 

strategies of exemplars in a given skill, including internal cognitive as well as 

behavioral elements, that other people can learn to perform the same skill. 

As described by Dilts, `The objective of the NLP modeling process is not to 

end up with the one `right’ or `true’ description of a particular person’s 

thinking process, but rather to make an instrumental map that allows us to 

apply the strategies that we have modeled in some useful way’ (Dilts 1998 

p.30). Modeling has been used to identify the cognitive strategies that lie 

behind everyday capabilities such as motivating oneself, negotiating, 

spelling (Dilts, Bandler, & DeLozier 1980), and so on. Dilts (1994) has also 

modeled a number of `strategies of genius’, yielding for example the 

creative process that appears to have been used by Walt Disney. 

Implementation 

Knowing ourselves and how we perceive the world around us is very 

important in order to improve our learning capability and awareness. In 

fact, while thinking, communicating or learning we use the 5 senses, which 

represent the channels through which we perceive the environment in 

which we live and we establish relationships. In the same situation, each 

person may activate these channels differently: the use of one of the 5 

senses may be prevalent than the others. In other words we have a 

preferred sense that we use more often than others. Being aware of this, 

will help our learning process. So it is important that trainers take into 

consideration this aspect and try to investigate which is the preferred 

perceptive channel of their students. On their side, students aware of their 

preferred perceptive channel are more conscious about their learning 

process, their learning to learn competence and their learning efficacy. 

The exercise proposed can help people understanding which is the sense 

preferred and mostly used while learning. This is a transversal activity that 

any trainer (no matter of the subject he/she teaches) should use before 

starting a class, in order to know better the students and to help them 

becoming aware of their learning process. In doing so they will contribute to 

improve their learning to learn competence. 

Trainers could dedicate few hours of their teaching program to this activity: 

first they will deliver the exercise to students and then, after the students 

have completed it, they will enhance a discussion, acting as moderators, in 

order to raise the awareness of the learning components of students and in 

doing so improving the learning to learn competence 
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- http://www.washington.edu/doit/TeamN/learn.html 

- http://www.grapplearts.com/Blog/2012/04/sensory-learning-

styles/ 

- http://www.ehow.com/facts_5348819_sensory-learning-
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Sensory+Approaches+to+Learning.html 
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Excersise form 

THE COGNITIVE STYLE - EXERCISE: 

Which is your preferred perceptive channel? 

Please read the following phrases, which describes different experiences. Then close your eyes and 

try to identify yourself in it. Open your eyes and point one of the three alternatives given (A, B, C), 

choosing the one that better describe the experience for you. 

1. Imagine to swim backstroke in a summer day, the sea is quiet: your attention is caught by: 

a) The sensation of the water against your body 

b) The blue sky above you 

c) The screams of people on the beach 

2. If you are losing an important match or competition 

a) You have a bad feeling 

b) You see yourself as a looser 

c) You hear a voice inside yourself who is blaming on you 

3. You are walking in a wood after a rainstorm. You are attracted by: 

a) The fragrance of musk and wet grass 

b) The variety of colors and the rainbow in the sky 

c) The sound of birds which start again to sing 

4. You are skiing and after a hard climb, you start a long and beautiful slope. Imagine the scene, you 

are caught by 

a) The fact that you have a beautiful feeling/sensation 

b) The long sky slope 

c) The sound of the air around you and of the ski on the snow 

5. You are doing you best during an examination and you are doing really well almost in everything: 

a) You feel good  

b) You see yourself as a winner 

c) You hear a voice congratulating you 

6. You are in a shop and you have to decide if you want to buy a new T-shirt that you like. You are 

indecisive. What helps you deciding? 

a) The sensation that you felt while trying on T-shirt 

b) How you see yourself at the mirror 

c) The suggestion of you friend/relative 

7. If you close your eyes, it is easier for you to: 

a) Imagine the smell of alcohol 

b) See a red beach which becomes yellow and then green 

c) Listen to the sound of a helicopter which flies quickly in the sky 

 

 

 



  

 

 

In Brief 

 

The Pro and Con Grid is an analytical technique 

to write do

Therefore, they have to complete a list of advantages and disadvantages. To 

make their pros and cons more comparable or complex, you can indicate a 

specific point of view they should adopt.

Competences 

addressed 

• 
• 
• 
• 

Time for method 

implementation 

15-30 minutes

Step by step 

implementation 

1. Provide students with a description of an issue, 

2. Ask students to develop a li

3. Compare the students’ pros and cons to your own,

they missed.

4. Use a few lists, without disclosing the student

conversation.

Function in the 

Consider using the pros and cons as the basis for a debate. It can also be 

used for a discussion/lecture structured around the evaluation of course 

material. Another way to use this is as a ‘check for knowledge’ activity at 

the beginning of the class

topic – the good and the negative

Practical 

suggestions 

It’s not absolute necessary to specify the number of pros and cons you’d like 

the students to develop. In this way the method is to a greater extent a

to encourage creativity.

Materials needed 

to perform the 

method 

Whiteboard or chart paper

Erasable markers for whiteboard, different colored pens/markers

Pro and con worksheet

Aims and 

expected results 

The Pro and Con Grid.

• 

• 

• 
• 

• 

• 

Theoretical base 

The grid is an important tool as it gives you a quick overview of a class's 

analysis of the pros and cons, costs and benefits, or advantages and 

disadvantages on an issue of mutual concern. This assessment forces 

students to go beyond their preconceptions, to search for at least two sides 

to the issue, and to weigh the value of competing items. The 

implementation of this technique provides valuable information on the 

students' depth, on the breadth of their analyses, and 

objectivity.

It can also be used in order to evaluate students' awareness of costs and 

THE PRO AND CON GRID 
  
The Pro and Con Grid is an analytical technique in which students are asked 

to write down or spot a list of pros and cons on a particular topic or issue. 

Therefore, they have to complete a list of advantages and disadvantages. To 

make their pros and cons more comparable or complex, you can indicate a 

specific point of view they should adopt. 

Analytical competence 

Sense of initiative and entrepreneurship 

Ability to organize own learning 

Critical thinking 

30 minutes 

Provide students with a description of an issue, dilemma, or decision.

Ask students to develop a list of pros and a list of cons. 

Compare the students’ pros and cons to your own, identifying those 

they missed. 

Use a few lists, without disclosing the student authors to spark 

conversation. 

Function in the class 

Consider using the pros and cons as the basis for a debate. It can also be 

used for a discussion/lecture structured around the evaluation of course 

material. Another way to use this is as a ‘check for knowledge’ activity at 

the beginning of the class to find out what students already think about a 

the good and the negative 

It’s not absolute necessary to specify the number of pros and cons you’d like 

the students to develop. In this way the method is to a greater extent a

to encourage creativity. 
Whiteboard or chart paper 

Erasable markers for whiteboard, different colored pens/markers

Pro and con worksheet 

The Pro and Con Grid. 

Is useful for jotting down the pros and cons about a given topic. 

Suitable justifications for each point may be encouraged, rather 

than listing views.   

Allows participants list ideas on both sides of the argument, rather 

than only those on the side they favor. 

IS useful for the perspective of different stakeholders in an issue.

IS useful for evaluating the costs vs benefits, comparing multiple 

solutions to a given problem, for answering questions of value. 

May be good to carry out at the start of a unit of study for gauging 

the initial thoughts, and after completing the instruction.

May be difficult to perform for complex topics involving multiple 

perspective with differences in matters of degree, or those 

involving difficult questions about morality, religion, or ethics.

The grid is an important tool as it gives you a quick overview of a class's 

analysis of the pros and cons, costs and benefits, or advantages and 

disadvantages on an issue of mutual concern. This assessment forces 

s to go beyond their preconceptions, to search for at least two sides 

to the issue, and to weigh the value of competing items. The 

implementation of this technique provides valuable information on the 

students' depth, on the breadth of their analyses, and on their capacity for 

objectivity. 

It can also be used in order to evaluate students' awareness of costs and 
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in which students are asked 

list of pros and cons on a particular topic or issue. 

Therefore, they have to complete a list of advantages and disadvantages. To 

make their pros and cons more comparable or complex, you can indicate a 

dilemma, or decision. 

identifying those 

authors to spark 

Consider using the pros and cons as the basis for a debate. It can also be 

used for a discussion/lecture structured around the evaluation of course 

material. Another way to use this is as a ‘check for knowledge’ activity at 

to find out what students already think about a 

It’s not absolute necessary to specify the number of pros and cons you’d like 

the students to develop. In this way the method is to a greater extent a tool 

Erasable markers for whiteboard, different colored pens/markers 

seful for jotting down the pros and cons about a given topic. 

Suitable justifications for each point may be encouraged, rather 

articipants list ideas on both sides of the argument, rather 

for the perspective of different stakeholders in an issue. 

seful for evaluating the costs vs benefits, comparing multiple 

solutions to a given problem, for answering questions of value.  

of study for gauging 

the initial thoughts, and after completing the instruction. 

ay be difficult to perform for complex topics involving multiple 

perspective with differences in matters of degree, or those 

igion, or ethics. 

The grid is an important tool as it gives you a quick overview of a class's 

analysis of the pros and cons, costs and benefits, or advantages and 

disadvantages on an issue of mutual concern. This assessment forces 

s to go beyond their preconceptions, to search for at least two sides 

to the issue, and to weigh the value of competing items. The 

implementation of this technique provides valuable information on the 

on their capacity for 

It can also be used in order to evaluate students' awareness of costs and 



  

 

80 

 

benefits or to evaluate student’s capability to find alternate technical 

solutions to the same problem.  

This technique help students develop analytical and evaluative skills and it 

also makes students to go beyond their initial preconceptions forcing them 

to search for at least two sides to the issue thus promoting critical thinking 

skills.  

The pros and cons can be weighted based on importance of a stated 

argument, and a resultant score calculated on each column of the grid. 

The activity can be performed individually and then the results shared with 

the rest of the class. 

More than two sides of the issue may be explored. 

The pros and cons of the same issue can be considered from different, even 

opposite perspectives. 

The activity can be performed from the perspective of stakeholders on both 

sides of the issue.This can be facilitated as an individual exercise or in 

groups. 

It can be used in any discipline: students can evaluate the pros and cons of a 

procedure, technique, conclusion, action of a fictional character, political 

decision, etc. 

Case study 

description / 

examples 

Procedure 

• Select a topic based on a dilemma, choice, decision, issue, etc. , 

participants will be or have been learning about. 

• Divide students into small groups, if necessary. 

• Specify how many pros and cons you’d like each individual or group 

to develop. 

• Allow five to ten minutes for discussion or silent thought. 

• Develop a prompt that will require participants to provide 

thoughtful responses.  

• Participants work on developing the PCG individually or in small 

groups. 

• After participants have developed the grid they are invited to share 

their views and reasons with the group, and identify the major 

arguments as compared to the minor arguments.. 

• Ask for input: write pros on one side of the board and cons on the 

other side. 

• Combine pros and cons that are very similar, and count the number 

of times they recur to show their perceived importance. 

• The issues raised could be used as a basis for further online 

research and follow-up discussions 

Examples: 

1.  To students reading Shakespeare’s Hamlet: Imagine that you are 

Hamlet, the day after the encounter with your father’s ghost. 

Make a list of pros and cons of murdering your stepfather, 

Claudius. (Three of each will be enough). 

2. In a political science class, ask students to consider the impact of a 

state requiring photo ID to vote by listing 3 pros and 3 cons. 

References 

(Bibliography) 

- http://trc.virginia.edu/Publications/Teaching_UVA/VI_Student_Hel

p.htm 

- http://serc.carleton.edu/econ/interactive/examples/46590.html 

- http://www.humber.ca/centreforteachingandlearning/instructiona

l-strategies/teaching-methods/classroom-strategies-designing-

instruction/activities-and-games/pro-and-con-grid.html 

- http://www.baker.edu/departments/etl/quality-teaching-and-

learning/procon-grid/ 



  

 

In Brief 

 

The Pyramid Group Technique u

gradually in a way that they can exchange their ideas and feed from other’s 

skills and knowledge as well as express their owns.

The PYRAMID (also known as SNOWBALL). 

for learning a dense and complicated topic. The students learn in 

incremental steps pieces of information, while at the same time work 

independently, followed by a pair share tec

working together.

After a whole class discussion, the teacher can target next teaching points 

based on what the students learned and did not learn.

Competences 

addressed 

• 
• 
• 
• 
• 

Time for method 

implementation 

The balance between the groups stages depend

on the topics or tasks but might typically involve:

• 
• 
• 
• 

Step by step 

implementation 

1. 
2. 
3. 
4. 

In order to avoid that students become bored 

discussion on a subject, a good strategy to use is increasing the difficulty of 

the subject to be discussed every time the group becomes bigger.

Materials needed 

to perform the 

method 

A piece of paper and a classroom with possibi

of chairs and tables for each stage.

Aims and 

expected results 

The Pyramid Groups Technique is a very effective way to:

• 
• 
• 
• 

Theoretical base 

Pyramid groups, also called by some people "snowball" groups, involve 

students working alone when appropriate and then grouping in, first in 

pairs, then in fours or sixes, and finally as a whole group in a plenary 

session. 

If the technique includes a firs

this might involve reading a passage or a case study, watching a video, 

reflecting upon some pictures or beginning to tackle a problem. This first 

step gives students the chance to have a first encounter with t

develop the first impressions or ideas, and to have some material to talk 

about even before they are put in pairs.

In pairs students can feel comfortable enough to be more exploratory and 

tentative in a way which would be too exposing in large

can think more than one and trainees can express freely their own points of 

view or ideas and feed from their colleague’s. 

THE PYRAMID GROUPS TECHNIQUE 
 

The Pyramid Group Technique uses group work to build student learning 

gradually in a way that they can exchange their ideas and feed from other’s 

skills and knowledge as well as express their owns. 

YRAMID (also known as SNOWBALL). It’s a logical step by step process 

for learning a dense and complicated topic. The students learn in 

incremental steps pieces of information, while at the same time work 

independently, followed by a pair share technique, followed by groups 

working together. 

After a whole class discussion, the teacher can target next teaching points 

based on what the students learned and did not learn. 

Communication in the mother tongue 

Communication in foreign languages 

Social and civic competences 

Sense of initiative and entrepreneurship 

Cultural awareness and expression 

The balance between the groups stages depends on the size of group and 

on the topics or tasks but might typically involve: 

5 minutes: working individually 

10 minutes: sharing and discussing in pairs 

20 minutes: comparing and debating in fours or more 

15 minutes: pooling and gaining an overview in a plenary.

 Working individually on the topic. 

 Working in pairs: sharing and discussing 

 Working in groups of four or more: comparing and debating

 Discussion of the whole classroom. 

In order to avoid that students become bored because of the repetitive 

discussion on a subject, a good strategy to use is increasing the difficulty of 

the subject to be discussed every time the group becomes bigger.

A piece of paper and a classroom with possibility to change the distribution 

of chairs and tables for each stage. 

The Pyramid Groups Technique is a very effective way to: 

Lead into productive discussion; 

To practice the act of exchanging ideas or solutions; 

To give trainees the chance to work in different kinds of groups;

To broader Trainees assumptions, conceptions and range of ideas 

or solutions thanks to the exchanges and discussions produces 

during the different stages. 

Pyramid groups, also called by some people "snowball" groups, involve 

students working alone when appropriate and then grouping in, first in 

pairs, then in fours or sixes, and finally as a whole group in a plenary 

session.  

If the technique includes a first step in which the trainee has to work alone 

this might involve reading a passage or a case study, watching a video, 

reflecting upon some pictures or beginning to tackle a problem. This first 

step gives students the chance to have a first encounter with the theme, to 

develop the first impressions or ideas, and to have some material to talk 

about even before they are put in pairs. 

In pairs students can feel comfortable enough to be more exploratory and 

tentative in a way which would be too exposing in larger groups. Two brains 

can think more than one and trainees can express freely their own points of 

view or ideas and feed from their colleague’s.  
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group work to build student learning 

gradually in a way that they can exchange their ideas and feed from other’s 

It’s a logical step by step process 

for learning a dense and complicated topic. The students learn in 

incremental steps pieces of information, while at the same time work 

ollowed by groups 

After a whole class discussion, the teacher can target next teaching points 

on the size of group and 

lenary. 

Working in groups of four or more: comparing and debating 

because of the repetitive 

discussion on a subject, a good strategy to use is increasing the difficulty of 

the subject to be discussed every time the group becomes bigger. 

lity to change the distribution 

the chance to work in different kinds of groups; 

Trainees assumptions, conceptions and range of ideas 

or solutions thanks to the exchanges and discussions produces 

Pyramid groups, also called by some people "snowball" groups, involve 

students working alone when appropriate and then grouping in, first in 

pairs, then in fours or sixes, and finally as a whole group in a plenary 

t step in which the trainee has to work alone 

this might involve reading a passage or a case study, watching a video, 

reflecting upon some pictures or beginning to tackle a problem. This first 

he theme, to 

develop the first impressions or ideas, and to have some material to talk 

In pairs students can feel comfortable enough to be more exploratory and 

r groups. Two brains 

can think more than one and trainees can express freely their own points of 
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In fours and/or in sixes most of the group work gets done. Groups of this 

size are considered ideal for developing both a sufficiently wide range of 

views and a full involvement in the subject matter. As ideas will have been 

tried out already in pairs, students do not feel inhibited about expressing 

them and this makes it easier for the most introverted students. 

Plenary sessions, the final big group involving all the groups of four or six, 

can take either the form of pooling points from each group in turn or open 

discussion. The trainer’s role in the previous groups was more about 

monitoring and facilitating the discussion. In the Plenary group the tutor can 

take the discussion to a higher level challenging the ideas previously 

generated by the students. 

Pyramids can become a little dull when used repeatedly without any 

variation in their structure or the kinds of discussion tasks or questions set 

at each stage. In pyramids students should move gradually from concrete to 

abstract, from easy to difficult, from simple to complex, from small, short 

tasks to larger, longer tasks as they move from working alone to working in 

fours. 

The role of the tutor is to design the instructions and questions/tasks for 

each stage, to tell students what to do next, to facilitate discussion and the 

involvement and participation of all trainees and to handle and facilitate 

debates in the plenary session as well as giving and promoting the giving of 

feedback. 

Case study 

description / 

examples 

Start by giving students an individual task of a fairly simple nature such as 

listing features, noting questions, identifying problems, summarizing the 

main points of their last lecture.  

Then ask them to work in pairs on a slightly more complex task, such as 

prioritizing issues or suggesting strategies.   

Thirdly, ask them to come together in larger groups, fours or sixes for 

example and undertake a task involving, perhaps, synthesis, assimilation or 

evaluation. 

Ask them to draw up guidelines, perhaps, or produce an action plan or to 

assess the impact of a particular course of action. They can then feed back 

to the whole group if required.  

On your own 

Trainer: “OK, I have spent the last 20 minutes explaining about valuation 

methods. I want us to try applying this to a practical situation, the valuation 

of an office block. We are going to pyramid the problem I’ve displayed up 

here. So first, on your own, write down the important bits of information 

which you will need to use to do this valuation. Separate the useful stuff 

from the noise. You have two minutes”. 

In pairs  

Trainer: “Now, in pairs, quickly check your lists of information to see if you 

agree. When you’ve done that, get going on doing the valuation.  I’ll give 

you 5 minutes. I don’t expect you to have completed it in that time. Just see 

how far you can get”. 

In fours 

Trainer: “Right, you’ve had 5 minutes. Please form fours by combining two 

pairs. Explain to one another what you’ve done so far. Have you gone about 

it the same way using the same method? I’m going to give you another 10 

minutes to try and complete this valuation, but before you get going I’d like 

you to go through the methods I’ve explained today and agree between 

yourselves which method is most appropriate in this case. When 10 minutes 

are up I’ll ask a couple of groups to go about this valuation”. 

Plenary 

Trainer: “OK, 10 minutes are up. Now this group over here, can you just tell 

the others how you have tackled this one?  How does that compare with 
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that group?  . . . And have any other groups gone about this differently?  

etc.” 

References 

(Bibliography) 

- http://www.brookes.ac.uk/services/ocsd/teachingnews/archive/autum

n04/tips_pyramids.html 

- http://www.christina.k12.de.us/literacylinks/elemresources/lfs_resourc

es/summarizing_strategies.pdf 

- http://www.usquidesup.upf.edu/en/pyramid 

- Practise video: https://www.teachingchannel.org/videos/snowball-

technique-teaching 

- PDF explanation: http://pgis-

tk.cta.int/m05/docs/M05U01_handout_snowball.pdf 



 

 

In Brief 

 

The World Café is an innovative yet simple methodology for hosting 

conversations about questions 

life, work, or community. As a process, the World Café can evoke and make 

visible the collective intelligence of any group, thus increasing people’s 

capacity for effective action 

This method

learning, idea generation, stimulate innovative thinking, contribution, 

discussions and sharing viewpoints and knowledge related to real life 

situations.

Competences 

addressed 

• 
• 
• 
• 

Time for method 

implementation 

3 hours (in the classroom)

Step by step 

implementation 

1. Trainer (facilitator) prepares all things necessary (tables, paper 

tablecloths, colored pens, candles, music, refreshments, coffee, bell 

for organizing the timing 

classroom as a café;

2. Participants brainstorm challenges/problems they face in everyday 

life, they group and rank them;

3. The first challenge is chosen (e.g. communication between employer 

and employee)

4. Participants shar

5. Participants formulate questions connected with their ideas and put 

all questions on a flipchart (e.g. What hinders a good relation between 

employer and employee? What can the employer/employee do for a 

better comm

to get the maximum result?)

6. The most important questions are selected according to the number 

of tables in the room 

7. Participants organize the Café

with paper table

previously, candles, etc.)

8. Participants sit next to the tables (4 to a table)

9. The facilitator assigns the key roles to participants: host, “scribe”, 

timekeeper and explains each of the roles

10. The facilita

Case study section)

11. Conversational rounds (20

12. At the end of each round, the hosts remain at each table, while each 

of the other three move to separate tables (having th

13. Hosts welcome newcomers to their tables and share the essence of 

that table's conversation so far

14. The newcomers relate any conversational threads which they are 

carrying 

round progresse

15. At the end of the second round, participants return to their original 

table 

- depending on the design of the Café (in subsequent rounds they may 

explore a new question or go deeper into the

 

THE WORLD CAFÉ 
 

The World Café is an innovative yet simple methodology for hosting 

conversations about questions or issues that are most important in their 

life, work, or community. As a process, the World Café can evoke and make 

visible the collective intelligence of any group, thus increasing people’s 

capacity for effective action to pursuit common aims. 

This method is suitable for facilitating autonomous learning, provoking peer 

learning, idea generation, stimulate innovative thinking, contribution, 

discussions and sharing viewpoints and knowledge related to real life 

situations. 

Communication;  

Creative and critical thinking, analytical thinking,  

Organizational competencies (planning the work),  

 Self-management competencies (being self-motivated, acting with 

confidence, managing own learning, demonstrating flexibility, 

initiating). 
3 hours (in the classroom) 

Trainer (facilitator) prepares all things necessary (tables, paper 

tablecloths, colored pens, candles, music, refreshments, coffee, bell 

for organizing the timing by the facilitator) for setting up the 

classroom as a café; 

Participants brainstorm challenges/problems they face in everyday 

life, they group and rank them; 

The first challenge is chosen (e.g. communication between employer 

and employee) 

Participants share their ideas connected with this problem 

Participants formulate questions connected with their ideas and put 

all questions on a flipchart (e.g. What hinders a good relation between 

employer and employee? What can the employer/employee do for a 

better communication? How can employer’s best support employees 

to get the maximum result?) 

The most important questions are selected according to the number 

of tables in the room  

Participants organize the Café-room together (music, tables decorated 

with paper tablecloths - with one of the selected questions selected 

previously, candles, etc.) 

Participants sit next to the tables (4 to a table) 

The facilitator assigns the key roles to participants: host, “scribe”, 

timekeeper and explains each of the roles 

The facilitator presents the Café etiquette on a flipchart (describe in 

Case study section) 

Conversational rounds (20-30 min) start at each table 

At the end of each round, the hosts remain at each table, while each 

of the other three move to separate tables (having the same roles)

Hosts welcome newcomers to their tables and share the essence of 

that table's conversation so far 

The newcomers relate any conversational threads which they are 

carrying -- and then the conversation continues, deepening as the 

round progresses 

At the end of the second round, participants return to their original 

table -- or move on to other tables for one or more additional rounds 

depending on the design of the Café (in subsequent rounds they may 

explore a new question or go deeper into the original one) 
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The World Café is an innovative yet simple methodology for hosting 

r issues that are most important in their 

life, work, or community. As a process, the World Café can evoke and make 

visible the collective intelligence of any group, thus increasing people’s 

is suitable for facilitating autonomous learning, provoking peer 

learning, idea generation, stimulate innovative thinking, contribution, 

discussions and sharing viewpoints and knowledge related to real life 

motivated, acting with 

confidence, managing own learning, demonstrating flexibility, 

Trainer (facilitator) prepares all things necessary (tables, paper 

tablecloths, colored pens, candles, music, refreshments, coffee, bell – 

by the facilitator) for setting up the 

Participants brainstorm challenges/problems they face in everyday 

The first challenge is chosen (e.g. communication between employer 

 

Participants formulate questions connected with their ideas and put 

all questions on a flipchart (e.g. What hinders a good relation between 

employer and employee? What can the employer/employee do for a 

unication? How can employer’s best support employees 

The most important questions are selected according to the number 

room together (music, tables decorated 

with one of the selected questions selected 

The facilitator assigns the key roles to participants: host, “scribe”, 

tor presents the Café etiquette on a flipchart (describe in 

At the end of each round, the hosts remain at each table, while each 

e same roles) 

Hosts welcome newcomers to their tables and share the essence of 

The newcomers relate any conversational threads which they are 

and then the conversation continues, deepening as the 

At the end of the second round, participants return to their original 

or move on to other tables for one or more additional rounds -

depending on the design of the Café (in subsequent rounds they may 
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16. After three or more rounds, the whole group gathers to share and 

explore emerging themes, insights, and learnings, which are captured 

on flipcharts or other means for making the collective intelligence of 

the whole group visible to everyone so they can reflect on what is 

emerging in the room 

17. The hosts present the results of the conversations (comprehensive 

picture of the issues with solutions already formed probably) to the 

wider group using flipcharts  

18. Group reflection: 

• Why do you think this method is efficient?  

• Do you think this method could be used in your work context, if 

yes how? 

• How it felt to be a host/scribe/participant? 

• What do you think is the most positive outcome of this method? 

 

Materials needed 

to perform the 

method 

List of materials for larger groups of people: 

• Tables ( 4 or 5 people to a table) 

• 4 or 5 chairs per table 

• Tablecloth for each table (usually red and white check plastic) or 

paper tablecloth 

• Flip chart paper for group graphics and one or more sheets on each 

table for participant drawing/notes/doodles 

• Flower vase and flowers (small) for each table 

• Markers 

• Roll of mural paper (for collecting and posting collective insights) 

• Artist tape (sticks but easily comes off without tearing the paper) 

• Push pins  (for graphic recording or displaying table graphics if 

needed) 

• Bell or chime to alert participants of timing or to get their attention 

• Coffee, tea, water 

• CD’s (mellow music) and CD player, speakers 

• Variety of sizes of post-it notes (especially 3 x 5 or 4 x 6 unlined) 

• Rolling white boards, flip chart tripods or flat wall space for the 

mural paper or posting table doodle sheets. 

• Microphones- portable hand held style 

In case of World Cafe organized for smaller groups (e.g. in a classroom or in 

a seminar of 12-20) some of the materials listed above can be replaced or 

missed (e.g. microphone, flower vase etc.) 

Aims and 

expected results 

The Word Café allows to: 

• Facilitate collaborative dialogue, sharing knowledge and creating 

possibilities for action around questions that matter in groups of all 

sizes 

• Improve participants’ skills needed for: 

o interaction 

o discussion 

o questioning 

o listening 

o analyzing 

o generating new ideas 

o making plans 

o evaluating 

o sharing opinion 

o autonomous learning, etc. 

Theoretical base 
Originated in the USA by Academy Fellow Juanita Brown and her partner, 

David Isaacs, in the early 1990s, World Cafe is living up to its name as it 
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expands throughout the globe. 

As an organizational or social design process the World Café offers a 

practical way to enhance the human capacity for collaborative thought. 

Born out of the worldwide interest in dialogue methodologies and readily 

applicable to organizations and communities, it catalyzes dynamic 

conversations and opens new possibilities for action.   

In a World Café dialogue, small, intimate conversations link and build on 

each other as people move between groups, cross-pollinate ideas and make 

new connections around questions that really matter to their life, work, or 

community.  As this living network of conversations evolves through several 

rounds of exploration, knowledge-sharing grows, a sense of the whole 

becomes more visible, and innovative possibilities evolve. Because of its 

unique structure, Café learning enables large groups, often hundreds of 

people, to think together creatively as part of a single, connected 

conversation.  

One simple awareness has catalyzed the growing success of the World Café: 

the way human beings talk with one another and engage in conversations 

often leads neither to a better understanding nor to improved cooperation. 

Rather, it can cause misunderstandings and even conflict. Acknowledging 

this unfortunate human tendency, the pioneers of the World Café chose to 

closely examine our capacity to talk and listen to each other in conversation.  
(Source: http://www.collectivewisdominitiative.org/papers/WorldCafe.pdf) 

Implementation 

World Café  is particularly useful in the following situations: 

• when you want to generate input, share knowledge, stimulate 

innovative thinking, and explore action possibilities around real life 

issues and questions 

• to conduct in-depth exploration of key strategic challenges or 

opportunities 

• to deepen relationships and mutual ownership of outcomes in an 

existing group 

• to create meaningful interaction between a speaker and the 

audience 

• to engage groups larger than 12 in an authentic dialogue process 

It is less useful when: 

• you are driving toward an already determined solution or answer 

• you want to convey only one-way information 

• you are making detailed implementation plans 

• you have fewer than 12 people (better to use a more traditional 

dialogue circle, council or other approach for fostering authentic 

conversation) 

The seven design principles of World Café are: 

• Set the context 

• Create hospitable space 

• Explore questions that matter 

• Encourage everyone's contribution 

• Cross-pollinate and connect diverse perspectives 

• Listen together for patterns, insights, and deeper questions 

• Harvest and share collective discoveries 

The environment is set up like a café (with tables for four, tablecloths 

covered by paper tablecloths, some colored pens and, if possible, candles, 

quiet music and refreshments). Please see “step by step implementation” 

sector for details on how conduct the Word Café. The Café may end at any 

round or continue with further rounds of conversational exploration and 

inquiry. 

When using the method in a classroom, the setting can vary according to 

the possibilities. 
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Case study 

description / 

examples 

Although World Café was designed originally for discussions of social 

problems, its procedure can be modified for classroom discussions related 

to different fields. 

Applications 

World Café has immediate practical implications for meeting and 

conference design, strategy formation, organizational development, 

knowledge creation, system change. 

e.g.Internal meetings (board meeting, department meeting, and employee 

gathering):  

Potential topics: What are the key strategic challenges and opportunities 

our organization is facing? How could the ideal communication in this 

organization be achieved? How could we jointly foster the level of 

innovation of our organization? How do employees' individual visions fit 

into the organizational vision?  

A High School in Northumberland convened a World Café around the theme 

of ‘home/school partnership working’ inviting representatives from the 

staff, student and parental body. It was felt that previous attempts to foster 

better partnership working had been too ‘school-led’ and had not 

sufficiently engaged all stakeholders – staff, parents and the young people 

themselves – in authentic conversation. It was hoped that the World Café 

approach would enable different perspectives and needs to be shared, 

would stimulate innovative thinking, and help to strengthen relationships 

and mutual ownership of outcomes. 

The Café kicked off with a simple exercise that everyone had to join in – 

participants had to draw a simple picture to express what they wanted to 

achieve through better partnership working. From here, they began sharing 

their ideas and insights which they were then asked to turn into enquiry 

questions. Examples of initial questions posed by participants included: 

• What’s already working? 

• What gets in the way of better partnership working and how might 

this be overcome? 

• What can parents do that teachers cannot? 

• What should schools be for? 

• If parents and teachers forged better relationships how would this 

benefit students’ learning? 

• How can parents best support young people’s learning at home?  

After a sifting process in which participants looked for overlap and 

duplication, 12 questions were chosen – one for each table. 

The organizers covered each table in a paper table cloth (paper, so that 

ideas and responses to each question could be recorded on the table cloth 

itself), each table was also furnished with an arrangement of fruit and other 

refreshments. As there was a mix of staff, parent and student participants, 

care was taken to invite honest contributions, while conventions such as ‘no 

names’ were also agreed. 

Before each conversation round began, each table was asked to quickly 

assign key roles: 

1. a ‘host’ who would stay behind sharing the essence of his/her table’s 

conversation; 

2. a ‘scribe’ who noted down the key ideas/insights generated by the 

group, adding to the ideas already noted there by previous groups; 

3. a ‘time keeper’ who (in this case) ensured that all ideas were captured 

and the conversation brought to a close in the allotted time of 15 

minutes. 

As well as the roles described above, each table was also asked to choose a 

‘guardian’ who would pay particular attention to whether the group was 

straying from the question or showing a greater desire to be heard than to 
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listen – the guardian could interrupt the conversation to offer his/her 

observations and suggest a moment of reflection or silence. 

 

Before the conversations began, the following ‘Café Etiquette’ was shared 

with participants (taken from the World Café home page – see below): 

• Focus on what matters 

• Contribute your thinking and experience 

• Speak from the heart 

• Listen to understand 

• Link and connect ideas 

• Listen together for deeper themes, insights and questions 

• Play, doodle, draw – writing on the tablecloth is encouraged! 

Each café group was encouraged to take a bit of time for reflection towards 

the end of the allotted conversation time, to notice ‘what’s at the centre of 

our conversation’ so that new insights could be recorded before the group 

disbanded. 

Mid-way through the rounds of café conversation, participants also came 

together for a whole-group conversation in order to share the significant 

themes that were arising and to refine the initial questions posed. 
(source: http://www.teachingexpertise.com/e-bulletins/developing-effective-participators-

using-world-cafe-8689 ) 
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In Brief 

 

The tool is the awareness for using 

are available. They differ mainly regarding the senses and the learning types 

they meet. 

More Different 

the probability that each learner gets familiar with at least one which 

supports him

In this way the learning motivation will increase.

Competences 

addressed 

• 
• 

• 
• 
• 
• 
• 

Time for method 

implementation 

One learning 

Step by step 

implementation 

1. 

2. 

3. 

4. 

Practical 

suggestions 

When using different media try

should complement each other in order to use both the auditive and the 

visual channel.

Materials needed 

to perform the 

method 

Depending the media you intent to use.

Keep in mind: There is no “bad media” 

the purpose of use may be suitable or not.

Aims and 

expected results 

The Use of All Media allows the learners to:

• 
• 

• 

• 

• 

Theoretical base 

Comenius as the founder of the didactic of modern time said: “omnes 

omnie omnino” 

One of the main learning aspects is 

to the everyday live, which is practiced by us of different media as well.

By using all media the learning process is steered by both a conscious and 

unconscious processes. All senses are addressed.  All Learning t

suitable access.

Learning isn’t adequate to learning something by heart but to experiencing.

A positive learning experience produces dopamine and that way a source 

for further learning.

USE OF ALL MEDIA 

  
The tool is the awareness for using Different Media. Currently a lot of 

are available. They differ mainly regarding the senses and the learning types 

they meet.  

ifferent Media a teacher/ trainer offers to the learners the higher is 

the probability that each learner gets familiar with at least one which 

supports him/ her to gain his/ her learning aims. 

way the learning motivation will increase. 

Critical thinking regarding social media 

Ability to access, gain, process and assimilate new knowledge and 

skills 

Effective management of  learning 

Ability to persevere with learning 

Ability to concentrate for extended periods  

Ability to work collaboratively as part of the learning process, 

Ability to draw the benefits from a heterogeneous group.

One learning session. 

 When planning a unit, be aware to involve as much as possible 

media:PC (internet, PC-games), TV, Photo, books, newspapers, 

audio, video, arts, museum, theatre, library….. 

 Check in advance which media the learners have access to. That 

way you can involve their experiences. 

 Check the condition of the learning place / environment for the use 

of the different media.  

 Improve your own media skills or ask somebody for help

When using different media try to avoid redundancy. The different media 

should complement each other in order to use both the auditive and the 

visual channel. 

Depending the media you intent to use. 

Keep in mind: There is no “bad media” or “good media”, but the way and 

the purpose of use may be suitable or not. 

The Use of All Media allows the learners to: 

Find out which media is suited to aim which target. 

Learn that it’s not the media themselves that are suited or not but 

the way they are used. 

Learn about the variety of learning media and experience that they 

find some of them really funny. 

Learn that learning media often are easily available and even free 

of charge. 

Acquire the competence to make use of different media depending 

from the learning target and the own learning style 

Comenius as the founder of the didactic of modern time said: “omnes 

omnie omnino” – verything ever holistic teaching! 

One of the main learning aspects is further the connection of learning issues 

to the everyday live, which is practiced by us of different media as well.

By using all media the learning process is steered by both a conscious and 

unconscious processes. All senses are addressed.  All Learning t

suitable access. 

Learning isn’t adequate to learning something by heart but to experiencing.

A positive learning experience produces dopamine and that way a source 

for further learning. 
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Case study 

description / 

examples 

Mathematic is a learning field that often is estimated as “dry” and hardly to 

learn.  

But you can make the learners liking it by

- facing them with newspapers/ internet games as “TIC TAC TOE”

- sending them out of the classroom with a camera to discover di

forms, parables.

- analyzing with them proportions of e.g. paintings or historic buildings

- providing tasks as manufacturing/ makings corps (e.g. pyramids) .

You will be surprised how easy they get knowledge.
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In Brief 

 

Visible and Artful Thinking Projects is a technique that cultivates both 

critical and creative thinking by looking at art or really powerful images, 

literature, movies, etc. Visible and Artful 

particular set of questions, called routines.

Competences 

addressed 

• 

• 

• 

• 

Time for method 

implementation 

At least 2 to 3

Step by step 

implementation 

1. Begin by giving trainees a few moments to consider a work of art.

2. Work as a whole class or in small groups.

3. Make sure to give adequate time between each question for students 

to think up and 

4. In some cases, you may want to have trainees follow the 

Routine individually on paper or mentally before sharing ideas in 

plenary. 

5. Brainstorm ideas.

6. Keep a visible record of trainees’ ideas: 

a) 

or  

b) 

7. Trainees may at 

Include these on the whole class list but push students to think about 

things that are truly puzzling or interesting.

8. Keep in mind to connect life experiences with works of art.

9. Keep in mind to open cri

and other controversial subjects that came up through the observation 

of the works of art.

Practical 

suggestions 

• 

• 

 

VISIBLE AND ARTFUL THINKING 

 
Visible and Artful Thinking Projects is a technique that cultivates both 

critical and creative thinking by looking at art or really powerful images, 

literature, movies, etc. Visible and Artful Thinking Projects are dealing with a 

particular set of questions, called routines. 

Creative thinking, that is the ability to approach an issue or 

problem from different points of view leading to a deeper and 

more complete understanding of the situation and at the same 

time helping to identify alternative ways to face it; 

Ability to concentrate for extended periods and to reflect critically 

on the purposes and aims of learning; 

Ability to organize one’s own learning including through effective 

management of time and information, both individually and in 

groups; 

Ability of gaining, processing and assimilating new knowledge and 

skills as well as seeking and making use of guidance. 

t least 2 to 3 hours to be implemented.   

Begin by giving trainees a few moments to consider a work of art.

Work as a whole class or in small groups. 

Make sure to give adequate time between each question for students 

to think up and articulate their ideas. 

In some cases, you may want to have trainees follow the 

Routine individually on paper or mentally before sharing ideas in 

plenary.  

Brainstorm ideas. 

Keep a visible record of trainees’ ideas:  

 If you are working in a group, ask trainees to share some of their 

thoughts and collect a broad list of ideas about the work of art on 

chart paper,  

 Trainees can write their individual responses on Post-It notes and 

later add them to a general list of class ideas.  

Trainees may at first list seemingly simplistic ideas and questions.  

Include these on the whole class list but push students to think about 

things that are truly puzzling or interesting. 

Keep in mind to connect life experiences with works of art. 

Keep in mind to open critical discussions about disorienting dilemmas 

and other controversial subjects that came up through the observation 

of the works of art. 

This method can be implemented either in class or in museums, 

galleries etc where participants will have the chance to see the Art 

work in its environment. As the art work is just a trigger for the 

discussion you do not need to be an expert of art, same goes for 

the participants. Nevertheless it is always helpful when choosing an 

art work to collect some information about the artist, the work of 

art etc in order to present them if learners ask or if it is important 

to connect the art work to a certain historical period that makes 

sense to the topic you are exploring. 

Pictures - both paintings and photos – are great stimul

learners. Different sensitivities are challenged by one and the same 

picture, depending on the learners’ personality and age.

literally go beyond the surface, first by applying their previous 

knowledge and experience, then through the various angles the 
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critical and creative thinking by looking at art or really powerful images, 

Thinking Projects are dealing with a 
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understanding of the situation and at the same 
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g through effective 

management of time and information, both individually and in 

Ability of gaining, processing and assimilating new knowledge and 

Begin by giving trainees a few moments to consider a work of art. 

Make sure to give adequate time between each question for students 

In some cases, you may want to have trainees follow the Learning 

Routine individually on paper or mentally before sharing ideas in 

ask trainees to share some of their 

thoughts and collect a broad list of ideas about the work of art on 

It notes and 

first list seemingly simplistic ideas and questions.  

Include these on the whole class list but push students to think about 

tical discussions about disorienting dilemmas 

and other controversial subjects that came up through the observation 

This method can be implemented either in class or in museums, 

will have the chance to see the Art 

work in its environment. As the art work is just a trigger for the 

discussion you do not need to be an expert of art, same goes for 

the participants. Nevertheless it is always helpful when choosing an 

some information about the artist, the work of 

art etc in order to present them if learners ask or if it is important 

to connect the art work to a certain historical period that makes 

are great stimulation for 

learners. Different sensitivities are challenged by one and the same 

picture, depending on the learners’ personality and age.  They can 

literally go beyond the surface, first by applying their previous 

ce, then through the various angles the 
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others’ ideas represent. Working with pictures can offer learners 

the experience of discovery and ultimately self discovery, a deeper 

understanding not only of the world of art but also of their own 

world. Similarly, learning about different perspectives can be an 

enriching experience, let alone the artistic, aesthetic values that 

are conveyed and understood in the process. Well-chosen 

paintings with carefully thought questions can also solve possible 

conflicts among learners by opening ways of understanding the 

background that one comes from or simply the way they think. 

Materials needed 

to perform the 

method 

Pieces of Art 

Aims and 

expected results 

Visible Thinking makes extensive use of “learning routines”: Learning 

Routines are simple structures, for example a set of questions that can be 

used across various content concerning discussion about works of art 

(http://www.pz.harvard.edu.vt).  

Learning Routines of VT/AT have some basic characteristics, they: 

• are easy to learn and teach: consists of only a few steps  

• target specific types of thinking (critical and creative) 

• can be used across a variety of context (e.g. observation of  works 

of art) 

• can be used by the group, by peer or individually 

Theoretical base 

The technique of D. Perkins is an extended and well-articulated idea about 

how we can observe a work of art. It is an effective process that can be used 

whenever one wants to achieve a deep- holistic understanding of a work of 

art (D. Perkins, 1994). 

However, there are other simpler, flexible approaches for critically 

observing works of art (D. Perkins, 2003). One of those proposed by Perkins 

himself and his colleagues is Visible Thinking and Artful Thinking Projects. 

Visible and Artful Thinking is both linked to Project Zero/Harvard University. 

Artful thinking programme is one of several programmes at Project Zero 

linked to the theme “Visible Thinking”. 

Case study 

description / 

examples 

Models of observation: four ways to look at art (D. Perkins, 1994) 

 
 

Give looking time: some typical questions 

Let questions emerge: when do you look at this painting what questions 

come to your mind?  

Notice interesting features: what do you find interesting?  
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Let what you know inform your looking: can you describe what you see? 

Be generous with your looking time:  keep on looking at the painting.  

Make looking broad and adventurous: some typical questions 

What is going on here? Is there a story in this picture?  

Look for surprises. 

Look for mood and personality. 

Look for symbolism and meaning. 

Look for motion, capture of time and place (technical dimensions). 

Look for cultural and historical connections. 

Shift scale. 

Look for virtuosity.  

Making looking clear and deep: some typical questions 

Go back to something that surprised you: Why did the artist do that? 

Go back to something that interested you: How did the artist get the effect 

/Why does it contribute to the work? 

Try to unravel the puzzle.  

Make mental changes in order to find an answer (change a colour, a 

material, remove a subject) (What if).  

Look for reinforcement: Look how he strengths an object (is it the main 

idea?) 

Make comparisons (with other works of art).  

Articulate questions and possible resolutions.  

What is the message of the painting? 

Look for well evidence conclusions 

Make looking organized: some typical questions 

Remember the way you looked at art (three steps): where there any 

changes in your way of thinking from one step to the other?   

Remember the process.  

Re-experience review and reflect  what you have discover?   
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In Brief 

 

The Field

competence. It supports problem solving in group work in a creative way. It 

is a tool to solve problems in team work.

Competences 

addressed 

• 
• 

Step by step 

implementation 

1. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2. 

 

Practical 

suggestions 

It is a method that should be used when a topic is clear for all or problems 

are collected by the learning group. Problems can be divided into details 

and small pieces to be solved in small steps.

Materials needed 

to perform the 

method 

Flip chart paper; pens; 

Aims and 

expected results 

Through Field

• 

• 

• 

• 
• 
• 
• 
• 

Theoretical base 
You are in need of creative thinking to solve Problem

challenges. B

brain tends to use well

4-FIELD-METHOD 

  
The Field-Method is a moderation method to develop the problem solving 

competence. It supports problem solving in group work in a creative way. It 

is a tool to solve problems in team work. 

Problem solving competence 

Empathy 

 First explain the organization and implementation of the 4

method to the group members.  

4-field-method 

1 

the actual situation: analyze 

the initial position – what 

kind of problem exists? (on 

this part it’s possible to 

concretize a problem) 

 

2 

the target situation

determine a goal –

would the situation be, 

if the problem is 

solved? 

3 

possible resistances and 

reasons for problems: 

develop a deeper 

understanding and change 

your point of view 

4 

suggestions of 

solutions/approach of 

action : develop 

solutions/concepts

 

 

 The participants have to follow every single step of the method as 

pictured during the realization. After agreeing on the

problem should be solved, the participants work in small groups up 

to 5 people. The aim of the method is not to present perfect and 

universal valid solutions. In fact the aim is to develop first practical 

ways to act. 

a method that should be used when a topic is clear for all or problems 

are collected by the learning group. Problems can be divided into details 

and small pieces to be solved in small steps. 

Flip chart paper; pens; space for team work. 

Through Field-Method: 

The participants learn how to solve problems in a proper and 

creative way.  

The competence of reflective and creative thinking in a team

stimulated. The organization and implementation of this method 

exercise the skills of structured and methodical working. 

Decision making in a group is promoted by the development of 

strategic concept.  

Problem solving competence is fostered 

Teamwork is improved 

Promotion of methodical and creative mental activity is promoted

Changing point of view is stimulated 

Empathy is fosterd 

You are in need of creative thinking to solve Problems or to accept new 

challenges. But creative thinking is a big challenge for the brain, because the 

brain tends to use well-known and easy ways for solving problems. However 
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problem solving 

competence. It supports problem solving in group work in a creative way. It 

implementation of the 4-field-

the target situation: 

– How 

would the situation be, 

solutions/approach of 

solutions/concepts 

The participants have to follow every single step of the method as 

agreeing on the kind of 

problem should be solved, the participants work in small groups up 

to 5 people. The aim of the method is not to present perfect and 

universal valid solutions. In fact the aim is to develop first practical 

a method that should be used when a topic is clear for all or problems 

are collected by the learning group. Problems can be divided into details 

The participants learn how to solve problems in a proper and 

competence of reflective and creative thinking in a team is 

. The organization and implementation of this method 

exercise the skills of structured and methodical working.  

by the development of 

is promoted 

s or to accept new 

ut creative thinking is a big challenge for the brain, because the 

known and easy ways for solving problems. However 
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creative thinking is an important basis for innovation. But mental activities 

are difficult to control. Therefore it’s important to work in small sequences 

– to fragment a problem into small parts and work methodically and in small 

steps on the fragments to solve the whole problem and to find a proper 

solution. A systematic and scheduled course of action is essential for the 

development of realizable concepts. Novel tasks and problems can be 

solved by eradication of a defined order of sequent steps. 

Case study 

description / 

examples 

A seminar group collects social competences that apprentices should have 

for their career entry but which are poorly developed because of missing 

work experience. Those missing competences are the determined problem. 

4 groups with 4 persons per group were built. Each group works on one 

competence. By means of the 4-field-method the groups try to develop 

strategies for the daily work to support the enhancements of those 

competences. 

Topic – sense of responsibility 

1 

the actual situation: acting with 

a low awareness of long-term 

consequences 

2 

the target situation: awareness of 

short-term and long-term 

consequences of the own action 

3 

possible resistances: missing 

reflection, mental-health 

problems 

reasons for problems: change of 

values – materiality, fast moving, 

complexity of societies, missing 

aim-orientation, missing 

motivation 

4 

suggestions of 

solutions/Approach of Action : 

confrontation with 

consequences, aim-orientation, 

delegate responsibility to the 

pupils, praise responsible 

behavior, reflection, changing 

roles 
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www.adulteduc.gr 

Contact: Xenia Kountentaki 
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Miercurea Ciuc 530220 

(Romania) 

www.sec.ro 

Contact: Zsofia Pal 
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Thuringen 
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www.th.leb.de 

Contact: Evelyn Sittig 
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Jelgava LV-3001 (Latvia) 

www.zemgalei.lv 

Contact: Uldis Dumins 

Uldis Dumins 

 

Iniciativas de Proyectos de 

Formacion (I.P.F.)  

Calle Esperanto 8 

29007 Malaga (Spain) 

www.ipfinternational.com 

Contact: Direction 
direccion@Ipfinternational.com 

 

 

 


